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CHAPTER I 
STATEMENT AND JUSTIFICATION OF THE PROBLEM 
1. Statement of the Problem 
It was the purpose of this study to construct and evaluate lessons 
at the sixth grade level for the development of the skill of adapting 
plays from stories. A systematic and sequential series of lessons was 
prepared which incorporated activities to familiarize the children with 
the various aspects of playmaking needed to dramatize a story. Built 
into their materials were many opportunities for enhancing and enriching 
the creative dramatic abilities. 
2. Justification of the Problem 
The writer has found limited evidence in current textbooks and work-
books of specifically planned materials for teaching the skill of 
playmak:ing and/or adapting plays from stories. It was felt that this. 
vacuum in the curriculum could best be filled by constructing a series 
of new materials. 
Children constantly create experiences both real and imaginary to 
express themselves orally. This natural urge to express through personal 
creation is fUndamental to a child in his interpretation of life. 
-1-
1/ 
Ward- writes: 
''What children do is more signi:ficant to them than what they 
see and hear. Most boys and girls would rather get into the thick 
of a game than to be spectators. They would choose to play in an 
orchestra instead of listening to one, or act in a dramatization 
instead of sitting in the audience. They glory in action. Modern 
life with all its inventions tends to smother this love of activity 
and initiative in children. It is fortunate that a child•s natural 
interests persist in spite of devices that threaten to stifle them. 
Give him the chance to use his excess energy and in real, live 
action, and he will usually forsake them /toys7for something he 
likes to do; and what the little child likes to do a large share 
of his time is make-believe play. n 
Teachers have at some time or another seen preschool children 
pretend and play through dialogue and action some situation garnered 
from their many experiences both with people and literature. These 
episodes are usually somewhat awkward but natural and spontaneous. As 
2/ :: 
Swickard- writes; 
"The creative, dramatic interpretation of the world about him 
is the main business of the young child. Through touching, hearing, 
seeing, pushing, pulling, and testing the things of his environment, 
he discovers something of the nature of life. The airport, the 
market, the policeman on the corner, the making of beds, the after-
glow of a story well told are vi tal incentives to this play. 
Through this medium the child can be, and is, whatever he wishes to 
be. This is important. This is life as the child sees it." 
When children attend school, these natural desires must be guided 
and encouraged in order that they may be retained, expanded, and enriched. 
1/ ~red Ward, Pl~aking with Children, Appleton-Century-Crofts, Inc., 
- New York, 1957, pp. 1-2. · 
2/ Sara Swickard, nchildrents Experiences in Dramatic Interpretation," 
- Chapter XV, Children and. the Language Arts, Virgil Herrick and Leland 
Jacobs, Editors, Prentice-Hall, Inc., New York, 1955, p. 337. 
2 
In order that children may successfully create stories into plays and 
use this ability to act, materials must be provided which will give them 
some lmowledge of drama. This lmowledge must be developed in an orderly, 
sequential manner. Children learn that which has real meaning for them. 
1/ 
Swickard- continues: 
"Childrents early reading is clarified through various 
dramatic techniques, and this meaningful reenacting of scenes 
based on stories flows back and feeds the desire for further 
reading and interpretation. So it is with all the language 
arts skills. As children dramatize a situation, they need to 
clarify meanings and feeling tones. As these become clear, ways 
must be found to portray them so that others may understand. To 
do this requires the organization of ideas, the choice of words, 
the creative use of the boqy. While all these skills are serving 
the immediate purposes of children, the children are growing in 
their power to use these skills with increasing effectiveness. 11 
Drama embodies a series of procedures which can make learning lucid, 
vigorous, and enjoyable. The children must be guided and inspired to 
appreciate, understand, and enrich their backgrounds by actual experience 
in the observation of and participation in dramatic activities. 
Another reason which makes the skill and art of playmaking through 
specific~ planned materials assume importance is the tremendous 
interest in and appreciation for drama that 1v.ill manifest itself as a 
result of the development and enrichment of playmaking experiences. 
This constitutes an important beginning in the understanding of a major 
art form and in the development of a discriminating, devoted adult 
audience of the years ahead. 
y Ibid., P• 361. 
3 
1/ 
Horn- writes: "The importance of educating students to good drama 
will be a source of life long satisfaction to them.rr 
Creative drama has for a long time plt3iY"ed a very small part in the 
curriculum of the elementary school. This is probably due in part to 
4 
an attitude that it comes closer to entertainment than to actual learning 
and in part to teacher insecurity because of unfamiliarity with the 
terminology and a paucity of material and information as to the best 
method to handle such a skill. 
It is hoped this study will in a wey- el:ilirlnate some of the 
misconceptions and provide a beginning ih the construction of really 
creative classroom materials in this area. 
y Frances Horn~ nAn Educator Looks at the Drama, tt The Educational Forum 
(March, 1952), 26:319-326. 
CHAPTER II 
A REVIEW' OF THE LITERATURE 
1. Creativity and Todayr s Child 
The need for the creative process.-- In this age of expanding 
horizons in mass communication, nuclear power, and scientific progress, 
it is important and necessar.y to consider with new vigor the creative 
powers of children. 
1/ 
Wilt- writes: 
"This child of the dancing feet, the nimble mind, the laughing 
eye, the hungering heart -- he has, he is the creative spirit. 
In the critical mid-twentieth century in which he lives, 
business, industr,r, science, the armed services, and the arts all 
cr,r for the perpetuation of the creative spirit of early childhood. 
The once-spirited child becomes a bored adult through the suppression 
and disuse of his own unique mode o£ investigation, experimentation, 
and expression. Freedom to do, to think, to discipline, and direct 
himself is essential for the emergence of creative individuals and 
for the prevention of a waste of human potentialities.n 
2/ 
In a discussion of language and creativity, Greene and Petty- make 
the following statement: 
nrn our age, disturbed by atomic power and man-made satellites 
with their power for good or evil, all forms of creativity must be 
recognized and nurtured, no less in the field of creative language 
expression than in the many other areas of human mental and physical 
activity.rr 
~ Marion Wilt, Creativity in the Elementar.y School, Appleton-Century-
Crofts, Inc., New York, 1959, p. 1. 
2/ Harry Greene and Walter Petty, Developing Language Sldlls in the 
- Elementary School, Allyn and Bacon, Boston, 1959, p. 347 • 
.-.5-
1/ 
This concern is echoed again as ~ writes: 
rtQne can hardly imagine, moreover, any general proplem more 
crucial to our civilization than of how to awaken and bring to 
full force the capacities for growth which are in all of us. At 
a time when the newspapers are full only of agitation about 
relations arising out of the nucleus of the physical atom, it is 
an ironic commentary that only a handful of people the world over 
should be overtly concerned with relations arising out of the 
nucleus of the human atom. 
If creativity means anything at all, it means change, 
experimentation, individual decision making. It means not taking 
the tried and the traditional for granted as the best because they 
are tried and traditional. It means criticism and skepticism and 
systematic cultivation of doubt. It means restlessness and search 
and inquiry. These are overlapping and interconnected terms. 
They constitute the essential qualities of a system in constant 
change, ?Iways scrutinizing itself to see if there are not other 
areas of possible growth and development, other levels of talent 
which can be tapped, other sets of experiences which will enrich 
the system. 
If creativity is worth anything, it is worth spreading as 
widely as possible. If a creat~ve teacher is desirable, then two 
of them are even better. If creative activity in one student is 
a good thing, then such activity in two of them is twice as good. 
And if we have people who we lalow can do these things right, then 
we have to dissect and analyze and discover and formalize and 
codify what it is they are doing in order to help others to learn. 
So we need all the creative activity we can invoke, plus all the 
creative research analysis and conceptualization of that activity 
we can find. n 
Y Melvin M. Tumin, fiEducation, Development, and the Creative Process,n 
Chapter III, Aesthetic Form and Education, Michael .Andrews, Editor, 
Syracuse University Press, Syracuse, 19$8. 
6 
1/ 
Further emphasis can be found m Zirbes-
"OUrs is a time jn which habits, precedents, and traditions 
do not suffice to guide or set courses on the way ahead. OUrs is 
an age which needs creative capacities in a wide variety of fields -
an age jn which adaptivity to social change, and fle:x:i.bility in 
meetmg lifers challenges need to be cultivated from earliest child-
hood to maturity. This general need makes demands on public 
education, and the creative approach has the support and sanction 
of educational leaders as well as of anthropologists, psychologists, 
and specialists m human development. It is not an educational fad. 
Historians, philosophers, and artists recognize the deep cultural 
significance of creativity and its bearings on the reconstruction 
of education.n · 
?} 
Iglehart writes: nwe are learning to see creative activity as 
one of our essential responsibilities to a democratic society •••• u 
3/ 
Lowenfela whose work jn this area is well know.n says: 
"Let us be clear that our task is to help individuals in their 
identification with their own selves and stimulate creativeness 
with whatever methods it can most effectively be done. 
In a well-balanced educational system, in which the develop-
ment o.t' the whole individual is stressed, his thinking, feelmg, 
and perceiving must be eqp.ally developed jn order that the potential 
creative abilities of each mdividual can unfold.tt 
The birthright of every child.-- The creative powers are innate ones 
which every child has but does not always use or develop. ncreativity is 
an mstinct -which all people possess, an instinct with which we were born," 
4/ 
writes Lowenfeld.-
rJ Laura Zirbes, Spurs to Creative Teaching, c. P. Putnam's Sons, New York, 
1959, P• 25. 
2/ Robert Iglehart, ttThe Inconstant Child," Chapter TI, Aesthetic Form 
- and Education, Michael Andrews, Editor,.Syracuse University Press, 
Syracuse, 1958. 
3/ Viktor Lowenfeld, Creative and Mental Growth, The Macmillan Company, 
- New York, 1957, PP• 2-3· 
.!!/ Ibid., P• 58. 
7 
It is a well-defined fact that children are endowed 1-ti.th creativity 
by nature. Every child moves through life eager to respond to outside 
stimuli which will allow his innate creative power full expression. 
1/ 
Hatfield- has this to say: "The creative process is deepzy rooted 
in our instinctive nature and that creative expression is the birthright 
of every child. u 
This urge, this drive to create is general to all children. This 
is not reserved for the gifted or privileged. It is something which 
2/ 
Zirbes- states in the following seven assumptions: 
n (1) Creativity is a widely distributed general, but uniquely 
human potentiality. It is not limited to the so-called 
'gifted'. 
(2) Creative potential can be fostered and developed in 
young children and youth, and, within limits, in adults. 
(3) Creativity manifests itself broadly in many diverse 
fields and aspects of human endeavor, and in diverse 
media, ways, and forms, i. e. it is not limited to the 
arts nor to some special separate aspect of living. 
(4) Creativity has vital significance in a time like ours, 
because of mants passing need for an adaptive, 
integrative outlook in facing problems and conditions 
for Which there are no patterns or precedents. In the 
face of expanding knowledge and in the light of the 
stresses and strains of accelerated social change, 
creativity and readiness for change are, hence, the 
more vitally needed. 
1/ Wilbur Hatfield, An Experience Curriculum in English, Appleton-
Century-Crofts, Inc., New York, 1935, Chapter IX. 
?J Laura Zirbes, op. cit., pp. 3-4. 
(5) There are conditions which .favor the development and 
fulfillment of creative potential, but that, conversely, 
there are also conditions and circumstances which ob-
struct, blight, or deny it. 
( 6) The conditions which influence creative potential in 
either positive or negative ways, are urgent matters for 
human concern, worthY of serious study and inquiry. 
(7) Creative teaching and guidance increase the likelihood 
and measure of creative learning, development, and .ful-
fillment by augmenting conditions that are .favorable, 
and conversely, by coping with negative conditions and 
contingencies constructively.n 
1/ 
Stoddard- has this birthright in mind when he writes: 
11Creativity is a phenomenon that appears along a continuum of 
personal and social growth. We may postulate that everybody has 
some spark that education can blow up and make brighter. Certainly 
that is an educational imperative, no less for special talent than 
.for general ability.n 
To enhance, expand, and enrich this universal in all children is our 
2/ 
main concern. Hughes Mearns- has this to say: 
9 
nThe only chance the world has, so many think in all parts of 
Europe and America today, of breaking its old habits and forming 
new good ones is by fostering not thwarting the impulses /the creative 
instincty of youth. Permitting those native impulses toplay 
without shame or fear of impertinence is in itself an art; and here 
is the point we seemingly left stranded sometime back -- our sincere 
approval when the inner spirit speaks its true and individual note.n 
y George D. Stoddard, ncreativity in Education,n Chapter XII, CreativitY: 
and Its Cultivation,.Harold H. Anderson, Editor, Harper and Brothers 
Publishers, New York, 1959. 
2/ Hughes Mearns, Creative Youth, Doubleday, Doran and Company, New York, 
- 1927, Chapter IV. 
1/ 
Russell- sets forth the following idea in his work in creative 
thinking in children: 
"Childhood and creativity often go together. As the 
individual grows older~ his perceptions are narrowed by certain 
factors and he becomes more rigid in the problem-solving phases 
of his creative endeavors. One of the consequences of growing 
up is that people begin to behave in rubrics, to act in terms of 
stereotypes. Not all adults have a •trained incapacity, r but 
children generally are less likely to have it and are more likely 
to have spontaneous, creative ways of doing things.n 
Imagination and creativity.-- Imagination is a gift which children 
possess and use to make possible their creativity. 
2/ 
Heffernan- writes about imagination as one of the most precious 
gifts the young possess. 
3/ 
Thinking along this same avenue, Durrell and 
Crossley- write that imagination plays a large and important part in 
the lives of children. 
Imagination is necessary and important in the creative process. 
It serves as the agent of action in bringing forth the creative endeavor. 
4/ 
Gerara has this to sa;y: 
U]magination, not reason, creates the novel. It is to social 
inheritance what mutation is to biological inheritance; it accounts 
for the arrival of the fittest. Reason or logic, applied when 
l/ David Russell, Children's Thinking, Ginn and Company, Boston, 1956, 
- P• 328. 
2/ Helen Heffernan, Guiding the Young Child, D. C. Heath and Company, 
- Boston, 1951, Chapter VIII. 
3/ Donald Durrell and B. Alice Crossley, Thirty Plays for Classroom 
- Reading, Plays, Inc., Boston, 1957, p. 12. 
4/ R. w. Gerard, ttThe Biological Basis of Imagination,n The Creative 
- Process, Brewster Ghiselin, Editor, University of California Press, 
Berkeley and Los .Angeles, 1954, p. 237. 
lO 
judgment indicates that the new is promising, acts like natural 
selection to pan the gold grains from the sand and insure the 
survival of the fittest. Imagination supplies the premises and 
asks the questions from which reason grinds out the conclusions •••• " 
1/ 
Russell- writes: 
tt]magination helps children solve problems in a creative way. 
EVen such phenomena as the imaginary companion may be a partial 
solution to a child's problems of adjustment. The emotional factors 
involved in imagination mey- be a force driving toward solution, and 
the imager.1·and memories adapted in imaginative thinking may help 
create new results in writing, painting, dramatizing, and other 
activities." ~ 
Imagination and reason merge in the wonder of creativity. 
?} 
Mayer 
writes that creative thinking C?Dnot be separated from daydreaming and 
very often from rationalization. 
3/ 
Writing about this creative imagination, Applegate- says: 
"Dole-giving is not the answer to a need for a democratic 
world, but sharing may well be. Without creative imagination to 
help us to know the neighbor we cannot see, there can be no true 
sharing. As the first Cinemascopes took us into the awful chasms 
of the Grand Canyon, so must imagination take us into the homes of 
the poor of India, where personal dignity can abound without suf-
ficient vitamins. .Applied imagination can help us to appreciate 
why an Arab prefers want with freedom to soft living w.i.thout it. 
The.Wings of the creative spirit can penetrate the iron curtain 
countries and help us to feel the Russian's thirst for knowledge 
which can hardly be slaked. Creative imagination can surely take 
our hearts where minds alone cannot penetrate. 
This tool of democratic living will not just happen; it must 
be sharpened through use just as a~ tool of learning is sharpened. 
Imagination puts a keen edge on all the goals of the language arts." 
!/David Russell, op. cit., P• 327. 
2/ Frederick Mayer, Education for Creative Living, Whittier Books, Inc., 
- New York, 1959, P• 94. 
3/ Mauree Applegate, Easy in English, Row, Peterson and Company, 
- Illinois, 1960, p. 17. 
11 
2. Creative Dramatics and the Creative Process 
The fine arts and the child.-- The creative process can manifest 
itself in many forms and in many areas. The fine arts is the place, 
however, where the creative process or creativity can best manifest 
itself in a childts life. Creativity in the fine arts is a personal, 
vivid process which manifests itself earlier in a child•s life than in 
other areas. 
1/ 
Russell- writes: liThe ability to do creative thinking appears 
much earlier in the language-arts fields and in the fine-arts fields 
than it does in scientific areas.n 
It is because of this early awakening that the fine arts are 
important in the education of children. In his work .Arts and the Man 
2/ 
Edman- writes: 
"The arts do more than bring or bestow peace; they communi-
cate fire. In the high climaxes of the fine arts, the psyche, 
condemned in the ordinary circumstances of living to be diffident 
and constrained, finds a provocation, an outlet, and an excuse 
for those fires which are ordinarilybanked.n 
Music and art are recognized as valuable and necessary forces of 
learning in the education of children. But what of the other great and 
important art form -- the drama? It is neglected and many times 
dismissed yet it is a basic, fundamental art form in which the creative 
process can develop easily with freshness, spontaneity, originality, and 
imagination. 
1/ David Russell, op. cit., p. 327. 
2/ Irwin Edman, Arts and the Man, The New American Library of World 
- Literature, Inc., New York, 1949, P• 29. 
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1/ 
McGrath- has this to say: 
nArt in its highest form is the embodiment of mants attempt 
to come to grips with the great issues of human destiQy, to answer 
the fundamental questions that have concerned the mind of man from 
the beginning of time and that must be answered by each individual 
and each generation. 
As never before in the history of the world, there is need to 
help young people to know harmony, to unify their sense of values, 
and to attain a sense of internal peace in the midst of external 
confusion. Unless education helps them build up their inner 
spiritual reserves and to preserve law and harmony in their own 
lives, it will fail in its greatest responsibility to this and 
succeeding generations. Of all the subjects in the curriculum, the 
arts by their very nature are best fitted to attain this end; and 
of all the arts, drama, which is the harmonizer of the arts, is the 
one most eminently suited to this purpose. · 
Modern education, alert to the freeing power of the arts,. and 
particularly of dramatization, centers the education of early child-
hood and pre-adolescence in these activities. They are used as a 
foundation for developing in the growing child self-reliance, 
intellectual curiosity, a sense of responsibility, and a harmonious 
adaptation to the world about him. n 
The drama is an ancient art form used by man to interpret his world. 
It is not just a form for entertainment but rather a vivid, living 
document of the eternal quest for meaning and purpose. This quest is not 
the sole prerogative of adults. Children, too, in their own fashion, seek 
the answer. 
2/ 
Eaton- says: 
nA play or drama, as we know it to-day, consists roughly 
speaking of a story told by living actors who pretend to be the 
characters of that story. Consequently, the story is conveyed to 
us by means of dialogue, gesture, facial expression, and so on. 
I7 Mary McGrath, liThe Place of Dramatic Arts in Secondary School, n 
- National Association of Secondary School Principals Bulletin 
LDecember, 1942/, 33:1-3. 
2/ Walter Eaton, The Drama in English, Charles Scribnerts Sons, New York, 
- 1930, pp. l-2. 
13 
It is the act of impersonation which seems, at first, most 
strikingly to differentiate the drama from other forms of 
narrative. This has always been true. .Primitive peoples, in 
their tribal dances and other observances, impersonate, converting 
the ceremonies into a form of drama. 
Children, playing, 'pretend• to be Indians, pirates, and the 
like, improvising dialogue and suitable action, making swords of 
crossed sticks and battlements of sand piles, 1v.ith great intensity 
and manifest enjoyment. It would seem that the dramatic instinct, 
or the instinct to impersonate, is deeply rooted and universal, 
and like all such instincts must have good reason behind it. When 
children grow up, or when peoples become more hig~ civilized, they 
cease themselves to impersonate, leaving that to actors on a stage, 
but as they sit in the audience they measure the success of the 
actors and the play by the degree to which belief, or illusion, is 
compelled in them; in other words, they call that the successful 
play which makes them, the audience, take part imaginatively if not 
physically. They continue, after all, to impersonate. 
Now, this act of impersonation, either directly or by 
imaginative sympathy, undoubtedly releases the personality, gives 
the sense, for a brief time, that you are breaking dow.n the walls 
of self and uniting with or sharing the life of others, even if 
they are but imagined characters. It enlarges and intensifies 
character. It helps to satisfy the eternal human curiosity about 
the world outside ourselves. It enables us to feel emotions that 
in our normal existence we might never know. It is an expansion 
of the ego -- something which is always pleasant. n 
1/ 
Drama as an art form is a vital force as Ward- writes: 
'rwhy music? Why art? All of them are for the enrichment of 
life, for culture, for happiness. Because dramatics is so often 
taught without an understanding of its potentialities and because 
of the belief that ~one can teach it without special preparation, 
creative dramatics has not been properly emphasized in elementary 
education.u 
1/ Winifred Ward, "Dramatics, a Creative Force,tt School Executive 
- (August, 1950),_69:54-5. 
14 
1/ 
Kozelka- comments: 
"A normal child has many needs beyond those of food and 
shelter. He needs, among things, food for his imagination, means 
of self-projection, an outlet for his mimetic impulses and creative 
urges, an understanding and comprehension of his environment, a 
workable moral code, the satisfaction of participating in a worth-
while group activity, and finally, he needs to acquire an aesthetic 
philosopny. Theatre work can meet all these needs whether it takes 
the form of creative dramatics or of watching a production on the 
stage of a theatre.n 
Of all the media of communication the drama is the area where 
creativity, whether it be budding or established, can flourish with great 
2/ joy and spirit. Writing about this media, Schary- comments: 
"The theatre in its classic form is for the people, all the 
people in a free society. It can tread on sensitive toes. It can 
laugh at sacred cows, ask embarrassing social questions, espose 
demagogues, tweak pompous noses, burlesque the eminent and 
excoriate tyrants. This is the purest kind of freedom, the 
healthiest and the most jealously to be guarded. It provides the 
heaqy climate of the creative spirit. vie can be proud and glad 
about it.n 
3/ 
Horn writes: "The importance of educating students to good drama 
will be a source of life long satisfaction to them.u 
Creative dramatics - Definition of the term and its values.--
"Creative dramatics is that in which children with the 
guidance of an imaginative teacher or leader create scenes of 
plays and perform them with improvised dialogue and action. 
Personal development of players is the goal, rather than the 
satisfaction of a child audience. Scenery and costumes are 
y Paul Kozelka, ttChildren and the Theatre,u Teacherts College Record, 
Columbia University (November, 1949), 51:106-9. 
5/ Dore Schary, Current Issues in Higher Education, Association for 
Higher Education, Washington, D-C., 1960, Chapter I, pp. 30-31. 
3/ Frances Horn, nAn Educator Looks at the Drama, n The Educational 
- Forum (March, 1952), 26:319-326. . 
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rarely used. If this informal drama is presented before an 
audience, it is usually in the nature of a demonstration. n Y 
The foregoing passage sets forth clearly and well the definition 
of the term creative dramatics. 
2/ 
In her definitive book on creative dramatics, Ward- writes; 
ttplaymaking, the term used interchangeably with creative 
dramatics, is an inclusive expression designating all forms of 
improvised drama; dramatic play, story dramatization, impromptu 
work in pantomime, shadow and puppet plays, and all other 
extemporaneous drama. It is the activity in which informal drama 
is created by the players themselves." 
3/ 
Siks- writes: ucreative dramatics is an art for children. It may 
be defined as a group experience in which every child is guided to express 
himself as he works and plays 'With others for the joy of creating 
improvised drama.u 
Each definition compliments the other as all agree on the basic idea 
as to what creative drama is. Connnenting on creative dramatics, Vent and 
4/ 
Cox- write: 
"Creative dramatics is an old art form, but one which has en-
joyed rejuvenation in .American public schools because of its many 
educationally sound values. It is quite in consonance 'With modern 
educational psychology which explains human behavior in terms of 
development of the whole child -- socially, emotionally, intel-
lectually, spiritually, and phsy:ically.u 
1) .Ann Viola, et al, nnrama With and For Children: An Interpretation of 
- Terms,n Educational Theatre Journal (May, 1956}, pp. 139-142. 
2/ Winifred Ward, Playmaking with Children, Appleton-Century-Crofts,Inc., 
- New York, 1957, pp. 2-3. 
3/ Geraldine Siks, Creative Dramatics, Harper and Brothers, New York, 
- 1958, P• 19. 
4/ H. J. Vent and D. w. Cox, "Creative Dramatics in the Elementary Grades,n 
- Educational Administration and Supervision (September, 1956), 42:67-71._ 
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Creative dramatics has many values which are important and sound. 
1/ 
Ward- sets forth these values as the core that all creative dramatic 
activity should achieve: 
"1. To provide for a controlled emotional outlet. 
2. To provide each child with an avenue of self-expression 
in one of the Arts. 
3. To encourage and guide the childts creative imagination. 
4. To give young people opportunities to grow in social 
understanding and co-operation. 
5. To give children experience in thinking on their feet 
and expressing ideas fearlessly.n 
2/ 
Crosby- writes about the values of creative drama in the following: 
urn determining the values of creative dramatics as a develop-
mental process in teaching and learning, we must relate this medium 
to the goals and aspirations of the elementary school curriculum. 
High among these curriculum goals and aspirations are the following: 
Helping each child to develop self-understanding 
Helping each child to relate to the world in which he lives 
Helping each child to extend his experiences in living. 
Creative dramatics frees the child to use past experiences in 
making new meanings out of present experience. This, in essence, 
is the extension of experience in living which education seeks to 
guide and direct. It can be said creative dramatics is the process 
of making meanings which will foster the integration of the child 
in his world. • ••• Creative dramatics offers help to the child in 
determining his relationship to the world in which he lives and 
offers an important instrument to teachers in helping the child 
establish himself in desirable ways in his world.n 
!( Winifred Ward, op. cit., pp. 3-9. 
?J Muriel Crosby, ncreative Dramatics as a Developmental Process,n 
Elementary English (January, 1956), 33:13-18. 
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1/ 
Further emphasis can be found in Evans:-
. . 
•rtoJ"ell planned dramatic plBir serves a twofold purpose: it 
provides worthy diversion and at the same time develops self-
expression and knowledge in children. Such activity necessitates 
much informal conversation, much asking, and answering of questions. 
It mBir involve discussions, story-telling, and planning. It most 
certainly leads to enriched vocabularies and practice in social 
conventions.u 
2/ 
Continuing along this path, Lambert- states: 
II Since the child IS greatest w.ish i.S to be grown-up and his 
deepest desire is to be wanted, needed, and a useful part of the 
grown-up world he recreates the world with himself as the leading 
character. By talking, acting, moving, and dramatizing the children 
seem to get out of their systems some of the feelings about the 
world and, in a crude wa;y, to organize events on their ow.n level to 
give meaning to what happens.n 
21 Applegate states that creative play in primary grades, creative 
dramatics in intermediate grades, and role-pl~g in junior high school 
helps children to work out, imaginatively, better answers to their real 
problems. 
Experiences in creative dramatics motivates the learning process 
and spurs the children on to new fields. This is another important value 
which enhances creative dramatics. 
ij C. C. Evans, nnramatic Play,n Elementary English (April, 1949), 26:201. 
2/ Clara Lambert; "Identification tlttough Play,n Childhood Education 
- (May, 1949), 25:402-405. · . 
J( Mauree Applegate, op. cit., P• 356. 
1/ 
Writing in this area, Bain- comments: 
nstudents can be motivated in the learning process until they 
become on fire with their enthusiasm. Such enthusiasm takes them 
into other fields. Their intellectual horizons are expanded. 
Certainly such students cannot be casual. They are immersed in 
their desire for learning. As they involve themselves in the great 
adventure of learning, they soon find it equally possible to expand 
their interests to include tangent and corollary fields .n 
3. Creative Drama and the Language Arts 
The importance of the language arts.-- This is an era 'Where the 
skills of communication are necessary and important. These skills of 
oral and written communication must be acquired to insure effective use 
with quality when the demands of modern society and the mass media 
require their use. 
2/ 
Strickland- writes: nrn a culture as highly verbal as ours, there 
are many vocations in which effective use of spoken and written language 
and the ability to understand difficult reading matter are essential. n 
These skills are best learned and mastered in the Language Arts. 
trTo be able to read, write, speak, and listen is an essential 
achievement in a society which grows continuously.more complex and 
depends increasingly upon the use of the written and spoken word. 
Literacy is essential to earning a living and to sharing in any 
effective measure in community life. Speaking and listening have 
always been recognized as necess~ to any lcind of satisfactory 
social and community living •••• n;v 
1/ Wilfred c. Bain, Current Issues in Higher Education, Association for 
- Higher Education, Washington, D.c., 1960, Chapter II, P• 69. 
?J Ruth G. Strickland, nsome Basic Issues in the Teaching of English," 
Phi Delta Kappan (May, 1960}, 41:332-334. 
2/ , Language Arts for Todayts Children, Appleton-Century-
Crofts, Inc., New York, 1954, p. 16. 
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1/ 
In a discussion of the importance of the language arts, Applegate-
states: 
"The arts have forever been the voice of the people in a world 
of many voices. We look at the paintings of any age, and they speak 
to each in his own tongue. We look at the vast machines of modern 
times, translating clumsy pig iron into flowing steel, and catch 
new rhythms of living. 
AD. the arts of man speak, but the language arts -- thinking, 
speaking, listening, read:ing, and writing -- are at once the voice 
and the lips of all art, thus doubly important to our lives. n 
. Oral communication and the language arts.-- Children learn to speak 
20 
before they learn to write. A major objective of the language arts 
program in our schools ·is to develop this oral communication skill so that 
the individual has the power and capacity to use it with quality and force. 2/ . 
Dewey- commented on the power of oral communication when he wrote: 
'~ere it not for this process by which achievements of one 
generation form the stimuli that direct the activities of the next, 
the stor,r of civilization would be.writ in water, and each genera-
tion would have laboriously to make for itself, if it could, its 
way out of savagery. In learning to understand and make words, 
children learn a great deal more than the words themselves. They 
gain a habit which opens a new world to them.u 
Children need practice in and mastery of the oral communication 
skills for many purposes -- not only to connnunicate freely and intelli-
gently in our society but also to have an' avenue of expression for their 
creative imaginations. 
y Mauree .Applegate, op. cit., p. 25. 
2/ John Dewey, How We Think, D. c. Heath and Company, Boston, 1933, p. 207. · 
- . -
1/ 
Gunn- stresses this point when she writes n .... the ability to 
communicate orally is the more important single tool with which an 
individual faces life. .Arr:r impairment of the tool itself, or any lack 
of skill in using it interferes with the effectiveness of this important 
life adjustment. Our world has gone oral." 
2/ 
Writing along this same line., Strickland- states: nGrowth in the 
maturity of a child t s oral language appears the key to growth in all 
other aspects of language.n 
Creative dramatics - An important area of oral eo.mmunioation.-- It 
seems important and necessar.y that all teaChers provide eve~ child with 
21 
eve~ possible opportunity for the development of good oral communication. 
An area of oral communication which provides numerous wonderful experiences 
is creative dramatics. This area encompas~es the rich field of literature, 
too. Creative dramatics uses good literature, in all its forms, to teach 
many skills of oral communication. 
Mill J/ h hi er as t s to say: 
ff.Arr;rone who has observed children at play !mows what an active 
part the dramatic instinct plays in their lives. The classroom 
teacher who capitalizes on this love of dramatics can thereby 
provide an enriched language arts program which will assure growth 
in oral and written English and in oral and silent reading." 
1/ .Agnella Gunn, "Speech in the English Program, n Elementary English 
- (November, 1949), 26:399-403. 
g( Ruth G. Strickland, op. cit., p. 334. 
3/ Edith Miller, "Dramatization and the Language Arts Program,u 
- Elementar.y English (January, 1952), 29:14-18. 
The natural springs of the dramatic instinct .in children are a rich 
1/ 
source in any program of oral connnunication. Discussing this, Bushee-
writes: . /J / · ~ /? ;F' : 
.L-/::' ~ . ,. ~~-,.~·"4·d ~ .. -. 
:_-;;ce../ t;'/~ ~ .. ~;., . .. /;-
,., 
IIThrough tki'S' meti1'm!t::-~ LaxJ.g:Qage-A:rt.s we. can have real 
situations necessitating oral expression, involving the carefree 
choice of words essential to convey the correct and proper mean-
ings to the audience. In dramatic interpretation the child learns 
to free himself from fear and develops spontaneity, enthusiasm, 
and animation. He feels the demand for enunciating clearly and 
projecting his voice in order that he connnunicate intelligently 
and meaningfuJJ.y to his audience. 
Children love to dramatize, project themselves into the 
roles of others and make real, vicarious situations and events. 
They enjoy using their imaginations to create new characters and 
imaginary personalities. tt 
2/ 
~kiting in the same vein, Rasn:russen has this to say: 
22 
"Psychologists and educators have often said, and have partially 
prove~, ·that knowledge received through more than one of the senses 
remains with us longer, or is more an integral part of us than 
lmowledge gained in only one way. Surely, then a story is more their 
ovm if children hear it, see it, act it, than if they only hear it. 
Since no lines are learned, the dialogue being ad lib., 
children must reiy on their min ideas, imaginations, feelings, and 
knowledge of the story for their speeches.n 
Thus it can be seen that the multi-purpose activity -- creative 
dramatics teaches and enhances language learnings, social attitudes, 
and provides aesthetic experiences. Creativ~ dramatics and all its parts, 
which include prose and poetry dramatization, puppets, choral speaking, 
dramatic plq, musical interpretation, and many other activities, axe 
vital to the education of children. 
1/ V. Bushee, rrnramatic Interpretation in the Elementary School," 
- Elementary English (October, 1957}, 34:394-396. 
y Carrie Rasmussen, ~eech Methods in the Elementary School, The Ronald 
Press, New York, 19 9, p. 136. 
1/ 
Heffernan- comments: 
"For adults and children, regardless of age, an esthetic 
experience is that which enhances some phase of daily living; 
which adds height and depth and color to experience; which leads 
to experimentation and artistic expression through many media; 
which is conducive to further creative activity -- choosing, 
re-shaping, inventing unique patterns which enhance the depth 
and breadth of experience for himself and his peers .. n 
The duality of creative dramatics in the language arts, that is, 
its providing for a creative experience and a language skill developer, 
. 2/ 
is stated in the following by Heffernan:- ttEver;r experience creates 
new need for command in language. Language develops in direct proportion 
23 
to the vitality of experience. The most vital experiences are those which 
involve the .child in efforts to externalize his ideas and feelings in 
some form of creative activity.n 
J/ Burrows adds this comment: 11And when this period of vigorously 
social focus is spent in deeply satisfying personal expression, without 
adult-fostered self-consciousness, it constitutes the best hope for 
continued creative fulfillment.n 
4/ 
Creative drama is a powerful tool for teaching, as Kamer.man- writes: 
"There is hardly a medium which offers the teacher a greater 
and more comprehensive opportunity for pupil participation than the 
use of drama in the classroom. 
!f Helen Heffernan, Editor, Guiding the Young Child, D. C. Heath Company, 
Boston, 1951, P• 95. 
y Ibid., p. 97. 
3/ Alvina Traut Burrows, Teaching Children in the Middle Grades, D. c. 
- Heath and Company, Boston, 1952, P• 225. 
4/ S. E.. Kamerman, "Drama as a Teaching Tool," Elementar;r English Review 
- (December, 1941), 18:295-299. 
"Classroom use of drama is a tested and successful method of 
enlivening and vivifying all sorts of material from simple 
historical fact to the most involved concept. 
Teaching through drama is predicated on the concept of 
education as a living experience with social adjustment as its 
primary aim. It should certainly be encouraged as the most effective 
graphic vehicle for making education a tmany-sided activity• which 
extends far beyond the relatively narrow limits of the text.book 
cover and the school wall.n 
1/ 
Further emphasis can be found in Hatchett and Hughes'- statements: 
"Dramatization in the elementary school is a process in which 
children express themselves creatively with language and motion to 
create an original picture. It is a spontaneous, joyous experience, 
giving children keen delight: in rendering more clearly the meaning 
of the printed pages of the story; in reconstructing familiar social 
experiences; and in imaginatively creating an experience in the form 
of original play. 
In the elementary school the goal is the growth that takes 
place in the child during the process of planning and giving the play. 
Dramatic pl~ is a natural right of all children in the classroom •••• 
Dramatic play comes out of children's elemental characteristics 
of action and imitation, and it centers around a social experience 
td th which they are familiar. 
In purposeful dramatic play, children are of necessity serving 
an interest of their own. They plan, select ideas, organize, 
invent, create, and judge. Research is encouraged on all grade 
levels. It is apparent, then, that when children are engaged in 
. dramatic activities, much actual thinking takes place. Of all the 
creative arts, there is probably none so spontaneous as dramatic 
play, none that offers so many avenues of expression.n 
1/ Ethel Hatchett and Donald Hughes, Teaching Language Arts in Elementary 
- Schools, The Ronald Press Company, New York, 1956, :-, 
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1/ 
Brow writes~ 
"Play, dramatic or otherwise, connotes to a certain type of 
adult something frivolous, meaningless; whereas play has been the 
expression of mants profoundest moods, the potent force in develop-
ing his personal and social relationships. Through it he interprets 
his experiences, or, catches to himself, if only for the moment, the 
great adventures and deep emotions which life may deny him. 
Play is always serious to children. When pley-ing they are 
living on their highest level, for more actual thinking goes into 
their play than into any other phase of their lives. 
In their social pley-, tlady-come-to-see,t 'trolley car,' or 
tchurch,• children copy the actions of their elders, endeavoring 
to get the feel of this world about them with which they are not 
quite identified. Play is then effort to interpret this complexity; 
to get some meaning out of it for themselves. OUt of this chaos 
they frequently catch some bit, and, extracting it that they may 
feel it the better, they create it anew; they crystallize it in 
dramatic play. Of all the creative arts there is probably none so 
spontaneous as the drama.u 
2/ 
Connnenting along this line, Pronovost- states: 
1~en children re-enact personal experiences, when they use 
dialogue and actions to give their impressions of the thoughts and 
feelings of others, or when they create imaginary people in 
imaginar,y situations, they are engaging in dramatic activities. 
Participation in these dramatic activities as speaker and listener 
provides for enjoyment, enrichment of knowledge, and deepened 
appreciation.n 
Excellent practice in oral communication comes in the use of 
creative dramatics and literature. Literature is important in the childrs 
life, for through the study of literature the child investigates and 
experiences the ages and study of humanity. 
'!J Corinne Brown, Creative Drama in the Lower School, D. Appleton and 
Camp~, New York, 1929, P• 3. 
2/ Wilbert Pronovost, The Teaching of Speaking and Listening, Longmans, 
- Green and Company, New York, 1959, p. 231. 
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1/ 
Popovich- writes: 11Teaching literature to children requires 
finding the right media and the proper methods .u Mr. Popovich advances 
. 
the idea that creative dramatics is the right media and the proper method. 
nrn these sessions Lfiterature through creative dramaticy the children 
probe the meaning of stories, dissect their form, analyze their philosophy, 
2/ 
and give the authors considerable time and thought.n-
3/ 
Writing about literature and creative dramatics Simons and Orr-
state: 
"Not until today, however, under the teachings of the new 
psychology, has any attempt been made to use the dramatic instinct 
of the child in a definite systematic way as an aid in teaching of 
English literature •••• 
Dramatization, which appeals to both the dramatic and imitative 
instincts is therefore an excellent device for the teaching of 
literature. In its power to rouse interest, to stir the imagination, 
to create illusion, to induce appreciation of the masterpiece, and 
thus to quicken a love for literature, dramatization has no equal •••• 
Dramatization makes the past, present; the then, now, gives us 
a mimic world, actually turns literature into life." 
. 4/ 
CoiiiDlenting about literature, Johnson- writes: "The content of 
literature is in itself worthy of the. center of interest around which 
group activities can well center for a comparatively long period. 11 
1/ James E. Popovich, ncreative Dramatics,n National Education Associa-
- tion Journal, (November, 1960), 49:29. 
5/ Ibid., PP• 29-JO. 
3/ Sarah Simons and Clem Orr, Dramatization, Scott, Foresman and Company, 
- New York, 1918, p. 12. 
4/ E. M. Johnson, 1'With Impetus from Literature,n Peabody Journal of 
- Education (November, 1941), 19:147-150. 
Can children interpret literature? Commenting on this question, 
1/ . 
Ammerman- 1vrites: 
"Yes, certainly they can, and will, i1' the literature is to 
them a good story, and if they have sufficient time and enough 
freedom to indulge in free play to their heartts content. For 
such a high-sounding phrase as t interpreting literature r means 
only expressing what one feels and free play on any level means 
only an opportunity to experiment. rr 
The process of creativity and learning through the dramatic approach 
is an important area of the language arts. The many skills of oral com-
munication are enriched and enhanced vrhen the study of literature is 
developed through the techniques of dramatic art. 
2/ . 
Woods- writes: · 
"Through the art of creative dramatics, dreams and ambitions, 
attitudes and values, inner controls, aesthetic appreciation, 
sensitivity of spirit and a song in onets heart daily fill the 
learner•s storehouse. Through identification with quality human 
experiences which help build rather than destroy, courage and 
confidence to go beyond that which is expected, wisdom and ability 
to respond effectively to change, develop on a high level through 
a dramatic process of thinking, feeling, experiencing, a process 
which affords the learner opportunity to achieve full self-
realization in the world of tomorrow.u 
3/ 
Larrick- writes: 
''When children have heard or read an appealing story, they 
move easily to re-enactment of the same tale. With wonderful 
abandon they throw themselves into the various parts and relive 
the events of the story or book. In so doing they are becoming 
more familiar with a piece of literature by interpreting the words 
and actions of storybook characters. With imagination they are 
translating the au thor r s words to flesh-and-blood reality. n 
'g K. G. Ammerman, ncan Children Interpret Literature?", Elementary 
English Review (Octobet, 1944), 21:207-10+. · 
2/ Margaret s. Woods, ULearning Through Creative Dramatics,n Educational 
- Leadership (October, 1960), 18:19-23. 
3/ Nancy Larrick, A Teacherts Guide to Childrents Books, Charles E. 
- Merrill Books, Inc., Columbus, 1960, p. 148. 
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This activity can accomplish much in the education of children. 
1/ 
As Horowitz- states: "Children learn to use their imaginations in 
dramatizing a story. n 
2/ 
Commenting along this line, K1dat- wri;tes: lfThe rewards for 
teaching some of the school subjects may not be .fully realized in this 
life, but participation in dramatization reaps its :immediate rewards.n 
Creative dramatics is a service aid as well as an art form. When 
it is part of the childrents everyday life its values are innumerable • 
. 3/ 
This is emphasized by Evans:-
"The young person in a free society must somewhere along the 
wey learn to exercise meaningful judgment and in some activity 
enjoy freedom of choice in order to satisfy his basic needs as a 
person. The presentation of a play gives students a unique 
opportunity for free, imaginative and consequential choice,.tt 
4/ 
Mearns- states: ''tri.lhen the creative spirit ·is at work, not only 
are body and mind cooperating with instinctive harmony to secure the 
desired result, but the language 'art is functioning at a high degree 
of excellence.n 
1/ T. Horowitz, "Dramatizing the Story, n Jlmerican Childhood (February, 
- 1950), 35:17-18. 
y c. A. Kwiat, nvaJ.ues of Dramatization,n Elementary English (November, 
1950), 27:465-66. 
3/ D. R. Evans, ncreative Approach to Dramatics,n National Education 
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CHAPTER IV 
CONSTRUCTION AND EVALUATION OF DRAMA INSTRUME~~S 
USED IN STUDY 
1. Introduction 
In order to accomplish the purpose of this study it was necessar,y 
to construct certain drama instruments for use in evaluation. 
Investigation of various standard instruments revealed that none was 
specific enough to measure the outcomes of the study. After stu~ and 
research two major instruments - the test of drama and the rating scale -
were constructed. 
2. Construction of a Test of Drama 
There was no test of drama information available at the elementar,y 
level so a test was constructed by the writer. The test was composed 
of items which are factors basic to all drama. The items in the test 
were divided into seven sections. The sections were devoted to the 
following factors of drama: 
Section I - General Information about Drama 
Section II - Character Selection 
Section III - Dialogue Identification 
Section IV - Major Character Identification 
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Section V - }tlnor Character Identification 
Section VI - 1·fajor and Minor Character Identification 
Section VII - Major and 11inor Scene Identification 
(The complete test m~ be found in the Appendix.) 
The drama test was administered to a trial population to determine 
its strengths and weaknesses. The trial population was located in a 
suburban community. 
Validation of the drama test.-- As soon as the test was over it was 
corrected and prepared for analysis. An analysis of each item was made 
1/ 
using the item analysis technique of Walker and Cohen.- The two per 
cent level of acceptance was used"for this stu~. After the item 
analysis was completed the drama test was revised, based upon the results 
of the analysis. This revised form of the drama test was the one used in 
the study. 
The results of the item analysis are shown in the tables that follow. 
2/ 
According to the Walker-Cohen- manual this means that the item was 
accepted if three of the top fifteen subjects got the item correct 
consecutively while at ·the same time three of the bottom fifteen subjects 
got the item incorrect consecutively. 
Table 1 shows the results of the analysis of the test of Drama. 
1/ Helen M. Walker and Sydney Cohen, Probability Tables for Item Analysis 
- by Means of Sequential Sampling_, Bureau of Publications, Columbia 
University, New York, 1949. 
?:./ Ibid. 
Table 1. Item Analysis of Section I - General Information on the Drama 
Number Per Cent Accepted 
Item Correct Correct or Rejected 
1 15 50 Accept 
2 19 63 Accept 
3 20 67 Accept 
4 16 53 Accept 
5 27 90 Reject 
6 26 87 Reject 
7 25 83 Reject 
8 27 90 Reject 
9 19 63 Accept 
10 25 83 Reject 
11 24 80 Accept 
12 22 73 Accept 
13 17 57 Accept 
14 9 30 Reject 
15 21 70 Accept 
16 23 77 Accept 
17 17 57 Accept 
18 18 60 Accept 
19 17 57 Accept 
20 24 80 Accept 
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The preceding table indicates that l4 items were discriminating 
and, therefore, acceptable as items in the test for the final study. 
A tabulation of the results of anaLysis for sub-test two appears 
in the following table: 
Table 2. Item AnaLysis of Section II - Character Selection 
Number Per Cent Accepted 
Item Correct Correct or Rejected 
l 25 83 Reject 
2 18 60 Reject 
3 30 100 Reject 
4 30 100 Reject 
5 28 93 R$.ject 
6 25 83 Reject 
7 28 93 Reject 
8 ll 36 Accept 
9 22 73 Accept 
10 14 46 Accept 
ll 18 60 Accept 
l2 29 96 Reject 
13 24 80 Accept 
l4 J.5 50 Accept 
15 30 100 Reject 
16 26 86 Reject 
17 30 100 Reject 
18 15 50 Accept 
19 27 90 Reject 
20 27 90 Reject 
21 24 80 Accept 
22 25 83 Reject 
23 24 80 Reject 
24 30 100 Reject 
25 24 80 Accept 
26 24 80 Accept 
27 28 93 Reject 
28 28 93 Reject 
29 16 53 Accept 
30 19 63 Accept 
(continued on next page) 
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Table 2. (continued) 
Number Per Cent Accepted 
Item Correct Correct or Rejected 
31 30 100 Reject 
32 27 90 Reject 
33 1.5 .5o Reject 
34 24 80 Accept 
3.5 20 66 Accept 
36 2.5 83 Reject 
37 28 93 Reject 
38 27 90 Reject 
39 29 96 Reject 
40 28 93 Reject 
41 30 100 Reject 
42 12 40 Accept 
43 28 93 Reject 
44 24 80 Reject 
4.5 30 100 Accept 
46 21 70 Reject 
47 24 80 Reject 
48 18 60 Accept 
49 30 100 Accept 
.50 27 90 Reject 
.51 28 93 Reject 
.52 30 100 Reject 
53 29 96 Reject 
.54 30 100 Reject 
55 2.5 83 Accept 56 30 100 Reject 
.57 29 96 Reject 
58 23 76 Accept 
.59 27 90 Reject 
60 19 63 Accept 
61 30 100 Reject 
62 27 90 Reject 
63 27 90 Reject 
64 30 100 Reject 
6.5 27 90 Accept 
66 20 66 Accept 
67 13 43 Accept 
68 30 100 Reject 
69 2.5 83 Reject 
70 30 100 Reject 
(continued on next page) 
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Table 2. (continued) 
Number Per Cent Accepted 
Item Correct Correct or Rejected 
71 29 96 Reject 
72 28 93 Reject 
73 22 73 Reject 
74 30 100 Reject 
75 15 50 Accept 
76 24 80 Accept 
77 30 100 Reject 
78 13 43 Accept 
79 26 86 Reject 
80 28 93 Reject 
81 27 90 Reject 
82 23 76 Accept 
83 25 a,; Accept 
84 30 100 Reject 
85 29 96 Reject 
86 20 66 Accept 
87 22 73 Accept 
88 29 96 Reject 
89 19 63 Accept 
90 17 56 Accept 
91 28 93 Reject 
92 28 93 Reject 
93 30 100 Reject 
94 26 86 Reject 
95 28 93 Reject 
96 27 73 Reject 
97 23 76 Accept 
98 20 66 Accept 
99 30 100 Reject 
100 14 46 Reject 
101 23 76 Accept 
102 30 100 Reject 
103 28 93 Reject 
104. 28 93 Reject 
105 29 96 Reject 
106 28 93 Reject 
107 30 100 Reject 
lQB 24 80 Accept 
109 19 63 Accept 
110 13 43 Accept 
(continued on next page) 
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Table 2. (continued) 
Number Per Cent Accepted 
Item Correct Correct or Rejected 
lll 22 73 Accept 
112 20 66 Accept 
113 23 76 Accept 
114 20 66 Accept 
115 30 100 Reject 
116 16 53 Reject 
117 29 96 Reject 
118 30 100 Reject 
119 20 66 Accept 
120 20 66 Accept 
121 28 93 Reject 
122 30 100 Reject 
123 27 90 Reject 
"124 24 80 Accept 
125 19 63 Accept 
126 29 96 Reject 
127 15 50 Accept 
128 24 80 Accept 
129 30 100 Reject 
130 16 53 Accept 
131 17 56 Accept 
132 26 86 Reject 
133 15 50 Reject 
134 29 96 Reject 
135 29 96 Reject 
136 18 60 Reject 
137 27 90 Reject 
138 19 63 Accept 
139 26 86 Reject 
140 14 46 Accept 
141 26 86 Reject 
142 24 80 Accept 
143 18 60 Accept 
144 29 96 Reject 
145 20 66 Reject 
146 30 100 Reject 
147 25 83 Reject 
148 25 83 Accept 
149 26 86 Reject 
150 26 86 Reject 
(continued on next page) 
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Table 2. (continued) 
Number Per Cent Accepted 
Item Correct Correct or Rejected 
151 30 100 Reject 
152 27 90 Reject 
153 25 83 Reject 
154 28 93 Reject 
155 27 90 Reject 
156 20 66 Accept 
157 24 80 Reject 
158 16 53 Accept 
159 27 90 Reject 
160 18 60 Accept 
161 23 76 Accept 
162 29 96 Reject 
163 17 56 Accept 
164 29 96 Reject 
165 20 66 Accept 
166 23 76 Accept 
167 27 90 Reject 
168 30 100 Reject 
169 24 80 Reject 
170 27 90 Reject 
171 27 90 Reject 
172 12 40 Reject 
173 26 86 Reject 
174 30 100 Reject 
175 29 96 Reject 
176 27 90 Reject 
177 30 100 Reject 
178 27 90 Reject 
179 30 100 Reject 
180 30 100 Reject 
181 29 96 Reject 
182 17 56 Accept 
183 29 96 Reject 
184 21 70 Reject 
185 27 90 Reject 
186 30 100 Reject 
187 19 63 Accept 
188 28 93 Reject 
189 19 63 Reject 
190 30 100 Reject 
(concluded on next page) 
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Table 2. (concluded) 
Number Per Cent Accepted 
Item Correct Correct or Rejected 
191 20 66 Reject 
192 14 46 Reject 
193 18 60 Accept 
194 17 56 Accept 
195 22 73 Accept 
196 22 73 Reject 
197 18 60 Accept 
198 30 100 Reject 
199 30 100 Reject 
200 19 63 Reject 
201 18 60 Accept 
202 29 96 Reject 
203 18 60 Accept 
204 30 100 Reject 
205 28 93 Reject 
206 29 96 Reject 
207 22 73 Reject 
208 16 53 Accept 
209 19 63 Accept 
210 27 90 Reject 
After item analysis of this preliminar,y test in character selection 
it was found that 73 items were discriminating and, therefore, acceptable 
as items in the final test. None.of these 73 items was selected and 
used for the test for it was found that the majority of this section was 
rejected. The complete section was discarded in the final test. 
Dialogue Identification analysis can be found in Table 3. 
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Table 3. Item Analysis of Section III - Dialogue Identification 
Number Per Cent Accepted 
Item Correct Correct or Rejected 
1 20 67 Accept 
2 9 30 Accept 
3 19 63 Accept 
4 17 57 Accept 
5 20 67 Accept 
6 14 47 Accept 
7 25 83 Accept 
8 21 70 Accept 
9 J5 5o Accept 
10 21 70 Accept 
11 17 57 Accept 
12 8 27 Accept 
13 20 67 Accept 
An examination of Table 3 shows that 13 items were discriminating 
and, therefore, acceptable as items in the final test. 
The analysis of Section IV is listed in Table 4. 
Table 4. Item Analysis of Section IV - Major Character Identification 
Number Per Cent Accepted 
Item Correct Correct or Rejected 
1 24 80 Accept 
2 27 90 Reject 
·3 26 86 Accept 
4 18 60 Accept 
5 16 53 Accept 
6 16 53 Accept 
7 28 93 Reject 
8 27 90 Reject 
9 30 100 Reject 
Table 4 shows that five items i~re discriminating and, therefore, 
acceptable as items in the final test. 
The analysis of Section V is listed in Table 5. 
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Table 5. Item Analysis of Section V - Minor Character Identification 
Number Per Cent Accepted 
Item Correct Correct or Rejected 
1' 28 93 Reject 
2 20 66 Accept 
3: 29 96 Reject 
4, 26 86 Accept 
5 2.1 90 Reject 
6' 25 83 Reject 
7 15 5o Accept 
8 19 63 Accept 
9 17 56 Accept 
The above shows that five items were discriminating and, therefore, 
acceptable as items in the final test. 
The analysis of Section VI is listed in Table 6. 
Table 6. Item Analysis of Section VI - Major and Minor 
Character Identification 
Number Per Cent 
Item Correct Correct 
1 15 50 
2 17 56 
3 15 50 
4 15 50 
5 17 56 
6 15 50 
7 16 53 
8 15 50 
9 16 53 
Accepted 
or Rejected 
Accept 
Accept 
Accept 
Accept 
Accept 
Accept 
Accept 
Accept 
Accept 
Study of the above table shows that nine items were discriminating 
and, therefore, acceptable as items in the final test • 
. 
Section VII is analyzed in Table 7. 
Table 7. Item Analysis of Section VIT - 11aj or and Minor 
Scene Identification 
Number Per Cent 
Item Correct Correct 
l 16 53 
2 16 53 
3 17 56 
4 15 50 
5 15 50 
6 14 46 
7 l4 46 
8 17 56 
9 9 30 
10 16 53 
Accepted 
or Rejected 
Accept 
Accept 
Accept 
Accept 
Accept 
Accept 
Accept 
Accept 
Reject 
Accept 
Nine of the ten i terns in the section above were found to be dis-
criminating and, therefore, acceptable as items in the final test. 
The format of the final test is shown below: 
Section Number of Items 
I General Drama Information l4 
II Dialogue Identification 13 
III Major Character Identification 9 
IV Minor Character Identification 9 
v Major and Minor Character Identification 9 
VI Scene Identification 9 
Total Number of Items •••• 63 
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Testing time.-- Based upon the trial testing, a time allotment of 
30 minutes was determined as adequate for all children to complete the 
test. 
General considerations.-- The test was constructed with reference 
to eliminating vocabulary difficulty for sixth grade children. 
Children were further instructed to ask help on any words they did 
not lalow or understand. 
In that section of the test which required reading a story, mimeo-
graphed copies were distributed to each child but the tester read the 
selection aloud for the children. 
Statistical reliability.-- The test was divided into odd and even 
items and a coefficient of reliability was determined using the Split-
Half technique. 
Table 8 shows the coefficient of reliability on the Drama Test. 
Table 8. Coefficient of Reliability on Drama Test 
No. Pupils Sum of X Sum of Y Sum of XY Sum x2 Sum y2 
75 1820 1777 43,374 44,832 42,544 
r = .64 
The above figure of reliability has meagre predictive value but in 
the absence of any other measure it was decided to use the test as one 
more factor for indicating growth. 
The formulas used were -
Pearson Product Moment 
r 
Spearman Bro'Wil 
4XY 
z {rxy) 
I + r-xy 
2XZY 
N 
3. Construction of the Rating Scale 
Since a major outcome of the stu~ was the improvement of the 
ability to adapt a story to a play, a scale had to be created which 
could measure performance. 
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For purposes of this study all pl~ performances, both those taken 
before and those taken after instruction, were recorded on tape. The 
scale was used to rate the tape recordings. 
Factors included in the scale.-- The scale was divided into four 
sections which covered the basic factors of drama. They were arranged 
as follows: 
Section I - Plot 
Section II - Characterization 
Section III - Dialogue 
1/ 
Section IV - Voice-
17 Grace Tikosen, An Analysis of the Effectiveness of a Voice Program in 
a Third Grade Class, Unpublished Master 1 s Thesis, Boston University 
School of Education, 1952. 
The first three sections were constructed by the writer. The 
1/ 
fourth section on voice was adapted from a scale built by Tikosen.-
Description of the scale.-- Each section of the scale was broken 
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into a series of descriptive items which allowed the rater to respond to 
basic components of the four factors. 
The scale itself can be found in the Appendix. A sample section is 
included here to clarify the type of rating constructed. (See next page.) 
Numerical rating.-- A point value system was developed to use with 
the descriptive sheet. As a rater listened to the tape he was to note 
and assign a value to each of the descriptive factors listed. The follow-
ing is the system which was utilized: 
No evidence -------------- 0 
Some attempt -------------- 1 
Good or average attempt --- 2 
Very well done ----------- 3 
4. Procedures for Obtaining Reliability 
The rating of these tapes was a very important part of the analysis 
for this stu4Y. It was decided, therefore, that not only would procedures 
for obtaining reliability be established but also two independent ratings 
of each tape would be obtained. All statistics used in the analysis of 
the tape recordings would be based on an average of two independent 
ratings. 
1/ Ibid. 
--
IIT. Dialogue: 
1. Is the dialogue natural and effective in the plot 
development? 
2. Is the dialogue motivated by the strong feelings of 
the character? 
3. Did the dialogue advance the story? 
4. Was the speech pattern used in the dialogue 
consistent with the character? 
5 • Did the dialogue stick to the point? 
6. Are the emotional values of the plot conveyed by 
the dialogue? 
7. Did the dialogue reveal the atmosphere and mood of 
the plot? 
8. Did the dialogue contribute to make the climax effective? 
9. Did the dialogue come forth in clear, simple sentences? 
10. Was group dialogue used for dramatic emphasis? 
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Arrangement o£ the tapes.-- It was essential that the raters be 
un~e o£ which tape was recorded before teaching and which was recorded 
after teaching. 
For this purpose the original tapes were spliced and made into six 
nev1 tapes. Each o£ the new tapes contained six to eight play performances. 
A plan £or randomizing before and after performances was worked out in 
detail. The final arrangement is outlined below. 
Tape 1. 
1. Before 4. Be£ ore 
2. Be£ ore 5. Mter 
3· After 6. A£ter 
Tape 2. 
1. After 5. Be£ ore 
2. After 6. Be£ ore 
3· Be£ ore 7. After 4. After a. Be£ ore 
Tape 3· 5. After 1. Before 
2. After 6. Be£ ore 
3· Before 7. After 4. After a. Be£ ore 
Tape 4. 
'· 
After 
1. Before 6. ,After 
2. Before 7. After 
3· After a. Before 4. Before 
Tape 5. 
'· 
Before 
1. Before 6. After 
2. After 7· Before 3 .. After a. ,After 
4. Be£ ore 
Tape 6. 6. After 
1. After 7. Before 
2. After a. Before 
3· After 9· Before 4. Before 10. After 
'· 
Before 
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Rating procedures.-- A group of twelve graduate students were chosen 
to rate the tapes. This group of raters possessed an above average interest 
and knowledge of the creative drama area. They had read and studied in tbe 
creative drama field. Two students were assigned to rate each one of the 
six tapes, simultaneously but independently. 
Many factors had to be considered in relation to each section of the 
scale. For this reason each tape was played twice •. On the first play 
the raters were instructed to concentrate on Plot and Characterization. 
They were then given time to fill in the rating sheet. The tape was re-
played, this time 'With raters concentrating on Voice and DiaJ.ogue. 
Scoring procedure.-- The figures on each sheet were totaled for each 
section and an over-all numerical value for all sections combined was used 
as a final score. 
\ 
These scores for the two raters were placed on a scattergram. (See 
next page.) 
. of data.-- The writer took the two Fin~~al~~s~co~r~in~g_;f~o?!r:_u~s~e::_:in:;_an::::::al~y=-s=J.s:........:..:..---
secured an average score for each of the 
scores for each of the tapes and . 
scores were used for all purposes of analysJ.s 
performances. These average 
of growth. 
uld el.indnate any bias which t~~t this procedure wo It was decided >1J.Q. 
. an average of two 
. the writer did the rating. Usmg 
might be present if. . tt• g a true esti.mate 
also assisted ~ ge :J.n 
done b~r outside raters scores " 
of the performan.ce5. determined, the results of which 
~ correlation was A coefficient o.~. 
appear in Table 9 • 
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Figure I 
Rater II 12 17 22 27 32 37 42 47 52 57 62 67 72 77 82 87 92 97 1( 
102 ~ 
97 11 
92 1/ 11 
87 1 z 1 
82 A 1 1 1 
77 1/ I 
72 / 1 
67 1 /1 I 
62 / 1 1 
57 1 / 1 1 / 
52 L1 1 1 11 / 
47 1 1 / 
42 / L 
37 1 11 / 
32 1 h 11 
27 /__ 1 11 
22 / 1 1 / 
17 I 11 
H 
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Table 9. Coefficient of Reliability on the Rating Scale 
No. Ratings Sum of X Sum of Y Sum of XY Sum y2 
48 64 
-3 1085 1460 1317 
r = .89 
The reliability coefficient of .89 between raters was very good and 
indicated a basically sound instrument for measuring performance. 
The formulas used were -
Pearson Product Moment 
Y= 
Spearman Brown 
L:XY -. 
2: (rx.y) 
I-t rxy 
~XzY 
N 
(2¥)/Z. 
.N 
CHAPTER V 
EVALUATION OF THE STUDY 
1. Introduction 
It was the purpose of this study to determine whether a planned 
series of exercises would assist Children in developing a play from a 
story. 
The material was tried out in twelve sixth grades 'With a total 
enrollment of 262 children. All of the sixth grades were located in a 
city adjacent to the Boston area and represented a cross section of the 
total sixth grade population of that community. 
The teachers who worked 'With the children had no specialized train-
ing in creative dramatics other than the introduction given by the writer 
in connection with· explaining and demonstrating the use of the material. 
The groups which prepared the pl~ in the pretesting situation were 
carefully recorded on a list. These same groups were used again for the 
final test. 
There were ten lessons of one hour each which were used over a 
seven-week period of instruction. 
The play production of both the pretesting and post testing situa-
tions were tape recorded and at a later date analyzed by a group of 
raters using the check list described in Chapter IV of this study. 
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The data were analyzed to answer the following questions: 
1. Was there any gain in group ability to produce a play from 
a story? 
2. Was there any gain in lmowledge of drama as measured by the 
drama test? 
3. 't'J"as there any gain in reading ability? 
4. Was there any change in position in the group as measured by 
the Bogardus Social Distance Scale? 
5. Was ~ single factor such as Intelligence Quotient, Drama 
Information, or Reading closely related to drama ability? 
2. A Comparison of Chronological Age 
and Intelligence Quotient 
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A statistical description of the population in terms of chronological 
age and intelligence quotient appears in Table 10. 
Table 10. A Comparison of Mean Chronological Age and Intelligence 
Quotient for 262 Sixth Grade Children 
Number 
c. A. 262 
I. Q. 262 
Range 
125-187 
74-139 
Mean 
138.39 
ll0 .. 64 
S .. D. 
6.13 
11.36 
An examination of Table 10 shows that the children used in the 
study were of nor-mal chronological age for the grade, approximate~ 
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eleven years and five months. The mean intelligence quotient of 110.64 
indicates a better than average group. The spread of chronological ages 
was narrow but the range in intelligence shows subnormal children as 
well as very bright children participated in this study. 
3. Scores on Various Tests Previous 
to Use of Drama Exercises 
The groups were rated on their ability to produce a play from a 
story. The results of the first rating are presented in Table 11. 
Table 11. Mean and Standard Deviation for the Scale Rating 
before Teaching 
Number Range Mean 
24 14-79 37.89 
S.D. 
An examination of Table 11 shows that the mean is 37.89 and the 
standard deviation is 15.90 as a result of rating according to the scale. 
These figures are results before the use of the exercises. 
The results of the use of the drama test are presented in Table 12 .. 
Table 12. Mean and Standard Deviation for Drama Test 
before Teaching 
Number Range Mean 
262 12-50 
S.D .. 
6.36 
The mean of 38.32 and the standard deviation of 6.36 were obtained 
on results of the drama test administered before teaching the exercises. 
Table 13 presents the results of the use of the Bogardus Social 
Distance Scale. 
Table 13. Mean and Standard Deviation for the Bogardus Social 
Distance Scale before Teaching 
Number Range Mean 
262 .76-4.00 2.83 
S.D. 
.43 
An examination of Table 13 shows the mean of 2.83 and the standard 
deviation of .43 for the Bogardus Social Distance Scale administered 
before teaching the exercises. 
The results of the Reading Test administered before.teaching are 
presented in Table 14. 
Table 14. Mean and Standard Deviation for the Reading Test 
before Teaching 
Number Range Mean 
262 32-106 71.75 
S.D. 
16.95 
A mean of 71.75 and a standard deviation of 16.95 were obtained 
on the reading test results administered before the teaching of the 
exercises. 
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4. Scores on Various Measures after 
the Use of Drama Exercises 
The groups were rated on their'ability to produce a play from a 
story. The results of the final rating are presented in Table 15. 
Table 15. Mean and Standard Deviation for the Rating Scale 
after Teaching 
Number Range Mean 
24 36-101 
S.D. 
17.35 
An examination of Table 15 shows a mean of 76.25 and a standard 
deviation of 17.35 as results yielded by use of the rating scale after 
teaching the exercises. 
The results of the use of the drama test are presented in Table 16. 
Table 16. Mean and Standard Deviation for the Drama Test 
after Teaching 
Number Range Mean 
262 18-53 
S.D. 
A mean of 41.14 and a standard deviation of 5.31 were obtained as 
results of the drama test administered after teaching the exercises. 
Table 17 shows the results of the Bogardus Social Distance Scale. 
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Table 17. Mean and Standard Deviation for the Bogardus Social 
Distance Scale after Teaching 
Number Range Mean 
262 .76-4.00 2.81 
s.n. 
.47 
An examination of Table 17 shows a mean of 2.81 and a standard 
deviation of .47 as results obtained by administering the Bogardus 
Social Distance Scale after teaching the exercises. 
The results of the Reading Test administered after teaching are 
presented in Table 18. 
Table 18. Mean and Standard Deviation for the Reading Test 
after Teaching 
Number Range Mean 
262 45-114 
S.D. 
16.00 
A mean of 75.25 and a standard deviation of 16.00 were obtained 
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as a result of the reading test administered after teaching the exercises. 
5. A Comparison of Measures before and after 
the Use of the Drama Exercises 
A statistical description of the comparison of means on the rating 
scale appears in Table 19. 
Table 19. A Comparison of Means on Drama Rating Scale March to June 
Number Test Mean 
24 Pretest 37.89 
24 Final test 76.25 
S.D. 
15.90 3.251 
17.35 3.548 
Diff. S.E.diff. C.R. 
8.144 
The mean score on the rating scale is 37.89 in the pretesting period 
and 76.25 in the final testing period. The difference between means is 
38.36 and yields a critical ratio of 8.144 which is statistic~ 
significant. 
Table 20 shows a comparison of mean scores on the Drama Test. 
Table 20. A Comparison of Mean Scores on the Drama Test 
before and after Drama Lessons 
Number Test Mean S.D. Diff. S.E•dif.f. 
262 Pretest 
2.82 .511 
262 Final test 
C.,R. 
5.518 
The mean score on the drama test is 38.32 on the pretest and 41.14 
on the final test. The difference between means is 2.82 and yields a 
critical ratio of 5.518 which is statistically significant. 
A comparison of mean scores on the Bogardus Social Distance Scale 
appears in Table 21. 
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Table 21. A Comparison of Mean Scores on the Bogardus Social Distance 
Scale before and after Drama Exercises 
Number Test Mean S.D .. S.E.m Diff. s.E.diff .. C.R. 
262 Pretest 2.83 .43 .0265 
(scale) 
.02 .0392 .510 
262 Final test 2.81 .47 .0290 
(scale) 
The mean score on the Bogardus Social Distance Scale is 2.83 on 
the scale during the pretesting period and 2.81 on the scale during the 
final testing period. The difference between the means is .02 and 
yields a critical ratio of .510 which is not statistically significant. 
A comparison of mean scores on the reading test appears in Table 22. 
Table 22.. A Comparison of Mean Scores on the Reading Test 
before and after Drama Exercises 
Number Test Mean S .. D. 
262 Pretest 71.75 16.95 
262 Final test 75.25 16.00 
1~049 
.990 
Diff. S.E.diff. 
1.442 
C.R. 
2.420 
The mean score on the reading test is 71.75 for the pretest and 
75.25 for the final test. The differe~ce between the means is 3.50 and 
yields a critical ratio of 2.420. This is not statistically significant 
at the .01 level set up for this study, but is very close and is 
significant at the .05 level. It does indicate some significant changes 
in reading. 
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The reading test was included primarily to insure that the children 
were not handicapped due to the time given to the drama lessons. Though 
the lessons themselves included multiple silent reading practices, they 
also took time out of the regular reading program. The writer felt 
some measure of reading should be included as a safeguard for this 
particular point. 
6. A Comparison of Mean High and Low Scores 
on Drama Scale with Intelligence 
The five groups making the highest scores on the scale at the end 
of the study were grouped together. Means and standard deviations were 
obtained on the Drama Test results and also on the otis Quick-Scoring 
Intelligence test. 
The same procedure was followed for the groups making the lowest 
scores on the Drama Scale. 
The results of those comparisons m~ be found in the following table. 
Table 23. A Comparison of Mean High and Low Scores on Drama Scale 
with Intelligence 
Number Scores 
58 
58 
High 
Mean S.D. 
111.22 ll.22 1.47 
lll.41 11.28 1.48 
Diff. S.E.diff. C .. R .. 
.19 1.72 1.117 
The mean score on the intelligence test is lll.22 for the high 
group and 111.41 for the low group. The difference between the means 
is .19 and yields a critical ratio of l.ll7. This is not statistically 
significant. 
7. A Comparison of Mean High and Low Scores on 
Drama Scale with Scores on the Drama Test 
Table 24 shows the comparison of high and low scores on the drama 
scale with scores on the drama test. 
Table 24. A Comparison of Mean High and Low Scores on the Drama Scale 
with Scores on the Drama Test 
Number Scores 
58 
58 
High 
Low 
Mean S.D. 
4.83 
5.31 
.634 
.697 
Diff. 
.13 
C.R. 
.138 
The mean score on the drama test is 41.37 for the high group and 
41.50 for the low group. The difference between the means is .13 and 
yields a critical ratio of .138 which is not statistica~ significant. 
B. A Comparison of Mean High and Low Scores 
on Drama Scale with the Reading Scores 
Table 25 shows the comparison of high and low scores on the drama 
scale with scores on the reading test. 
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Table 25. A Comparison of Mean High and Low Scores on the 
Drama Scale with the Reading Scores 
Number Scores Mean 
58 High 10.39 
58 Low 9.60 
S.D .. 
5.53 
3.58 
.726 
.470 
Diff. 
.79 .864 
C.R. 
The mean score on the reading test is 10.39 for the high group and 
9.60 for the low group. The difference between the means is .79 and 
yields a critical ratio of .914 Which is not statistically significant. 
CHAPTER VI 
SUMMARY AND CONCLUSIONS 
1. SU11Una.ry 
It was the purpose o.f this study to construct and evaluate a 
series o.f exercises in creative drama. These exercises were planned 
to assist children in developing a play .from a story. 
The material.-- The material was tried out in twelve sixth grades 
with a total population o.f 262 children. The classrooms in the study 
were all located in a community adjacent to Boston. 
Preliminary tests.-- Preliminary tests were administered in March, 
1960, to all the children involved in the study. These tests consisted 
o.f an intelligence test, a drama test, a standard reading test, and the 
Bogardus Social Distance Scale. The children were carefully grouped 
and recorded in a play performance during this period. 
Final tests.-- Final tests were administered in May, 1960. These 
tests consisted o.f all the above except the intelligence test. The 
childrents groups were reassembled .for the .final recording o.f a play 
performance during this period. 
The period between the preliminary tests and the .final tests was 
occupied by ten lessons o.f one hour each which were used over seven 
weeks o.f instruction. 
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The play production.-- The play production of both the pretesting 
and post testing situations were tape recorded as stated and at a later 
date analyzed by a group of raters using the check list described in 
Chapter IV of this study. 
All the materials.-- All the materials used during the seven-week 
period of instruction were constructed by the writer. The drama test 
and the check list or rating scale were also constructed by the writer. 
Measures of reliability.-- Measures of reliability were obtained 
on the drama test after use with a trial population. The reliability 
achieved was .64. The test was revised for use in the study. 
The rating scale.-- The rating scale or check list was used to 
measure and analyze the tape recordings. The coefficient of reliability 
obtained here was .89. 
The data were analyzed to answer the following questions: 
1. Was there any gain in group ability to produce a play 
from a story? 
2. vlas there any gain in knowledge of drama as measured by 
the drama test? 
3. Was there any gain in reading ability? 
4. Was there any change in position in the group as measured 
by the Bogardus Social Distance Scale? 
5. Was any single factor such as Intelligence Quotient, Drama 
Information or Reading closely related to drama ability? 
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2. Conclusions 
1. After using the material, there was gain in group ability to 
produce a pl~ from a story. The critical ratio obtained 
between pretesting and final testing was 8.144 which is 
statistically significant. 
2. As measured by the drama test, there was a gain in knowledge 
of drama. The critical ratio obtained here was 5.518 which 
is statistically significant. 
3. A critical ratio of 2.420 was obtained on the reading test. 
This is not statistically significant at the .01 level set 
up for this study, but is very close and is significant at 
the .05 level. It does indicate some significant changes 
in reading. 
4. The Bogardus Social Distance Scale administered before and 
after the teaching material yielded a critical ratio of 
.510 which is not statistically significant. 
The status studies designed to reveal relationships between drama 
ability and other factors are summarized below. 
1. A comparison of mean high and low scores on the Drama Scale 
with Intelligence Quotients yielded a critical ratio of 
1.117 which is not statistically significant. 
2. A comparison of mean high and low scores on the Drama Scale 
with the Drama Test yielded a critical ratio of .138 which 
is not statistically significant. 
8J. 
3. A comparison of mean high and low scores on the Drama Scale 
with the Reading AChievement yielded a critical ratio of 
.914 which is not statistically significant. 
None of the factors isolated and studied showed any relationship 
to drama ability. 
3. Limitations 
1. The writer feels that the overall period of seven weeks with 
only one lesson a week m~ have influenced the results of the 
Bogardus Scale. 
Although the literature indicates a change in social behavior as 
a result of success iil ·creative drama, no Change was found in the 
children used in this study. 
2. No complete analysis of individual speech improvement could be 
made due to the fact that the final test was a group performance 
recorded on tape and individual children could not be 
distinguished. 
4. Implications 
1. The writer feels this study indicated that teachers with little 
or no drama background can teach and use creative dramatic 
material., 
2. This study is a manuscript of disciplined research in an area 
which should be studied in such a ~. 
3. The stuqy indicated that children use their innate creative 
abilities in this type of drama and adapt easily to the material. 
4. The writer feels that the drama information test indicated 
that Children have an above average knowledge of the 
dramatic formo 
CHAPTER VII 
SUGGESTIONS FOR FURTHER RESEARCH 
1. Conduct a similar study with a control and experimental 
population. 
2. Use different types of literar.y selections to find out 
whether children are more inclined to drama of a humorous 
nature, a melodramatic nature, or a tragic nature. 
3. Conduct a similar study using small group size for a 
longer period. 
4. Refine drama rating scale for use with iildividuals and 
paired group situations in drama, i.e. dialogue, monologue. 
5. Conduct study in which teacher has definite preliminar.y 
preparation_and instruction before using exercises. 
6. Use this study as a preliminary to one in which the end 
product is an . original play written by the children. 
7. Conduct a similar study for a much longer period to study 
more closely the social and personal behavior changes. 
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~TA TEST: FORM EM. 
rthur S. Otis 
.ot open this booklet, or turn it over, until you are told to do so. 
;hese blanks, giving your name, age, birthday, etc. Write plainly . 
BETA 
EM 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Grade ........ Boy ..... · ... Girl. ...... . 
First name Initial Last name 
birth ...................................................................... How old are you now? ....... . 
Month Day Year 
..................... 19 ..... School ............................ City and state .......... · ................. . 
Read these directions. Do what they tell you to do. 
is a test to see how well you can think. It contains questions of different kinds. Under each question there are 
ive possible answers. You are to read each question and decide which of the answers below it is the' right answer. 
spend too much time on any one question. Here are three sample questions. 
a: Which one of the five things below is soft? 
(1) glass . (2) stone (3) cotton (4) iron (5) ice 
right answer, of course, is cotton. The word cotton is No. 3. Now look at the "Answer 
'or Samples" at the right. In the five spaces after the Sample "a," a heavy mark has 
Lde, filling the space under the 3. This is the way to answer the questions. ANSWER SPACES 
the next sample question yourself. Do not write the answer; just put a heavy mark in 
~e under the number corresponding to the right answer. 
b: A robin is a kind of-
(6) plant (7) bird (8) worm (9) fish (10) flower 
answer is bird, which is answer 7; so you shoUld answer Sample "b" by putting a heavy 
the space under the 7. Try the Sample "c." 
c: Which one of the five numbers below is larger than 55? 
(11) 53 (12) 48 (13) 29 (14) 57 (15) 16 
FOR 
2 
a n .. 
7 
b 
.. .. 
11 12 
0 
.. .. 
SAMPLES 
3 4 5 
I .. .. 
8 9 10 
.. .. . . 
13 14 15 
.. .. . . 
correct answer for Sample "c" is 57, which is No. 14; so you would answer Sample "c" by making a heavy black 
.at fills the space under the number 14. Do this now. 
l each question carefully and decide which one of the answers is best. Notice what number your choice is. Then, 
answer sheet, make a heavy black mark in the space under that number. In marking your answers, always 
that the question number on the answer sheet is the same as the question number in the test booklet. Erase 
ely any answer you wish to change, and be carefUl not to make stray marks of any kind on your answer sheet 
,ur test booklet. When you finish a page, go on to the next page. If you finish the entire test before the time is 
,ack and check your answers. Work as rapidly and as accurately as you can. 
test contains 80 questions. You are not supposed to be able to answer all of them, but do the best you can. You 
Lllowed half an hour after the examiner tells you to start. Try to get as many questions right as possible. Be 
::tot to go so fast that you make mistakes. Do not spend too much time on any one question. No questions 
1e test will be answered by the examiner after the test begins. Lay your pencil down. 
Do not turn this booklet until you are told to begin. 
Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Illinois 
Copyright 1954 by World Book Company. Copyright in Great Britain. All rights reserved 
_ PRINTED IN U.S.A. BET.A. : EM-11 
This test is copyrighted. The reproduction of any part of it by mimeograph, hectograp]!, or in any other 
way, whether the reproductions are sold or are furnished free for use, is a violation of the copyright law. 
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OTIS QUICK-SCORING-NEW EDITION: BETA EM 
rhe opposite of weak is -
(1) poor (2) sick (3) tall (4) strong (5) young . . . . . . . . . . . . . . . . . . . . ...... . 
iiVhich of the five words 'below comes first in the dictionary? 
(6) brown (7) black (8) blown (9) break (10) blend ..................... . 
iiVhich answer tells best what a teakettle is? 
(11) a tool (12) a weapon (13) a utensil (14) a thing (15) a machine ...... . 
~ eggshell is to an egg the same as an orange skin is to -
(16) a lemon skin (17) an orange (18) an orange seed (19) a hen (20) a clamshell 
~uth is prettier than Sadie but not so pretty as Mabel. Therefore, Mabel is (?) Sadie. 
(21) not so pretty. as (22) just as pretty as (23) cannot say which (24) prettier than 
rhe mayor is to a city as the governor is to-
(26) a nation (27) a president (28) a state (29) a council (30) an office. : ... 
~ stove is to heat as a refrigerator is to -
(31) a kitchen (32) cold (33) electricity (34) gas (35) food ................. . 
rhree of the four designs at the right are alike in some way. 
iVhich one is not like the other three? (36) o (3'7) o (38) a (39) o .... 
~ orthwest is to southeast as up is to -
(41) north (42) higher (43) northeast (44) down (45) under ............. :: •. 
rhe opposite of clockwise is - I 
(46) backward (47) counterclockwise (48) right (49) left (50) round ....... ~ 
iVhich of the five words below comes first in the dictionary? ~ 
(51) times (52) stand (53) ruled (54) grand (55) quill .................... : 
iVhich of the five persons below is most like a carpenter, a plumber, and a bricklayer? 
. · (56) a postman (57) a lawyer (58) a truck driver (59) a doctor (60) a painter 
iVhich of the following sentences tells best what an arm is? .... 
· (61) It goes in the coat sleeve. (62) You can put it around something. 
(63) It carries the hand. (64) It is the part of the body attached to the shoulder. 
(65) We have two of them ......................................................... . 
~our of the following things are alike. Which one is different from the other four? 
· (66) a beet (67) a peach (68) a radish (69) an onion (70) a potato ........ . 
iVhat is to hearing as an eye is to sight? 
(71) glasses (72) voices (73) a sound (74) an ear (75) an earphone ....... . 
~hree of the four designs at the right are alike in some way. 2 . \\. \\.\ a a ( a 
Vhich one is not like the other three? (76) 2 (77) / U !J (78) )])]) (79) ~ 
V'hich of the five things below is most like the moon, a balloon, and a ball? 
(81) sky (82) a cloud (83) a marble (84) an airplane (85) a toy ........... . 
'uris to a rabbit as feathers are to-
· (86) a pillow (87) a bird (88) a hair (89) an animal (90) a nest ........... . 
V'hat is the most important reason for using screens at windows? 
(91) They are easy to paint. (92) They improve the looks of the windows. 
(93) They keep out flies but let in the breeze. (94) They keep out burglars. 
(95) They are easier to keep clean than windows are ................................ . 
Vhich of the five words below comes last in the dictionary? 
(1) front (2) local (3) lemon (4) floor (5) knoll .......................... . 
:'he moon (?) around the earth. (Which of the following words completes the sentence best?) 
(6) turns (7) goes · (8) moves (9) revolves (10) spins ..................... . 
'rinting is to a book as writing is to __.., 
(11) talking (12) a letter (13) a pen (14) a friend (15) reading ........... . 
Vhieh of. the five things below is most like a chimney, a roof, and a door? 
(16) a chair (17) a bed (18) a stove (19) a window (20) a desk .......... . 
~he ground is to an automobile as water is to-
(21) a train (22) gasoline (23) the engine (24) a ship I (25) a river ......... . 
( 3 ] (Go on to the next page.) 
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OTIS QUICK-SCORING-NEW EDITIO;N": BETA EM 
6l The one of two objects that is not so good as the other is said. to be-
I (61) unsuitable (62) lesser (63) single (64) inferior (65) unnec 
6[5 If the following words were rearranged to make the best sentence,' the last word of the sentence woul 
what letter? fall clouds from the raindrops dark · 
(66) f (67) d (68) t (69) c (70) r ........................... . 
6~ An object or institution that is not likely to move or change is said to be-
(71) fundamental (72) stable (73) temporary (74) solid (75) ba 
6 Worst is to bad as (?) is to good. 
(1) more (2). better (3) best (4) very good (5) excellent ...... . 
6 If the following persons were arranged in order, which one would be in the middle? 
(6) grandfather (7) grandson (8) brother (9) uncle (10) nephev 
6 A man who buys and sells when there is considerable danger of loss is said to -
(11) transact (12) stipulate (13) contract (14) speculate (15) b~ 
70 Which tells best what a refrigerator is? 
(16) a piece of kitchen furniture (17) a place to store food 
(18) an electrical device for the kitchen (19) a large white box · 
(20) a. cabinet for keeping food cold ................................... . 
7 There is a saying, "A bird in the hand is worth two in the bush." It means- (21) Two birds are worth m 
(22) Something you are sure of is twice as good as something doubtful. 
(23) Your own bird is worth two that belong to others. 
(24) It is hard to catch birds that are in bushes ......................... . 
72
1
1 When the time by a clock was 14. minutes past 9, the hands were interchanged. The clock then said abc 
(26) 14 minutes past 3 (27) 14 minutes of 10 (28) 14 minutes past 2 
(29) 14 minutes of 3 ................................................ . 
7jl One number is wrong in the following series. · What should that number be? 
1 9 2 8 3 9 4 8 5 9 6 8 7 9 8 9 . 
(31) 9 (32) 7 (33) 8 (34) 6 (35) 5 ......................... .. 
7i The boy deserves (?) for his effort and perseverance. 
(36) condemnation (37) censure (38) scholarship (39) commendat 
7l One number is wrong iu the!:~~::::~: .. ~~ ·~h~~d ~~·n~b~ ~~; ........................ . 
1 2 4 8 16 32 48 128 
(41) 96 (42) 6 (43) 64 (44) 12 (45) 24 ..................... .. 
7 If I have a large box with 4 smaller boxes in it and 3 very small boxes in each small box, how many boxes 
have in all? 
(46) 7 (47) 12 (48) 13 (49) 16 (50) 17 ...................... . 
71 If each 3 in the following series were changed to a 2 and if each 1 were dropped out, the seventh 2 woul 
by what number? (Do not :p:J.ark the paper.) . 
1 2 5 2 3 1 5 2 3 4 2 3 1 3 4 2 2 2 5 
(51) 1 (52) 3 (53) 2 (54) 4 (55) 5 ......................... .. 
7 There is a saying, "An ounce of prevention is worth a pound of cure." It means - . 
I 
(56) Prevention is a good cure. (57) Prevention and cure can be purchas 
. (58) It is much better to prevent something than to cure it. 
(59) It is much better to cure something than to prevent it .............. . 
79 Which of the five words below is most like heavy, blue, and nice? 
(61) weight (62) round (63) sky (64) color (65) weather ..... . 
8 In a foreign language, boli deta kipo means very good weather; boli cora means bad weather; and deta sedu m 
What word means good? 
(66) boll (67) deta. (68) cora. (69) kipo (70) sedu ........... .. 
[ 6 ] 
A chair is most likely to have-
(41) rockers (42) upholstery (43) legs (44) a seat (45) arms ............. . 
A boy has three dogs. Their names are Rover, Spot, and Fido. Rover is larger than Spot and Spot is larger tha1 
Fido. Therefore, Rover is (?) Fido. · 
(46) smaller than (47) larger than (48) the same size as (49) cannot say whicj 
Wood is to box as wire is to -
(51) iron (52) electricity (53 1 doorbell (54) screen (55) fire .............. . 
There is a saying, "It is a long road.that has no turning." It means-
(56) Most long roads are straight. (57) Things are bound to change sooner or later. 
(58) Most short roads have turns. (59) It is a bad idea to turn around on the road .. 
Which of the five things below is most like a sheet, a towel, and a handkerchief? 
(61) a blanket (62) a coat (63) a napkin (64) a carpet (65) a mattress .... 
Three of the four designs at the right are alike in some way. ~ u Gi a . a-. 
Which one is not like the other three? (66) (67) (68) ~ (69)(gj .... 
If the following were arranged in order, which one would be in the middle? 
(71) foundation (72) walls (73) ceiling (74) roof (75) floor .............. . 
Which one of these series contains a wrong number? 
(1) 2-4-6-8-10 (2) 1-3-5-7-9 (3) 3-6-9-12-15 (4) 1-4-7-1Q-12 
(5) 2-5-8-11-14 .................................................................. ' 
A pair of trousers always has -
(6) a belt (7) cuffs (8) pockets (9) a crease (10) seams ................. . 
One number is wrong in the following series. What should that number be? 
8 1 8 2 8 3 8 4 8 5 8 6 8 7 8 9 
(11) 9 (12) 7 (13) 6 (14) 8 (15) 5 ...................................... . 
A machine that works rapidly and well is said to be-
(16) fl.uent (17) revolutionary (18) novel (19) automatic (20) efficient ..... 
What letter in the following series appears a third time nearest the beginning? 
A C E B D D E A B C B E C A D A B C D E 
(21) A (22) C (23) D (24) E (25) B .................................... . 
The stomach is to food as the heart is to -
(26) a man (27) the lungs (28) blood (29) a pump (30) beating ........... . 
In the alphabet, which letter follows the letter that comes next after Q? 
(31) 0 (32) S (33) P (34) T (35) R .................................... . 
Most persons prefer automobiles to buses because- ~ 
(36) it is always cheaper to use an automobile. (37) the bus carries too many persons . ._,.. 
(38) an automobile gets you where you want to go when you want to go. 
(39) automobiles are easier to park ................................................ . 
The opposite of contract is -
(41) explode (42) detract (43) expend (44) die ( 45) expand .............. . 
In a certain row of trees one tree is the fifth one from either end of the row. How many trees are there in the row' 
(46) 5 (47) 8 (48) 10 (49) 9 (50) 11 ......... : .......................... . 
There is a saying, "Honesty is the best policy." It means-
(51) Honesty is more important than generosity. 
(52) In the long run it pays to be honest. (53) Honest people become wealthy. 
(54) You can never tell what a dishonest person will do ............................. . 
Three of the four designs at the right are alike in some way. A 
Which one is not like the other three? (56)~ 
[ 5 ] 
~ 
(57)6 (58) ~ (59) '51: 
(Go on to the next page.: 
I 
25 If grapefruit are 4 for a quarter, how much will two dozen cost? 
. (26) 23¢ (27) 60¢ (28) 96¢ (29) $1.50 (30) $1.00 .............. . 
26 The author is to a book as the inventor is to a -
(31) machine (32) bookmark (33) discoverer (34) writer (35) ·m. 
27 Which of the following tells best what a kitchen is? 
(36) a room in which to cook (37) a place to keep knives and forks 
(3.8) a part of a house (39) a room with a table and chairs 
(40) a room next to the dining room ..................................•.. 
28 If the following words were rearranged to make the best sentence, with what letter would the last word of 1 
sentence begin? · · 
wood made often of are floors 
(41) a (42) m (43) w (44) f (45) o .......................... .. 
29 Which of the five things below is most like tea, milk, and lemonade? 
(46) water (47) 'Vinegar (48) coffee (49) olive oil (50) mustard .. 
30 Three of the four designs at the right are alike in some way. LJD 
(51)0 (52) flfJ ~ (53) L?1 Which one is not like the other three? · 
31 Which of the sentences below tells best what a kitten is? 
(56) It has whiskers. (57) It is a small animal that drinks milk. 
(58) It is a playful animal. (59) It is afraid of dogs. (60) It is a young 
32 If the following were arranged in order, which one would be in the middle? 
(61) pint (62) barrel (63) cup (64) quart (65) gallon .......... . 
33 If Tom is brighter than Dick and Dick is just as bright as Harry, then Harry is (?) Tom. 
(66) brighter than (67) not so bright as (68) just as bright as (69) cann< 
34 Count each 4 that has a 2 next after: it in this row. 
2 4 1 4 2 3 5 4 6 2 4 7 5 2 4 4 2 3 9 4 3 2 8 7 8 4 2 2 4 5 5 2 2 
How many are there? 
(71) 1 (72) 2 (73) 3 (74) 4 (75) 5 ............................ . 
35 The opposite of ignorance is -
(76) beauty (77) knowledge (78) goodness (79) honesty (80) tru 
36 Four of the following words have something in common. Which one is not like the other four? 
(81) cowardly (82) dishonest (83) poor (84) stingy (85) rude ... 
37 A photograph is 3 inches wide and 5 inches long. If it is enlarged to be 12 inches wide, how long will it be? 
(1) 8 in. (2) 20 in. ' (3) 14 in. (4) 15 in. (5) 60 in ............. .. 
38 The opposite of spend is-
(6) give (7) earn (8) money (9) take (10) use ................ . 
39 Which of the following sentences tells best what an airplane is? 
(11) It flies. (12) It is something to travel in. (13) It is a flying convey 
(14) It has wings and a tail. (15) It is a mechanical bird ............... . 
40 A man drove 9 miles east from his home, and then drove 4 miles west. He was then (?) of his home. 
(16) 5 miles east (17) 5 miles west (18) 13 miles east (19) 13 mile~ 
41 If the following words were rearranged to make the best sentence, with what letter would the last word 
tence begin? 
men deep the a trench dug long 
(21) d (22) 1 (23) t . (24) s (25) m ............................ . 
42 A pitcher is to cream as a bowl is to -
(26) baseball (27) a saucer (28) coffee (29) sugar (30) a dish ... 
43 If the following words were rearranged to make the best sentence, the last word of the sentence would begir 
letter? 
cook the pie a made apple deep 
(31) c (32) p (33) a (34) d (35) m ........................... .. 
44 A very strong feeling of affection is called -
· (36) sympathy (37) pity (38) admiration (39) love (40) esteem .. 
[ 4 ] . · (Go on to th 
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I Stanford .Intermediate Partial: JM 
fEST 1 Paragraph Meaning 
~IRECTIONS: Read each paragraph below. Decide which of the numbered words at the 
I
. right is best for each blank, and then mark the answer space which is numbered the 
same as the word you have chosen. Study the sample below; and answer the other 
1 questions in the same way. 
l.AMPLE: I am shorter than my sister and taller than my brother. 
1
1 This morning we stood beside one another. I looked down 
1 
at my 51 and 52 at my sister. 
I 
I 
I t-2 Dick and Ann had for a pet a white mouse called Mickey. 
['he children were fond of M~key and took him on their 
}racation trips. They both took care of him. It was Dick's 
JOb· to keep the cage nice and clean, and it was 1 duty 
to see that the 2 got plenty of the right kind of food. 
I . ~-4 We went up in an airplane. At :first we flew near the 
I 3 · where we could see people and animals. Later we 
bould not see them. Our plane was :flying too 4 
I 
' f-6 A long time ago farmers used sharp sticks instead of plows 
to dig up the earth. Now they have steel 6 pulled by 
horses or tractors. They can cultivate large fields and raise 
~ig 6 • 
I 
r-a Insects that fly at night often make mistakes. They can-
hot tell the light of the moon from that given by an open :fire. 
~ometimes these 7 fly into a 8 and are killed. 
! 
I 
~-10 The so-called falling stars that we see are not really stars 
~t all but are meteors. Occasionally they fall all the way 
1 friend 6!" 3 sister 
52 5 around 
7 up 
1 1 his 3 Mickey's 
2 5 mouse 7 mice 
3 1 houses 3 town 
4 5 high 7 far 
6 1 tools 3 machines 
6 5 tomatoes 7 corn 
7 1 animals 3 moths 
8 5 flame 7 window 
2 brother 
4 feet 
6 back 
8 down 
2 their 
4 Ann's 
6 children 
8 kitten 
2 ground 
4 hills 
6 low 
8 fast . 
2 plows 
4 forks 
6 plants 
8 crops 
2 birds 
4 insects 
6 house 
8car 
2 stars 
4 comets 
fO our earth, and sometimes they may be picked up. By far 1 planets 
t[ he greater number of these 9 however, never reach the 9 3 meteors 
10 because they are burned up or broken into dust by 5 solar system 6 air ~he friction of the earth's atmosphere. 10 7 stratosphere 8 earth 
I I . 
~1-12 Here is the way to lay a brick walk in a garden. Dig a 1 cement 
path 4 inches deep. Pack and roll down 2 inches of sand. 11 3 bricks 
;Lay in place 11 2} inches thick. Your finished walk 5 above jwill be just a little 12 ground level. 12 7 nearer 
~3-14 When we become angry or afraid, our hearts begm to beat 
·~apidly. Our muscles feel tight. Our bodies get .ready to 1 13 rested ght or run, even though we do not really need to do either. 3 slept 
2 boards 
4 dirt 
6 below 
8 beneath 
2 fought 
4 read 
~rward, we feel as tired as though we had actually · 13 
1
or 14 • 
5 .slept 6 eaten 
14: 7 run 8 awakened 
' [ 2 ] 
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1· clip 
3 kill 
1~-16-17 Wool is clipped from live sheep by a process· called 15 
shearing. The entire mat of fleece from each animal comes 
off in one piece. With elE!.lctric clippers one man can 15 
from 150 to 200 16 a; day. After shearing, the 17 16 
5 pounds 
7 pelts 
is rolled up and sent to th~ mill. 
18-19-20 A bottle used to be made by a glass blower with a long 
17 9 skin 11 fleece 
pipe through which he bl~w air into a bubble of hot liquid 1 metal 
glass. Now the work is d~me by a machine which revolves 18 3 glass 
over a pot of meltep. 18; , sucks up the amount needed, 5 blower 
shapes it on a mold, and blows it out. A workman operating 19 7 factory 
a ·19 can produce ten t$:nes as many 20 in an hour as 
20 
. 9 pipes 
an old-fashioned glass blowE:lr. 11 bottles 
1 truck 21 3 freight 
21-22-23-24 A few years ago most freight was carried by railroad 
trains. Now such things a,s furniture and automobiles are 22 ~ ~~:~~s 
sent across country on trucks. Goods sent by 21 can 
·go only where 22 have b~n laid, but goods sent by 23 23 1i ;:ck 
can reach any point to which a· 24 runs. 
I 
25-26-27 The principal diamond :fields. of the world are in Africa, 
Brazil, and Australia. Few people know thq.t 25 are also 
found in Arkansas. More t~an 20,000 of these stones have 
been. taken from the soil of i that state. Experts have pro-
nounced the gems from 26 i to be equal to the finest 27 
found elsewhere. 1 
2 13 drive 4 15 track 
25 1 diamonds 3 pearls 
26 5 Brazil 7 Africa 
2 9 pearls 7 11 jewels 
2 run 
4 feed 
6 lambs 
8 sheep 
10 hide 
12 cotton 
2 iron 
4 ice 
6 machine 
8 pipe 
10 balls 
12 glasses 
2 rail 
4 expre·ss 
6 paths 
8 highways 
10 freight 
12 express 
14 trail 
16 road 
2 jewels· 
4 emeralds 
6 Arkansas 
8 Australia 
10 diamonds 
12 rocks 
- .._. 28-29-30 In certain parts of Mexico one :finds maguey, a tall 28 1 tree 2 grass 
shrub with large spreading leaves. Fibers of the plant are 3 shrub 4 grape 
used to make paper and ropb. The leaves become roofs of 29 5 rapidly 6 widely houses. The juice is made :into a fermented drink. ' The 7 tall 8 everywhere 
28 grows 29_ -• · · It is of particular value because it can 30 9 many ways 10 bu:'~ess be used in 30 1 • 11 trans- 12 building 1 portation 
31-32 A long time ago the people of Peru didnot know how to 1 knots 
write. In order to count, they tied knots in threads of differ- 31 3 loops 
ent colors. Each color meant 113- different kind of thing. The 5 counted 
3;l in a thread stood for t:qe things being 32 32 7 written 
i 
33-34-35 In the 1840's and the 1850's, slavery was the leading 1 slave 
3 Mexican 
2 colors 
4 twists 
6 named 
8 used 
2 free 
4 Indian question of the day. To keep the balance in Congress, states 33 
were often admitted in pairs, ~me slave and one free. The 
South desired the extension of lthe 33 region. Southern 34 
statesmen wished the territory gained by the war with Mexico 
5 plantation 6 territorial 
7 slave 8 cotton-
growing 
to . become 34 states, whil~ Northern statesmen, on the 9 slave 10 Mexican 
other hand, worked to have it l:J.ecome 35 states. 35 11 free 12 Indian 
, [ 3 ] Go on to the next page. 
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r:fEST 1j Paragraph Meaning (Continued) 
, I 
3.6-87-88 When traveling in China, I came upon an old fort with 36 
a stone land earth wall that was twenty-four feet high and 
twelve f~et thick. The~ 36 was therefore twice as 37 37 
as it wak 38 
1 tort 
3 stone 
5 high 
7 long 
38 9 high 
11 long 
I 
I -
89-40 Vehtriloquism is· the art of malring sounds so that they 
appear to come fr.C?m a dist~ce rather th~ from the spe~e~'s 1 science 
own mJuth. It JS an ancient 39 , and many authorities 39 3 custom 
believe /that various phenomena .such as the Greek oracles 
and the Egyptian spealring statues owe their explanation to 40 ~ ~;~;~ecy 
the pr~btice. of 40 by the priests. 
I 
41-42 clde oil from wells in Texas and other Western states 
is nowltransported in pipes to refineries in such distant states 
as California, Illinois, and Pennsylvania. Pumping stations 1 tankers 
are lo9ated 25 to 40 miles apart ~ong ea~h pipe line. From 41 3 tank cars 
storagr tanks near the wells the oil passes mtQ_i{he 41 and 5 shipped 
is 4~. to the refineries. 42 7 hauled 
I 
I 
i . 
48-44-4f A common example of a chemical reaction is the rusting 43 1 iron 
of iroljl. A gas called oxygen which is present in the air com- 3 copper 
hines rth the silvery metal iron to form a reddish brown sub- 44 5 oxide 
stance known in chemistry as ferrous oxide,. but commonly 7 air 
c~eaJ 43 • This substance is quite different from either 9 iron 
the I 44 or the 45 which combined to form it. 45 11 rust 
I 
46 Diliing the French and Indian War more than one hundred 
Eng4sh colonists were captured by the Indians at Deerfield,' 46 1 captivity . 3 Pennsyl-Mas~achusetts, and taken into the forest. Later, some were - vania 
rans~med but many refused to return to 46 
I 
47-48 In speaking of gold, the term ((carat" is used to indicate 
t~e !Proportion of gold in a given article. A carat is one 47 
twe*ty-fourth of the whole mass. Thus, a fourteen-carat ring 
1 one hun-
dred 
3 fifty 
5 a gold-
copper 
7 animita-
tion 
2 earth 
4 wall 
6 wide 
8 thick 
10 wide 
12 thick 
2 event 
4art 
6 mystery 
8 ventrilo-
quism 
2 pipe lines 
4 oil trucks 
6 trucked 
8 pump.ed 
2 oxygen 
4 rust 
6 oxygen 
8 moisture 
10 copper 
12 gas 
2 custody 
4 civiliza-
tion 
2 twenty-
four 
4 ten 
6 a twelve-
carat 
8 a ha,.If-
pure 
is or' e with fourteen parts of pure gold and ten parts of some ~ 
oth r metal, usually copper. A 47 -carat watch chain is 48 
pur gold. A bracelet that is half gold and half copper would 
be 1alled 48 gold bracelet. 
I 
Stop. 4+ 
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DIRECTIONS: In each exercise decide which of the four numbered words will compl~ 
the sentence best. Look at the number of this word. Mark the answer space at the right 
Which is nu:rb.bered the same as the word you have chosen. Study the samples. 
SAMPLES: 
51 The day that comes after Friday is - 1 Monday 2 Tuesday 3 S~;~day, 4 Sunday 51 
52 To draw on a blackboard, use a piece of- 5 pencil 6 straw 7 eraser 8 chalk s2 
1 A sawmill makes - 1 wire 2 boots 3 needles 4 lumber ................. 1-
2 A pair means - 5 many 6 one 7 two 8 three ................. : ......... 2 
a Mary Smith and John Doe are cousins if they have the same -
1 grandmother 2 mother 3 sister 4 daughter .............. ~ ........... s 
4 To receive a letter means to - 5 mail it 6 get it 7 write it 8 see it ....... 4 
5 To vanish is to- 1 disappear 2 examine 3 shape 4 paint ........... : ... 5 
6.Marvelous means- 5 pleasant 6 distant 7- wonderful 8 great ........... 6 
7 A customer is one who - 1 plants . 2 works 3 buys 4 learns ............. 1 
: 8 The person who dances with another is his - <-• 
5 guest 6 helper 7 prisoner 8 partner ................................ 8 
9 Something made of iron is - 1 silver 2 metal 3 copper 4 gold ........... 9 
10 If you save things carefully, you are - 5 nasty 6 mean 7 selfish 8 thrifty 10 
-11 To learn is the same as to - 1 try 2 teach 3 find out 4 look for ......... n 
12 Anyone over 21 years old is - 5 a graduate 6 an adult 7 a major 8 a patriot 12 -
18 A wide city street lined with trees is often called -
1 an avenue 2 a highway 3 a route 4 a railway ....................... 1s 
14 A word that means to throw is - 5 bask 6 blast 7 cast 8 glare ......... 14 
15 A river three miles across is - 1 swift . 2 narrow 3 broad 4 shallow ...... 1s 
16 If you can identify a butterfly, you can -
5 exhibit it 6 stuff it 7 mount it 8 recognize it ........................ 16 
17 If things are go:ingwell, they are go:ing- 1 fiercely 2 gr?n!Y 3 smoothly 4 generously 11 
18 News tells about something which happened-
- 5 yesterday 6 recently 7 once 8 long ago . . .......................... 18 
19 An answer is - 1 a question 2 an argument 3 a reply 4 an agreement ... 19 
20 If you put all your stamps together by countries, you -
5 exchange them 6 arrange them 7 display them 8 harm them ......... 20 
~1 Something you must do, like paying taxes, is -
1 a custom 2 a sacrifice 3 a duty 4 an opportunity .................... _21 
22 A th:ing is gigantic if it is - 5 very important 6 huge 7 exploded 8 far away 22 
2a A person who is suddenly surprised is - 1 calm 2 amused 
[ 5 ] 
3 startled 4 savage 2s 
Go on to the next page. 
'i 
24 A breed of dog that follows game by smelling is a - 5 hound 6 cur 7 mongrel 8 brote u 
25 Height, weight, and temperature are all -
1 distances 2 visible 3 feelings 4 measurements .... ·. . . . . . . . . . ........ 25 
26 An exceptional student is - 5 outstanding 6 typical 7 quaint 8 delicate 26 
27 A car that has all the necessary things is fully -
1 modeled· 2 streamlined 3 equipped 4 guaranteed ................... . 21 
28 Groceries arranged to attract customers are -
5 displ~ys 6 campaigns 7 evidence . 8 bargains ........................ 28 
29 To attempt a job is to - 1 condemn it 2 oppose it 3 imagine it 4 undertake it 29 
ao Things you· can see with your eyes ate -
5 necessities 6 transparent 7 novelties 8 visible . . . . . . . . . . . . . . . . . . . . . . 3o 
s1 Animals that dig tunnels in the ground - 1 bellow 2 harrow 3 whittle 4 burrow 31 
32 Trying to find out what makes things work is -
5 conscience . 6 curiosity 7 position 8 motion ......... · ........ : ........ a2 
_sa Things which are much alike are - 1 ~qual 2 handsome 3 similar 4 opposite aa 
34 The growth and progress of a town is its -. 
· 5 development . . 6 vicinity 7 standard 8 founding ...................... a4 
35 A person elected to a class office shquld be -
1 confused 2 pitied 3 capable 4 noble ............................... a5 
36 A diagram is a kind of- 5 illustration 6 incident 7 monster 8 narrative a6 
I 
37 When you don't sense anything that is going on about you, you are - . 
1 unconscious 2 sensible 3 sullen 4 prosperous ........................ a1 
38 The greatest load an elevator can carry is its -· 
5 frontier 6 margin 7 capacity 8 dividend ............. · ............... as 
39 The group of men who run a business are its -
1 managers 2 customers 3 salesmen 4 engineers ..................... a9 
40 If nine tenths of the people in your town came from Ireland, your toWn is - ., 
5 anti-Irish 6 slightly Irish 7 Iargely Irish 8 completely Irish ........... 4o 
41 Saving some money for a "rainy day" is -
1 likable 2 industrial 3 fearful 4 advisable: .......................... 41 
42 People who write letters to each other -
5 correspond 6 translate 7 interrupt 8 interview. . . . . . . . .............. 42 
43 A very large ravine iS called - 1 a channel 2 an elevation 3 a basin 4 a canyon 4~ . 
44 The dead body of a wild animal is a -
5 vestige 6 carcass 7 corpuscle 8 corruption .. -......................... «. 
45 Something written about or talked about is -
1 a token 2 a topic 3 a title 4 an article . . . . . . . . . . ................... 45 
46 You would not expect a courteous person to be -
5 civil 6 abrupt 7 refined 8 congenial. ............................... 46 
47 To take a thing for granted is to- 1 apply it 2 assume it 3 approve it 4 assure it 47 
· 48 Supplies, particularly food, are called -
5 preparations 6 subscriptions 7 substances 8 provisions .......... · .... ~ 48 
Stop.G+ 
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TEST 3 Spelling 
nm.ECTIONS: In each exercise below, one of the 
words is spelled in three different ways. 
If the correct spelling is there, mark the 
answer space which has the same number 
·as the_ correct spelling.· If the correct spell-
ing is not given as one of the three spellings, 
mark the answer space under NG as the 
right answer; NG stands for not given. 
SAMPLES: 
1 rid. 
91 The color is 2 red, ........•..•....•..... 91 
3 rud. 
4 eg 
92 an 5 egge for breakfast ................. o2 
6 eeg 
1 letter. 
1 1\Xary is writing a 2 lettre •............... 1 
3 leter. · 
4 easy 
2 The work is yery 5 ezey today ............ 2 
: 6 esy 
1 clas. 
3 She is the teacher of our 2 class ..•... ; .... 3 
3 clase. 
4 smock 
4 Sam saw the 5 smok from the fire ........ 4 
6smoak 
1 snoing 
5 It was 2 snowing this morning ............ s 
.. 3 snoeing 
4 hury 
6 You must 5 hurey to schooL ............. o 
6 hurry 
1 ground. 
'1 Leaves covered the 2 gtownd •••..•.•..... 7 
3 grond. 
4 agian. 
~ 8 They will come 5 agen .................. s 
6 agan. -
1 norrow. 
9 The space is very 2 narrow.. . . . . . . . . . .... 9 
3 narroe. -
4 elefant 
10 An 5 elefunt is strong .................. 10 
6 elephant 
. 1 airplan. 
- 11 Dan rode in an 2 airplane .........•.•... 11 
3 aerplane. 
4 durt 
12 There is 5 drite on his hands. . . . . . ...... 12 
6 dirte 
1 else. 
13 You may bring anyone 2 elce ••....•..•.. 13 
3 els. 
4 mist ' 
14 Father 5 mised the train ................ 14 
6 missed 
1 name 
15 The dog was 2 namd Sport ............. 1s 
3 named , 
4 sevral 
16 Fred turned 5 several pages ............... 1a 
6 severl 
' 
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1 famely 
17 The 2 famly is at home ................. 17' 
3 famley 
4 potatos 
18 Baked 5 potatoes are good. . . . . . . . . . ..... 1s. 
6 potatose 
1 packege. 
19 He carried the 2 package. . . . . . . . . . . .•.•. 19 
3 pakage. 
- . 
4 realey ' 
20 We 5 realy liked it .................... 20 
6 reelly 
1 national 
21 We will sing the 2 national anthem ....... 21 
· 3 nasional 
4 paragraf 
22 the last line in the 5 parragraph. . . . , ..... 22: 
6 paragraph 
1 nephue. 
23 My aunt has one 2 nephew ..•........... 23 
3 nefue. 
4 television 
24. We have a 5 telavision set ............... 240 
6 tellevision 
1 touch 
25 Don't 2 tutch the paint ................. 25 
.3tuch , 
4 berres , . 
26 The 5 berrys are ripe .................... 2~ 
6 beries 
. 1 nauty. 
27 Only one child was 2 noughty •.•......... 27 
3 naughty. b 
4 piano. 7 +-
28 Sally plays the 5 pe~no. . . . . . . . . . . . ..... 2s. 
6 pamo. · 
1 hugh 
29 It was a 2 huge mountain ............... 29> 
3 huje 
4 cartune 
so The 5 cartoon was funny ................ 3() 
6 carton 
1 furnitur 
31 bedroom 2 furnituer •................... 31! 
3 furniture · 
41awyer 
32 A 5 lauyer defended him ................ 32: 
6 Iawer 
. 1 prittiest 
ss We saw the 2 prittest flowers ............ 3a. 
3 prettest 
4 tennis. 
34 The girls are playing 5 te~s .•.......... s4 
. 6 tems. 
1 terratory 
35 in friendly 2 teritory ... : . .....•.••..... s& 
3 teratory . 
4 explore 
36 Let's 5 exsplore the cave ................. sa. 
6 explor 
1 medicene. 
37 He took the doctor's 2 medicine ••••••... sr 
· 3 medicen. 
[ 7 1 Go on to the next pagfi~ 
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I 
I 
I 
1 4 entyre 
38 The 5 intire room was :filled ............. as 
1
6 entier 
1 quitly. 
39 The guards moved 2 quietly. . . .......... so 
/ 3 quitely. 
1 4 anxous 
40 Don was 5 anxeous for his safety ......... 4o I 6 anxious 
I 
1 1 speech. , 
41 I Ieard the 2 spech .................... 41 
3 speach. · 
4 geography. 
42 Joe studies 5 geography .................. 42 j 6 geogerphy. 1 electrizity 43 ed for 2 electrecitY, . . . . . . . . . . . . . . . . . . . 43 
J 3 electrisity 4 perpose · 44 5 purpose was good .................. 44 I 6 perpuse 
/ 1 forren 
45 Pedro lives in a 2 foreign land ............ 45 
4 roll I 3 foriegn 46 Brb plays the 5 roal of the hero ......... 46 
6 role 
1 setteld · 
47 The sand slowly 2 setled in the jar ....... 47 I 3 settled 
f · 4 chossen 
48 Sue was 5 choosen :first.. . . . . . . . . . . . . .... 4s i 6 chosn 
/ 1 gradualy. 
49 'lfhe road rises 2 gradually .......•.•...... 49 
I 3 graduly. 
I • 
1 4 vitamins. 
50 ¥iJk has many 5 ~tam~ms ............... so 
1 
6 VlteminS. 
i 1 impatient. 
51 lDon't be 2 impateint .................... 5l 
· I 3 impationt. . 
/ 4 blizzard. 
52 rv e nearly froze in the 5 blissard ......•... 52 
. 
1 
6 blizard. 
I 1 tournament 
53 a basketball 2 tamiment .............. ~53 i 3 tornament 
I 4 horse. 
54 .IT ohn' s voice is 5 hours e. . . .............. 54 
I 6 hoarse. 
I 
1 '1 biscut. · 
55 rim ate a hot 2 bisciut .................. 55 
1 
~ bisket. 
I sa+ I 
I 
I 
I 
I 
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4 unfortunate 
56 It was an 5 unfortunat mistake .......... 56 
6 unfortunette 
1 literiture. 
57 We read good 2 literture. . . . . . . . . . . . .... 57 
' 3 literature. 
4 genrally 
58 Ruth is 5 generaly here. . . . . . . . . . . . . . ... 58 
6 generally 
1 freequently. 
69 It rains 2 frequentley .................... 59 
3 frequently. 
4 admition 
so The cost of 5 admision is low ........... 6o 
6 addmission 
1 rarly 
61 George 2 rarley goes hunting .. · ........... 61 
3 rarely 
4 expence. 
62 Bill will pay the 5 expents •.............. 62 
6 expens. 
1 avalable. 
63 No chairs were 2 avialable. . . . . . . . . . ...... 63 
3 available. 
4 philosophy. 
64 My uncle studies 5 :filosophy. . .......... 54 
6 philosofy. 
1 logicle. 
66 The answer is 2 lodgical. • . . . . . . . . ....... 65 
3 lojicle. 
4 magority 
66 Anne has a 5 majority vote. . . ........... 66 
6 majorety 
1 ofensive . 
67 the 2 offencive team. . . . . . . . . . . . . . . . .... 67 
3 offensive 
4 ignorrent 
68 He is 5 ignorant of the facts. . . . . . . . ..... 68 
6 ignorant 
1 phaze. ~ 
69 The moon enters a new 2 phase .........• 69 
3 fase. 
4 sincerity. 
70 Jane is respected for her 5 sincirety ....... 10 
6 sinserity. . 
1 adjuorned. 
71Th tin . d" d e mee g IS 2 a Jorne .••....•.....•. 11 
3 adjurned. 
4 picheresque. -
72 The scene is 5 picturesque ................ 72 
6 picherest. 
Stop. 
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TEST 4 Language 
DIRECTIONS: In each pair of words :in heavy 
type there is an error in either capitaliza-
tion or punctuation. You are to decide 
which one of each pair has the correct 
capitalization and punctuation. Then 
mark the answer space at the right that 
has the same number as the correct form. 
Stanford Intermediate Partial: J>t 
DIRECTIONS: Each exercise below has two 
numbered parts. One part is well writ-
ten and makes good sense. The other is 
poorly written. 'Choose the good one and 
mark the answer space which has the 
same number as your choice. 
SAMPLE: 
This . 1 mr. Jones. SAMPLES: IS 2 Mr. Jones.············· 91· 1 We'll go when you are ready. 
93 
3 St. Louis, Missouri 
4 St. Louis Missouri · · · · · · · · · · · · · 92 
A BIRTHDAY PARTY 
M 1 cousin • h · birthd t Y 2 cousin lS avmg a ay par y.. . . 1 
2 We'll go. When you are ready. 
A STROLL 
1 Yesterday I took a long walk. To get 
some leaves for my collection. 
2 Yesterday I took a long walk to get some 16 
leaves for my collection. 
Can you come? ! :;.~ will have lunch and 2 3 First I went to the park by the river. 
4 First down to the park by the river. 17 
• • 5 "treasure island." listen to his new record, 6 "Treasure Island." . . 3 5 Where I found some willpw trees. 
AT SCHOOL 
. 1 social studies d E lish b I like 2 Social Studies an ng est. . . . . . 4 
. Mr 3 Miles -Yesterday mormng . 4 Miles, our. . . . . . . 5 
5 teacher b k 6 teacher, gave us a new 00 • • • . . . . . . . . . . 6 
" " . 1 "will . . . " All of you, he SaJ.d, 2 "wmlike this book. 7 
1 3 Union of South Africa. It to d about the 4 Union of south Africa. · · · · 8 
d I . 5 lake Nyasa. To ay gave a report on 6 Lake Nyasa. • . . . 9 
THE Zoo 
-- A t Ann. 1 said, ~'L t' t un a 2 said e s go o . . . . . . . . . . . 10 
th 3 zoo.'' 
e 4 zoo. When we got there, . . . . . . . . . . 11 
5 deer, I · h d f .. we saw some 6 deer a arge er o . . . . . . . 12 
1 Buffaloes, d al . I b 2 buffaloes, an sever griZz y ears. . . . . ... 13 
. 3 shoulders. The buffaloes have harry 4 shoulders ...... 14 
I tried to feed~ :::· but they were afraid of 15 
me and would not eat. 
6 There I found some willow trees. 18 
1 They had long narrow drooping leaves. 
2 Which had long narrow drooping leaves. 19 
3 Oak trees grew on the hill above. 
4 Oak trees growing on the hill above. 20 
5 With leaves that had a scalloped edge. 
6 Their leaves had a scalloped edge. 
1·I gathered a basketful then I came home. 
21 
2 I gathered a basketful. Then I came 22 
home. 
THE TALKING BIRD 
1 Jim has a bird that knows how to talk. 
2 Jim has a bird. That knows how to talk. 23 
3 He bought it from a sailor it is called a 
myna bird. 
4 He bought it from a sailor. It is called 24 
a myna bird. 
5 It can say "Hello," call people by name, 
and answer questioiiS. 
6 It can say "Hello." Call people by name. 25 
And answer questioiiS. 
1 It calls "Hello, Bobby." Whenever I 
come in. 
2 It calls "Hello, Bobby," whenever I come 26 
in. 
3 "What does the cat say?" asks Jim the 
bird answers, "Meowl" 
4 "What does the cat say?" asks Jim. The 27 
bird answers, "Meowl" 
[ 9 ] 
TE~T 4 Language (Continued) 
I 
DIR~CTIONS: In each sentence, decide which 
'-rf the numbered words is correct. Then 
Ifark the answer space at the right which 
hosen. 
owmora. ~D:tiermewa.re ra.rLJ.R1;. dAI 
tob• 
The girls made the pie 5 the~elves. 6 theJiselves. • · . • . . . 48 
Th b b h d 1 fallen e a Y a 2 fell down the stairs ...... 49 • ias the same number as the word you have I I SAMPLE: Apples 1 is go d Mary can certainly read 3 good. 1 2 are 0 · • · · · · · · . . . . . . . 94 4 well. · · . • . . . . • . 50 
I . 
Yesterday John~~== home early ........ 28 
! ~:lve me have a' turn now ........... : .. 29 Both the cat and the dog~ ~:!e fleas ...... 52 
1 5 . 't . 
saJ:Iil 6 =·t here today.. . . . . . . . . . . . . . . . . . 30 
Gl
·ve T 1 that there Have you 5 written t N 
I 
om 2 that sandwich ........... 31 · 6 wrote 
0 ancy? ............ 54 
I used t 3 could • There 1 were :fi ki . h I 0 4 be able to smg better ........... 32 2 was . ve coo es Ill t e jar ........ 55 
I 5 said t him " . This cake 3 sure tastes d 6 ~ays o , Let's go." ....... ~· ...... 33 4 surely goo ............. 56 
W lall 1 clumb • · Th 5 wasn't · e , 2 climbed- over the fence. . . . . . . . . . . 34 ere 6 was no money left .............. 57 
Do I 't o t 3 no more • The captain 1 led his t . ~ Y u wan 4 ""'='• 100 cream? ..... 35 2 load man o VIctory ...... 58 
S~y[, ~ :::ed a picture of a cow .......... 36 Tell Billy and! ~e where to go .......... 59 
M 1 
I 5 suppose th will Yi aunt gave me 2 :;,. apple ............. 37 hockon ey serve refreshments .... 60 
How f 3 we Sc Our team will win. this game 
1 
easr. · I many 0 4 us · onts do you need? ... 38 2 easily.· · · ... 61 
will. 5 teach • My kitten was 3 drowned. 
I you 6 I•= me to jump rope? ........ 39 4 drownded. • • ............. 62 
1 1 are · Ha 5 shook Wife 2 ;, my books? ................. ., ve you ever 6 •b&ken apples from a tree? "' 
ThJ h 3 grown • The birds have a11 1 fiew So th · 
. I grass as 4 growed an mch. . . . . . . . . . . . 41 2 flown u ... ·. . . . . . . 64 
I 3 We I · 
Wej have already 5 choosed • d 4 us boys went to the show .............. 65 
6 chosen Sl es. . . . . . . . . . . 42 
I rrh ht 1 have . , 
1 
g 2 of gone if I d been asked. . . . . . 43 
L J, 3 bring T II h 1 your e 
1 
s 4 take these flowers to school. . . . . . . 44 e me w en 2 you're ready· · ........ , . . . 67 
I' l5 did . . 
V 
1 
6 done my antbmetic ................ 45 
AJJ, of us wanted to go 1 bad. I 2 badly. • · · · · ...... 46 
3 Hadn't you ought to 
4 stouldn'tyou use a broom? ......... 47 
1 toa+ 
The children have done 5 the:e • b 6 theJI JO S •...... 51 
They fought a 3 strange b ttl 4 funny a e. . .. . . . . . . . . . 53 
5 can · I 6 can't hardly wait to see him. . . . . . . . . . . 66 
Most people like to eat! ~=~:iy ......... 'sa 
5 with He won the race 6 without no effort. . . . . . . . 69 
M' M t' · 1 too ISS ar m IS 2 to busy to see us. . . . . . . 70 
Stop. 
I 
[ 10 ] 
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Stanford Intermediate Partial: JM 
TEST 5 Arithmetic Reasoning PART! 
11+ 
DIRECTIONS: Work an exampie, and then compare your answer with the answers which 
follow it. If your answer :is one of those given, mark the answer space that has the 
same letter as your answer. Sometimes the correct answer :is not given. If you do 
not :find the correct answer, mark the space under the letter for not given. 
SAMPLES: 51 How many balls are 3 balls and 4 balls? 
a 3 b 4 c 7 d 12 e not given ...........•.. sr 
52 How many books are 3 books and 2 books? 
f_ 2 g 3 h 4 i 6 j not given ............... s2 
1 There are 8 apples on the table. If we eat 3 of them, how many will be left? 
a 3 , b 5 c 8 d 24 e not given .............. r 
2 Helen's mother has 28 cookies in the oven. There are 35 more to be baked. How 
many cookies will there be all together? ' :._ 
f 7 g 35 h 63 · ' i 100 j not given· ........... 2: 
s Jane has 13 coloring pencils and Dot has 5. If Sue buys a box of 12 pencils, how many 
pencils will all three girls have? a 6 b 20 c 25 d 28 e not given ..... s 
4 Judy has 16 jacks and Hazel has 9. How many more jacks has Judy than Hazel? 
- f 7 g 9 h 16 i 25 j not given ............. 4 
5 Mother bakes 24 rolls at a time. How many pans will she need jf she bakes 6 in a 
pan? a 4 b 18 c 24 d 30 · e not given ............ s 
6 Father drives 18 miles each day. How many miles will he travel in 5 days? 
. f 5 g 18 h 80 i 180 j not given ........... a 
'1 Dick bought some fruit for h:is sister. How much did he pay for all of it jf the 
oranges cost 37¢, the appl~s 28¢, and the· grapes 25 ¢? 
a 80¢ b 88¢ c 90¢ d $1.00 e not given ...... 7 
8 Jean saw 4 butterflies and 7 bees yesterday. Today she saw 9 butterflies and 8 bees. 
How many butterflies did she see :in both days? 
. f 13 g 15 h 17 i 28 . t . J no given ........... s 
9 In order to raise money for a church picnic, 6 girls agr~d to sell 144 boxes of candy. 
How many boxes must each girl sell jf each one sells the same number? 
a 6 b 24 c 144 d 864 e 'not given .... · ...... 9 
10 A rancher wants to divide h:is herd of 184 cows into two equal groups. How many 
cows will he put :in each group? 
f82 g92 h_184 i 368 . t . J no given .......... 10 
11 'fhe temperature was 62° at noon .and dropped t<;:> 28° by 6 o'clock. How many de-
grees did it fall :in that time? 
a 28 b 32 c 34 d 62 e not given ............ u 
12 Ruth weighs 78 pounds, Helen weighs 54, and Ann ·weighs 67. . How many pounds 
will Ann have to gain to weigh as much as Ruth does now? ' 
·f 11 g 13. . h 24 i 78 j not given ........... 12 
13 The 6 members of a stamp club have 432 stamps in all. What :is the average number 
of stamps each member has? 
a 6 b 70 c 72 d 432 e not given ....... ; ... 1a 
14 A strip of paper 19 inches long :is to be cut so that one piece will be a foot long. How 
long will the other piece be? 
f 5 in. g 12 :in. h 19 in. 
[ 11 1 
i 31 in. j not given 14 
Go on to the next page. 
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I TfST 5 Arithmetic Reasoning (Continued) 
1sfBob's coin book holds 48 coins on each page. How many coins will it hold on all 
f24 pages? a 2 b 24 c 48 d 1152 e not given .......... 15 
I 
I p.nne 
~:00 
~:15 
~:30 
:45 
RADIO PROGRAMS 
KVVV KZZZ 
Music Circus 
Mystery Sports 
Jones Band 
News Play 
16 Here is part of the radio program that appears in the 
paper. At what time might one hear the latest base-
ball scores on K.ZZZ? · 
f 5:00 g 5:15 h 5:30 i 5:45 j not given16 
17/Ben can buy a new bicycle for $49.50 and a 'second-hand one £or $22.95. How much 
~ess does the second-hand one cost? . . 
1 a $22.95 b $26.55 c $49.50 d $72.45 e not given 11 
18 'A cake costs 73 cents. How much change will Mother get back if she gives the baker 
two half dollars? f 23¢ g 27¢ h 37¢ i $1.00 j not given ..... 18 
19 A lock for the clubhouse will cost $1.35. What will be each boy's share if 9 boys share 
equally? a 9¢ b 14¢ c 15¢ d $12.15 e not given ..... 19 
20 I You know how much ·a man is paid per hour. You know how many hours he worked 
jln a week. To find his earnings for the week, what would you do? 
1 f add g. subtract h multiply i divide j not given 20 
21/Jim bought 6 yards of ribbon to tie two packages. For one package he used 3 yards 
'land 2 feet. How much ribbon was left for the other package? 
. · a 3 yd. b 3 yd. 1ft. c 3 yd. 2ft. d 9 yd. 2ft. e not given21 
22//How much would Steve· get in all for selling 11 papers at 7¢ each and 3 magazine!~t 
20¢ each? f 27¢ g 77¢ h $1.27 i $1.37 j not given .... 22 
2a[candy eggs are 2 for 5¢. · How many can be bought for 50¢? 
1 a 10 b 20 c 25 d 30 e not given ........... 23 
24[ Each class in a school agreed to collect t of 300 cans of food for Thanksgiving baskets. 
/How many cans would that be for each class to collect? . 
! f 50 g 60 h 180 i 240 j not given· ........ . u 
I . . . 
25 For a picnic, a club bought 4 dozen buns at 22¢ a dozen and 3 packages of marshmal-
lows at 32¢ a package. How much did the buns and marshmallows cost all together? 
a 88¢ b 96¢ c $1.74 d $1.84 e not given ... 25 
26 Tom runs errands for 15¢ each. If he averages 15 errands a month, what is his 
1monthly income? . f 15¢ g 30¢ h $1.50 , i $2.25 j not given .... 26 
27! A sidewalk is to be made in two parts. One part is to be 4 feet wide and 50 feet long. 
i The <;>ther pa;t is to be 2 feet by 12 feet. How many square feet will th7re be in all of 
, the sidewalk. a 24 b 68 c 200 d 214 e not gJ.Ven ........ . 21 
2J Pine City is 120 miles from Milton. To go from Pine City to Milton by bus takes 
[4 hours and by train only 2 i hours. ~ow many hours less does it take to go by train? 
1 f 11 g 1 £ h 21 i 6 £ j not given .......... 28 
2~ How many l-inch by 2-inch pieces of candy can be cut in a pan which is 8 inches 
/ by 10 inches? a 20 b 36 c 50 d 80 e not given ........... 29 • 
sq Dan says there are 2 quart and 2 pint packages of ice cream for the party. How 
1 many people will all of it serve if a pint serves 4 people? 
f 4 g 12 h 16 i 24 j not given ............ 3o 
[ 12 ] Go on to the next page. 
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TEST 5 Arithmetic Reasoning PART II 
DmECTIONS: The answers to these examples can be thought out without doing any :figuring 
on paper. You are to think out the answer and mark the answer space that is lettered 
the same as your choice. 
31 Which is the largest of these numbers? 
a 402 b 89 c 346 d 198 ....................... 31 
32 The cost of cheese is usually based on -
e count f volume g area h weight .............. 32 
33 Which number is thirty thousand :five hundred sixty? 
a 30,056 b 30,506 c 30,560 d 35,006 ......... ; ... 33 
34 A gallon is how many quarts? 
e 2 f 4 g6 h8 .......................... · ..... 34 
I Sun. I Mon. I MAY Sat. 35 In which space should Thursday be? 35 
a b c d 
36 What part of the square is black? 
1 1 1 1 
ea f4 gg h2·································36 
37 Which of these fractions has the smallest value? 
1 1 1 1 
a 2 b 10 c 3 d 9 . . ............................. 37 
as How many minutes until 9 o'clock is it by this clock? 
e 7 - f 17 g 24 h 36 ............................ 3s 
39 Without working the examples, choose the one in which the quotient will be largest. 
a 19)938 b 19)940 c 19)934 d 19)937 ........... 39 
40 The value of the Roman numeral XIV is -
e 9 f 14 g 16 h 18 ............................. 40 
41 In which of these numbers does the 7 occupy the place of greatest value? 
a 723 b 1427 c 8371 d 9470 .................... 41 
42 Without measuring, tell how many inches long this line is. 
e1 [2 g3 h4 ................................ 42 
43 The perimeter of the top of a box is the --
44 1.1. = 5 
a distance across it b length of its longest side 
c distance from comer to comer d ·distance around it ..... 43 
e 1.20 1 g .0015 1 h 1.0015 ...... ' ........... ,44 
45 How much is 42.968 rounded off to the nearest tenth? 
· a 42 b 42.9 c 42.97 d 43.0 ...... ' ' ' ............ '45 
Stop.13+ 
[ 13.] 
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tEsT 6 Arithmetic Computation 
I 
I . 
~IRECTIONS: Work each example. Then compare your answer with the answers given 
I at the right of the example. If your answer is one of those given, mark the answer 
1 space that has the same letter as your answer. Sometimes the correct answer is not 
1 given. If the correct answer is not given, mark the answer space under the letter for 
i not given. Look carefully at each example to see what it tells you to do. If you need 
/ to do any :figuring, use a separate sheet of paper. 14+ 
SAMPLES: 
rAdd ~ 
i r Subtract ~ 
l
flAdd 63 
54 
I 
1• Subtract 1~~ 
s Add $4.80 
i 9.65 
a2 b 3 c4 d5 e not given ............... A 
f 1 .. g2 h 3 i 4 j not given ............... :s. 
a 97 b 107 c 117 d 127 e not given ........ 1 
f 32 g 33 -h 42 i 52· j not given .......... . z 
a $13.45 b $13.55 c $14.55 d $15.45 e not given 3 
~----------------------------------------------------------------
1 4 Multiply 450 
I 7 
f 3050 g 3100 h 3150 i 3157 j not given ... 4 
a 3 b 6 c 8 d 12 e Iiot given .............. s 
/6Add 854 
I 
759 
I j~ f 1686 g 1696 h 1706 i 1796 j not given6 
!----~----------------------------------------------------------
7 Subtract 407 
384 
s Multiply 697 
3 
9 Subtract $5.00 
4.48 
10 Subtract 422 
385 
11Add 4538 
7979 
7908 
12 466 +4557 + 89 = 
i 13 43)86 
a 13 b 23 c 123 d 183 
f 1991 g 2061 h 2071 
a $.52 b $.62. c $1.48 
f 31 g 41 h 57 i 137 
a 20,325 b 20,425 .c 21,325 
['4912 g 5012 h 5102 
a2 b 3 c 11 d 20 
[ 14 ] 
e not given. . . . . . . . . 1 
i 2091 j not given ... s 
d $1.52 e not given .. 9 
j not given ......... 10 
d 21,425 e not given u· 
i 5112 j not given ... 12 
e not given ............ 13 
Go on to the next page. 
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TEST 6 Arithmetic Computation (Continued) 
14 Multiply 75 
14 
15 4 X ..2. = 8 
16 2 __,_ J.. -
• 3 -
17 Add 667.55 
786.68 
99.64 
18 Subtract 14,710 
5,974 ' 
19 34)748 
20 Subtract 871,653 
396,785 
21 Multiply 808 
590 
22 52)2236 
23Add t 
t 
24: fX6= 
25 Multiply 31 0 
203 
26 Subtract 8 fer 
7t 
Summer ~arnings of Si:x: Boys 
Bob $ $ $ $ $· $ $ 
Dick $ $ $ 
Tom $ $ $'$ $ $ $ $ $ $ $ 
Ted $ $ $ $ $ 
Bill $ $ $ $ $ $ $ $ $ 
Joe $ $ $ $ $ $ $ 
Each $ represents 5 dollars earned 
last summer. 
2,9 ~x:= 
f 89 g 1040 h 1050 i 10,520 j not given ... 14. 
3 
a 32 b ~ 8 c 1 d 1! 2 e not given ........ : .... 15 
~~ g~ h3 i 6 j not given ............... 1a 
a 1542.87 b 1543.86 c 1552.77 d 1552.87 
e not given . . ........................................ 11 
f 8736 
2 
a 19 34 
g 8744 
b 22 
h 8746 
15 
c 2417 
i 8836 j not given ... 18 
d 112 · e not given ...... 19 
~ 474,8?8 g 475,868 h 484,968 i 485,868 
1 not g1ven. . .. : . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . 20 
a 112,700 b 474,950 c 478,550 d 496,550 ~ not given 21 
f 43 h 403 i 4411~ j not given ...... 22 
1 b 1 1 d2 not given. . . . . . . . . .... 23 a 12 3 c e 
ti g3 h 3~ 5 i 6~ 5 j not given ............. u 
a 613 b 7130 c 62,930 d 64,960 e not given .. 2s 
7 g 110 h 1 14 15 . 15 
14 
z 15 j not given. . . . . . . 26 
27 Which boy earned the least money last summer? 
a Dick b Tom c Ted d Bill e not given21 
28 Which boy earned $1 0 less than Tom? 
1 a-4: 
f Dick g Ted h Joe i ·Bill j not given .. 28 
b ! 3 c ~ d i e not given ................. 2!J 
[ 15 ] Go on to the next pa!.fe. 
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,j 
30 Mhltiply 2.2 
1 3 h 6.6 i 66 f .066 g .66 j not given . . . . .... 3o 
31 ~ + t = a ~ 8 
~~~ 
32 ~)16.48 =: f .0412 
5 a 4-8 
S3AdkJ. 4f 
I /2 
b ~ 3 3 c 4 
g .412 
b 4~ 6 
e not given ............... 31 
h 4.12 
1 
c 54 d 5~ 4 
i 41.2 j not given .... 32 
e not given .......... aa 
34 Subtract 4 ft. 2 in. 
1 1oin. 
~ 3 ft. . g 3 ft. 2 in. h 3 ft. 4 in. i 4 ft. 8 in; 
1 not given .......................................... 34 
I 
35 Su~tract t 
I t 
1 
a-8 b ! 6 
1 
c 4 d~ 3 e not given ................. 35 
I 
1--
36 4)1.28 = 
I 
I 
38 .2X.12= 
! 
f .064 
a 35 
f .024· 
Aver~ge Daily Temperatures for Monday 
thrbugh Friday in City A and City B 
90o I 
I 
! A, I ..... ......... ..... _ ... 1-----
I 
_...,;::;-
' . ---I 
.........-
B 
I 
I 
[Mon. Tues. Wed. Thurs. Fri. 
g .64 h 6.4 i 64 j not given . . . . . ... 36 
b 305 c 315 d-350 e not given ........ 37 
g .06 h .6 i 24 j not given . . ....... as 
5 
c -8 d 1~ 5 e not given ............... 39 
40 On which day was the average temperature 
just 10° higher in City A than in City B? 
f Mon. g Tues. h Wed. i Thurs. 
j not given. . . . . ...... · ............... 4o 
41 On which day were the aver?tge temperatures 
in the two cities most nearly equal? 
a Mon. b Tues. c Wed. d Fri. 
e not given ........................... 41 
42 Add 5lb. 9 oz. f 8lb. 2 oz. 
1 3 rb. 9 oz. i 9 rb. 8 oz. 
g 8 lb. 9 oz. h 9 lb. 2 oz. 
I 
43 6% of $300 = 
_I_ 
44 8~.16 
45 Fin4 the average 
, I 
12ft. 
20ft. 
a $18 
f .002 
17 ft. 'a 11 ft. 
11 ft. 
j not given. . . . . . . . . . . . . . . . . . . . . . ..... 42 
b $180 c $50 
g .2 h 2 . ' i 20 
b 15ft. c 20ft. 
I 16 l 
d, $306 e not given ..... 43 
j not given ........... 44 
d 60ft. e not given .. 45 
Stop.16+ 
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Stanford Intermediate Partial : Kid 
TEST 1 Paragraph Meaning 
DIRECTIONS: Read each paragraph below. Decide which of the numbered words at the. 
right is best for each· blank, and then mark the answer space that is numbered the 
same as the word you have chosen. Study the sample below, and answer the other 
questions in the same way. 
S.AM:PLE: Iamshorterthanmysisterandtallerthanmybrother. 51 1 friend This morning we stood beside one another~· I looked down 3 sister 
at my 51 and 52 at my sister. 52 5 around 7 up 
It ·had a kitchen and a 1 
1 and some dishes in 
1 comer 
3 playroom 
1-2 Jane built a house with blocks. 
pla:Yroom. She put a ball in the 
the 2 5 box 2 7 playroom 
3-4-5 Tommy is learning to swim. Be puts his face in the 
water and begins to kick. Then he turns his face sidewise 'to 
get a breath and brings one arm up, over, down, and back.· 
He has learned three things: · to use his 3 for kicking; to 
3 
4 
1 legs 
3 hands 
5 rest 
7look 
get a 4 between strokes; and to pull himself forward 
with his 5 5 
9 arms 
11 toes 
6-7-8 At school we play dodge ball. The childr;en form a circle. 
One child stands in the center and throws a big 6 toward 
the others. If a child is hit, he has to stand in the 7 and 
6 
7 
1 ring 
3 tire 
5 center 
7 comer 
8 the ball. · 
8 9 throw 11 hit 
9-10 Long ago the Indians of the Great Plains killed and ate 
buffaloes. They made their tepees and clothing out of buffalo 1 skin 
skins. Some of their cooking vessels were even- made of raw- 9 3 buffalo 
hide from the same animal. The horns and bones provided 1 5 material tools. Thus, the 9 was in many ways a useful 10 to 0 7 thing 
these Indians. 
11-12 Next to the air we breathe, water is the most necessary 
thing for life. Persons can, live for several weeks without 11 
food. To go without 11 for more than a few days will 
cause even the strongest man to die. One can go without 12 
12 much longer than he can go without water. 
13-14 The sand on our ocean beaches was once rock. Tides 
and waves pound the rocks, and the tiny 13 that are 
broken off are called grains of 14 
15-16 Once there was a boy who liked i~ earn money. In his 
garden he raised vegetables. Every day he took some of his 
15 to the market to 16 
13 
14 
15 
16 
1 air 
3 food 
5 air 
7 breathing 
1 bits 
3 plants 
5 com 
7 sand 
1 money 
3 carrots 
5 spend 
7 show 
2 brother 
·4 feet 
6 b·ack 
8 down 
2 yard 
4 kitchen 
6 drawer 
8 kitchen 
2 arms 
4 strength 
6 breath 
8 kick 
10 legs 
12 body 
2 wheel 
4 ball 
6 yard 
8 circle 
10 bounce 
12 push 
2 deer 
4 meat 
6 product 
8 animal 
2 sleep 
4 water 
6 food 
8 anything 
2 shells 
4 microbes 
6 wheat 
8 rock 
2 flowers 
4 toys 
6 sell 
8 play 
/ [ 2 ] Go on to the next page. 
Stanford Intermediate Partial : I<M 
TEST 1 Pa·ragraph Meaning (Contmued) 
17-18-19 Nowadays printer's type is made in a number of stand-
ard sizes according to the point system. Type sizes in general 
use run up to seventy-two points, which is about one inch 1 high 
high. Primers and fust readers are usually set in fourteen- 17 3 large 
point type. Newspapers frequently use eight-point. Five-
18 5 
si.niple 
point type is so' 17 that it is 18 to read. Most school- 7 hard 
books are set. in about twelve-point type, which is 19 
enough to be read easily. 19 1i i:rJe 
20-21-22 In olden days men made their own pens from the · 
quills of feathers. It required considerable skill to cut a pen 
properly so as to suit one's individual taste in writing. Stu-
20 
1 feathers 
dents were always on the lookout for good goose, swan, turkey, 3 birds 
or other bird feathers. Goose quills made the most satisfac- 5 use 
tory 20 - for general 21 , but schoolmasters liked pens 21 7 times 
·made from the 22 of swan feathers because they fitted 9 ends 
best behind the ear. · , 22 11 quills 
2 wide 
4 sm.all 
6 pleasant 
8 easy 
10 heavy 
12 small 
2 pens 
4 stubs. 
6 wear 
8 effects 
10 stubs 
12 parts 
· 23-24-25 To test the theory that the ancestors of certain South 23 1 schooner 2 craft Sea islanders came from Peru on rafts, scientists built a raft 3 canoe 4 ship 
after an ancient model. On this primitive · 23 they crossed 24 5 Pacific. 6 guH 
the storm-swept 24 from South America to an island 7 Atlantic 8 strait . 
whose people they thought to be 25 of people from Peru. 25 9 neighbors 10 ancestors 11 cousins 12 descendants 
26-27-28 Did you know that rayon, a material often used for 26 1 rayon 
dresses, is made from wood pulp? Treated with certain 3 cloth 
chemicals, the 26 turns into a sticky substance known as 27 5 viscose 
viscose. In a spill$g machine the 27 is forced through 7 chemical 
tiny openings to form threads which can be wovelil into. 28 • 28 9 nets· 11 dresses 
29-30 In certain parts of the world it may soon be possible to heat 
homes by utilizing sunlight. The sun's rays will heat water 29 . 1 intense 
which is then run throug};l radiating pipes. Of course it wouldn't 3 long 
work very well in Canada, where in winter the days are short 5 sunny 
and the sunlight is 29 , but it would be fine in the tern- 30 7 damp 
perate deserts, where the days are 30 
31-32-33. The edges of modern silver coins are milled - that is, 
stamped with ridges. Earlier, when smooth coins were used, 31 ~ ~~;rt 
dishonest persons sometimes filed off particles of silver to sell. 
al b ak 5 smooth Coins had to be weighed to make sure no met had een t en 32 7 round 
from them. Now we seldom 31 the coins we receive, 
' 3 9 milling 
since the 32 ~dge would quickly show the marks of any 3 11 cutting 
33 which had been d~ne. 
34-35 Generally speaking, if the name of a town ends in ia, the 34 
name of a citizen of the town is formed 'by adding n; for 
example, Philadelphian. If the town's name ends in on, the 35 
letters ian are added. If it ends in a, not preceded by i, the 
rule is to add n. Thus, a man from Topeka would be called 
1 Topekion 
3 Topekian 
5 Jackso-
nian 
7 Jackso-
niun 
2 pulp 
4 tr.ee 
6 wood 
8 r_ayon 
10 baskets 
12 cloth 
2 weak 
4 bright 
6 foggy 
8 frigid 
3+ 
2 examine 
4 weigh-
6 fiat 
8 milled 
10 stamping 
12 molding 
2 Topekan 
4 Topekiun 
6 Jackso-
nion 
8 Jackso.:. 
nien 
· a 34 ; one from Jackson, a 35 · '· 
[ 3 ] Go on to the next page. 
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TEST 1 Paragraph Meaning (Continued) 
36-37-38 In general, insects may be divided :into two classes. 
The group that lives on solid foods has biting mouth parts. 1 solid 2 liquid 36 The group that lives on liquid "foods has long, hollow, sucking 3 convenient 4 dry 
mouth parts. The butterfly visits :flowers, drawing up its 5 green 6 plant 
food in 36 form with its long sucking tube. Grasshoppers 37 7 liquid 8 solid 
do untold drunage to grain and other farm crops. Because 
38 
9 biting io sucking · 
the grasshopper eats 37 food, its mouth parts are of the 11 hollow 12 str~mg 
38 type. 
39-40-41 A homonym is a word having the same·pronunciatjon a~ 39 1 antonyms 2 homonyms 
another word but dijfering from it in meaning, origin, and often 3 synonyms 4 none of these 
:in spelling. A synonym is a word that has the same essential 40 5 homonyms 6 antonyms 
meaning as another word but differs from it :in spelling and 7 synonyms 8noneofthese 
pronunciation. Antonyms are words that have : opposite 41 9 antonyms 10 ·synonyms 
meanings. For example fast and swift are 39 high and 11 homonyms 12 none of 
' . these low are 40 and bare and bear are 41 
42-43-44 Climates often seem to contradict themselves. Who 42 1 arctic 2 Aiaskan 
would think of biting cold at the equator? Nevertheless, one 3 equatorial 4 Siberian 
of the coldest temperatures on record was found at the top of a 43 5 frozen 6 sweltered high 42 mountain :in Africa. Temperature extremes are 7 shivered 8 hailstones 
so great in the Sahara Desert that travelers who have 43 . 44 _ 9 frostbite 10 rain by day may be :in danger of 44 at night. 11 fever 12 sweltering 
45-46-47-48 Mercury is a metal, just as are iron and copper,' but it 
differs from other metals in t_h~t it is liquid at ordinary teniper~ 45 1 substances 2 elements 
- 3 solids 4 metals· 
atures. These other 45 can be made liquid by heating to 
5 liquid high temperatures. Mercury differs from water in the power- 46 7 . 1 
6 metal 
8 compound ful mutual or self attraction of its atoms. Thus mercury, mmera 
though a true 46 just aswater is, will not wet a paper on 47 1i wat~r ig ~tis:r 
which a drop of it is placed because its atoms have a greater woo 
attraction for_ o~e another than they have for 47 • Mercury 48 i~ :rd 
seems most similar to other metals when very 48 
[ 4 ] 
14 wet 
16 bright 
Stop. 
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TEST 2 Word Meaning 
DffiECTIONS: In each exercise decide which of the four numbered words will complete 
5
tte 
sentence best. Look at the number of this word. Mark" the answer space at the right 
that is numbered the same as the word you have chosen. Study the samples. · 
SAMPLES: 
61 The ·day that comes after Friday is- 1 Monday 2 Tuesday 3 Saturd~y 4 Sunday 51 
/ 
52 To draw on a blackboard, use a piece of- . 5 penc1i 6 str~w 7 eraser 8 chalk 52 
1 Children are people who are very - 1 young 2 short 3 fair 4 friendly ..... 1 
2 To be whole is to be - 5 broken 6 religious 7 old 8 all together . . ....... 2 
3 A chapel is ;:~. - · 1 picture 2 cross 3 church 4 store· ..................... a 
4 A breeze is a - 5 sea 6 bird 7 ship 8 wind ..... · ...... ; ................ 4 
6 To command is to - 1 order 2 answer 3 destroy 4 · complete ... ~ ........ 5 
6 A shelter gives - 5 protection .6 warmth 7 food 8 hope ................. 6 
7 When people look for something, they engage in a - . 
1 game 2 search 3 march 4 service ...... · ............................ 1 
8 When a policeman is at work, he must carry a - 5. pen 6 spear 7 badge 8 chalk 8 
9 A prison is a - 1 court 2 cage 3 jail 4 bad man .............. : ......... 9 
10 If something is small and pretty, it is- 5 china 6 dainty 7 lace· 8 golden 10 
11 A long stick carried to. help a person walk is a -
1 handle 2 staff 3 club 4 hammer .......... : ...................... · .. 11 
12 If you ask to be allowed to do something, you ask for -
5 allowance · 6 credit · 7 permission· 8 relief ........................... 12 
13 The things made in a factory are what it -
1 produces 2 purchases 3 destroys 4 extends . . . ..................... 1a 
14 Difficult means - 5 hard 6 p.eavy 7 rapid 8 good .................. ~ ... 14 
16 A road map can be divided into different- 1 climates 2 races 3 colonies 4 regions 15 
16 To look long and steadily is to - 5 glance 6 graze 7blink 8 gaze ....... 1s 
17 An injury is - 1 an operation · 2 a fever 3 a wound 4 a bandage ........ . 11 
18 A man who writes plays is called -
5 a poet 6 an actor 7 an author · 8 a professor·. . ...................... 18 
19 A vessel_is a - 1 bell 2 basket 3 boat 4 lake ......................... 19 
20 A beast. that can't get away in any direction from an attack is - _ 
5 trampled 6 cornered 7 executed 8 smuggle~ ....................... 2o 
21 If something bothers you, it is - 1 a religion 
' . 
2 an operation 3 a sin 4 a nuisance 21 
22 Something that can't be done is -· 5 difficult 
. . 
6 unusual 7 assured 8 impossible 22 
23 Someone who does a job well likes to be-
1 improved 2 blessed 3 nursed · 4 praised ....•....................... 2a 
[ 5 ] Go on to the next page. 
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TEST 2 Word Meaning (Continued) 
24 Sometimes· it can be so hot and dry that it is like -
5 a cavern 6 an oven 7 a glacier 8 a jungle .......................... 24 
25 If a person seeks a job, he must - 1 refuse 2 apply 3 demand 4 protest25 
26 9ne who tries to get _ahead has - - 5 temper . 6 authority 7 ambition 8 kindness 26 
27 If a new product is put on the market, it is -
1 introduced · 2 leased 3 proposed 4 prohibited ....................... 21 
28 To .divide means. to -· 5 count . 6 take away 7 separate 8 figure ......... 28 
. 29 The highest court or ruler is - 1 supreme 2 radiant 3 magnificent 4 glittering 29 
30 When one gains by selling something, the sale is-
5 profitable 6 earnest 7 essential 8 final ............................. 3o 
31 .People who dress carefully_ are - 1 singular 2 unique 3 indifferent 4 particular 31 
32 A hem is most like a -. 5 hole 6 border 7 patch 8 slice ................ 32 
33 The plan of a speech or a story 'is -
1 a commission 2 an institution 3 a principle 4 an outline .............. 33 
34 Breaking up soil to help things grow is called -
5 harvesting . 6 sowing 7 cultivating' · 8 reaping ......................... 34 
35 An idea is often called a - 1 trifle 2- notion 3 remark . 4 yarn ............ 35 
36 If your hat is in its,customary place, it is where you put it-
5 ordinarily 6 occasionally 7 rarely 8 seldom .................... , .... 3s 
87 The result. of an act is its - 1 evidence 2 prospect 3 extent 4 effect. . . .. a1 
38 In a scientific laboratory we use apparatus; similarly, in the_home we use-
5 appliances 6 science 7 religion 8 management ...................... 38 
39 A watch that t~ the right time to the second is -
1 _reasonable 2 accurate 3 trusting 4 sincere .......................... 39 
.40 If you go out and get something, you - 5 retain it 6 sustain it 7 obtain it 8 entertain it 4o 
I 
41 The place where a_eity_is located is_its- 1 site . 2 trace 3 hollow 4 altitude 41 
' 42 
"About the same." means - 5 varied 6 approximately 7 leveled 8 consequently 42 
43 To expect something_ is to - 1 waste it 2 anticipate it 3 survey it 4 pursue.it 43 
44 A speed of forty miles an hour on an open highway is -
5 extreme 6 exceptional 7 perilous 8 moderate .. .' .................... « 
45 A pen won't write without ink; so we may say that ink is -
1 required. 2 convenient 3 favorable 4 marvelous ............... ~ ..... 45 
46 Whenever you stop what you are doing, you -
5 decrease it 6 deposit it 7 condense it 8 cease it ........... _ .......... 46 
47 The number of persons an auto will seat is the number it will -
1 support 2 service 3 feature 4 accommodate ........................ 47 
48 A person being tried for a crime is - 5 guilty 6 convicted 7 accused 8 innocent 48 
Stop. 6+ 
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TEST 3 Spelling 
DIRECTIONS: In each exercise below, one of the 
words is spelled in three different ways. 
If the correct spelling is there, mark the· 
answer space that has the same number 
as the correct spelling. If the correct spell-
ing is not given as one of the three spellings, 
mark the answer space under NG a~ the 
right answer; NG stands for not given. 
SAMPLES: 
1 rid. 
91 The color is 2 red. . ................... 91 
3 rud. 
4 eg 
92 an 5 egge for breakfast . . . . . . . . . . . . . . . . . 92 
6 eeg 
1 hard. 
1 Rocks are 2 hrd. 
3 had. 
4 tak: 
2 We 5 talke on the telephone. . . . . . . . . . . . . 2 
6 talk 
1 baskt. 
3 Fruit is in the 2 basket. . . . . . . . . . . . . . . . . . 3 
3 bascet. 
4 lafing 
4 He is 5 laffi.ng at the clown ........... 4 
6 laughing 
1 wagen. 
5 Jack has a new red 2 wagun. . . . . . . . . . . . . 5 
3 wagon. 
4 :filled. 
6 All the holes have been 5 :filld. . ......... 6 
6 :fild. 
1 noise. 
7 The gun made a loud 2 nose. . . . . . . . . . . . 7 
3 noyse. 
4 shert 
8 Fred's new 5 sheart was torn ............ 8 
6 shirt 
1 spol 
9 Don't 2 spoil the drawing ............... 9 
3 spiol 
4 stayd 
10 Ann 5 stad at home. . ................. 10 
6 staid 
1 waited 
11 Mother 2 waited an hour ................ 11 
3 wated 
4 libary. 
12 Books are in the 5 library ............... 12 
6 libery. · 
1 aloud 
13 Children are 2 alowed to go. . ...... · .... 13 
3 allowed 
4 brok 
14 The ball 5 brock the glass ......... : ..... 14 
6 broke 
1 lessen. 
16 Jane had her 2 lesen. . . . ... ~ . : ........ 15 
3 leson. 
4 promist 
16 He 5 promised to do it. . ............... 16 
6 promest 
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1 serene 
17 a window 2 scren ...................... 11 
3 screen 
4 pilot 
18 the 5 pilott of the plane .. : . . . .......... 18 
6 pilate 
1 piant · 
19 The 2 pant is green .................... 19 
3 painte 
4 quarrle. 
20 Friends should not 5 quarrel. . . . . . .. · . . .. 20 
6 qurrael. 
1 knee. 
21 He hurt his left 2 knea. . . .............. 21 
3 nee. 
. 4 babies 
22 The 5 babes are cute ................... 22 
6 babys 
1 feirce. 
23 Lions are 2 :fierce .......•..............• 23 
3 :fierse. 
4 bottomn. 
24 I can touch the 5 botton. . . . . . . . . . . . . . 24 
6 bottem. 
1 rembered 
26 Helen 2 remembered the day ......... , ... 25 
3 rememberred 
4 electrict 
26 Turn on the 5 electrec light .............. 26 
6 electric 
1 pitcher 
27 The 2 picture is full of milk. . . . . . . ...... 21 
. 3 picther 
4 premision 
28 He has 5 permition to go ................ 28 
6 peJ;"mission 
1 wrapped 
29 He was 2 wraped in warm robes ... ; ...... 29 
3 rapped 
. 4 carfully. 
30 Handle it 5 carefuly. . . . ............... 30 
6 carfuly. 
1 meant 
31 Frank 2 maent to fix it ................. 31 
· 3 ment 
4 raney. 
32 The weather may be 5 rany. . • .......... 32 
6 rainey. 
1 slippery. 
33 The ice is 2 slippry. . . . . . . . . . . . . ...... 33 
3 slipery. 
4 gimnaseum. 
34 We play in the 5 gymnasium ............. 34 
. 6 gymnaseum. 
1 certain 
36 Pull the 2 curtain shut .................. 35 
3 curtian · 
4 isue 
36 an 5 ishue of the ,paper ................. 36 
6 issue 
1 diamond 
37 a baseball 2 diamond ................... 37 
3 dimond 
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4 afiored 
38 I cannot 5 aford to buy ............... 38 
6 afored 
1 blossem 
39 a flower 2 blosom . . . . . . • . . . . . . . ..•.... 39 
3 blosson 
4 hawled 
4.0 We 5 hailed it away ................... 4o 
6 hauled 
1 relitive 
41 a 2 relative of Mother's ................. 41 
3 relative 
4 seens 
42 the 5 senes of a play. . . . . . ............. 42 
6 scenes 
1 medicel 
43 David had 2 medicial care. . . . . . . . . . .... 43 
3 medicle 
4 actually 
4.4 It 5 actally happened ................... « 
6 actualy 
1 govenour 1 
46 the 2 governor of the state ............... 45 
3 govenor 
4 amung 
46 John was 5 amonge strangers. . . . . ....... 46 
6 amunge 
1 cammera 
4.7 snapshots with a 2 kamera ............. 47 
3 camerra 
4 excelent 
48 That is an 5 exellent book. ............. 48 
6 exsellent 
1 memory 
49 a good 2 memmory for na.m.es . . . ......... 49 
3 men:;ery · 
4 photograph 
50 a clear 5 photograf . . . . . . . . . . . • . . . • . . . . . 5o 
6 photagraph 
1 bussiness 
51 the clothing 2 busness . • • . . . • . . . . . • • . . 51 
3 business 
4 dificculties. 
52 He overca.m.e many 5 dificulties. . . . . . . . 52 
6 difieculties. 
1 thermomiter 
53 degrees on the 2 thermometer ..•......... 5a 
3 thermometre 
4 colony · 
54 a 5 coloney of settlers . . .. . . . . . . . . . . . . . . .". 54 
6 colonie 
. 1 campain 
56 an election 2. campane . . . . . . ..•.....•... 55 
3 campaign 
Stanford Intermediate Partial: K>t 
4 so.rce 
56 the 5 sauce of the stream ............... 56 
6 sourse 
1 exhausted 
57 The work 2 exsausted him ....... ' ......... 57 
3 exausted 
4 ocupied. 
58 Every seat is 5 occuppied ..........••..•. 58 
· 6 occupied. · 
1 ann:oyanse 
69 with great 2 annoyance ......... , ..•••... 59 
3 anoyance 
4 recolect 
60 I 5 reccolect it all now .................. 60 
6 recollect 
1 sieze 
61 to 2 seize the fort . . . . .................. 61 
3 cease 
, 4 confution 
62 lost in the 5 confushion .••...•...••...•. 62 
6 confusion 
1 equipt 
63 a well- 2 equiped kitchen ................. sa 
3 eqipped 
4 comercial 
64 a 5 commercial agreement ............... 54 
6 comercail 
1 authority 
66 a person in 2 authorety . . . .............. 65 
3 athority 
4 mystereous 
66 a 5 misterious stranger .... : ............ 66 
6 mysterious 
1 literally . 
67 It is 2 litarelly true ...................... 67 
3 litrally 
4 denie 
68 I 5 deny the statement ................ 68 
6 denigh 
. 1 patients. 
69 Fishing takes 2 patiance. . . . . . . ....•..... 69 
. 3 patience. 
4 insurrence 
70 no 5 insurance against theft . . . . ......... 10 
6 insurrance 
1 orignazation 
71 a social 2 organazation . . . . . ........•.... 71 
3 orginization 
4 temporary 
72 a 5 temperery setback ................... 12 
6 temperary 
Stop. 
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TEST 4 Language 
DIRECTIONS: In each pair of words in heavy 
type there is an error in either capitaliza-
tion or punctuation. You are to decide 
which one of each pair has the correct 
capitalization and punctuation. Then 
mark the answer space at the right that 
has the same number as the correct form. 
Thi · 1 mr. Jones. · SAMPLES: S IS 2 Mr. Jones .............. 91 
3 St. Louis, Missouri 
4 St. Louis Missouri · · · · · · · · · · · · · · 92 
Dear Uncle John, 
I akin 1 christmas gift · am now m g 2 Christmas s. . . . . . . . . 1 
At h I 3 we've b d' sc oo 4 weve een rea mg a. . . . . . . . . . 2 
· 5 "bambi." . book called, 6 "Bambi."'.... . . . . . . . . . . . . . . 3 
W fini. · h d din •t 1 today. e · s e rea g 1 2 Today. . . . . . . . . . . . 4 
M 3 brother d I ·. d 't y 4 Brother an en)oye 1 • • • . . • • • • • • • 5 
Saturday afternoon we helped haul 
d. t · 5 dump truck. Ir ill a 6 Duinp Truck. · · · · · · · · · · · ·· · · • · · · 6 
· Saturday night we had 1 fun, 2 fun. 
a Halloween party. 
We gave 7 
We had sent out a note which ! ::~~·"Please s 
come to our party for a 5 surpr~se." 
. 6 surpnse. · · · · · · · 9 
D 'd k 1 jack-o'-lante;rn? 1 you ever ma e a cross 2 jack-o'-lantern. 10 
One of ours had a turned-down ! :~~~~· . . 11 
d thr h · 5 teeth. an ee s arp 6 teeth . . . . . . . . . . . . . . . . . 12 
I 'll t ll 1 more, h I . e you 2 more w en see you. . . . . . . . 13 
3 With love, 
4 With Love, · · · · · · · · · · · · · · · · · · 14 
Stanford Intermediate Partial: K:u 
DIRECTIONS: Each exercise below has two 
numbered parts. One part is well written 
and makes good sense. The other is 
poorly written. Choose the good one 
and mark the answer space that has the 
same number as your choice. 
SAMPLE: 
1 We'll go when you are ready. 
2 We'll go. When you are ready. . 93 
1 Why he likes ice cream? 
2 Why does he like ice cream? 
3 A circus train with lions. 
4 The circus train carried lions. 
5 We went home after the game. 
6 We went home. After the game. 
1 Each one trying to get through first. 
2 Each one tries to get through first. 
AT THE Zoo 
1 At the zoo we saw two monkeys they had 
climbed a tree. 
17 
18 
19 
2 At the zoo we saw two monkeys. They 20 
had climbed a tree. 
3 One monkey had a nut which he was try-
ing to crack. 
4 One monkey had a nut. · Wruch he was 21 
trying to crack. 
5 The other monkey chased him. To the 
top of the tree. And down again. ' 
6 The other monkey chased him to the top 22 
of the tree and down again. 
1 A third monkey sat in a corner he 
watched the chase. 
2 A third monkey sat in a corner. He 23 
watched the chase. 
SPARKS AND Fuzz 
1 My sister has a kitten. It is named Fuzz. 
2 My sister has a kit~en it is named Fuzz. 24 
3 I have a dog which I call Sparks. 1 
4 I have a dog. Which I call Sparks. 25 
5 One day Sparks chased Fuzz. Around 
. the house. And into a corner. 
6 One day Sparks chased Fuzz around the 26 
house and into a corner. 
5 Jimmy {The dog barked and the cat purred. 
6 jimmy · · · • · • · · • · · · · · 15 2 The dog barking, the cat purring. .27 
[ 9 ] 
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IT'EST 4 Language (Continued) 
IREC'I'IONS: In each sentence, decide which 
of the numbered words is correct. Then· 
mark the answer space at the right that 
has the same number as the word you 
have chosen. · 
A 1 lis d SAMPLE: . pp es 2 are goo .............. 94 
Th · l 1 ain't d t e grr s 2 aren't rea y ye . . . . . . . . . . . . . . 28 
W 't find 3 anything e can 4 nothing wrong ........... 29 
Will you ~ ~~g this book to Mary? ...... so 
Sh t th d 1 careful. · e pu e vase own 2 carefully ......... 31 
One day I ! ~~~ all the way home. . . . . . . . 32 
H 5 a ?" ·· ~ve you 6 an eraser .................. ss 
Helen had alr~ady ~ ;~!! home.. . . . . . . . . . 34 
Nobody has ! :!~en his carrots ..... : ..... 35 
There ~ ;:::e eleven men on the team. . . . . . 36 
It' 1 really ld td s 2 real co ou oors ............... 37 
J hn. , b' l · k 3 good. o S ICyc e wor s 4 well ............... ss 
J · 5 laying th h oe 1s 6 lying on e couc ............... 39 
Why; don't ~ ;;: girls play tag? ........... 40 
Y h 't 3 rode · 4 · ou aven 4 ridden ill our car ........... 1 
I 't 5 too 1 t .c t ? . s 1 6 to a e .LOr a s ory. . . .· . . . . . . . . . . . 42 
J h 1 drawed t · ane as 2 drawn a moun am.... . . . . . . . . . 43 
Th ·1 3 "Piece E th " e ange s sang, 4 "Peace on ar . . .... 44 
I d 't kn 5 whose t . t on ow 6 who's urn comes nex ..... 45 
Give either Sue or ~ ~e the book.. . . . . . . . 46 
I 3 accept . · •t t' 4 except your illVl a lOll ................ 47 
lOa+ 
-- -----------
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, lOb+ 
He nearly ~ ~:!!ed his buttons.~ ......... 48 
~:~and Sally have new dresses ......... 49 
Th 3 formerly li d t t e mayor 4 formally ve on our s ree . . . 50 
My brother had ~ ::~n the train before. . . . 51 
Somebody must ~ ~~ve been here.. . . . . . . . 52 
D 3 remember of h · · ? o you 4 remember earillg IDUSlC. . . . . . . 53 
5 They're · t 1 · k 
6 Their goillg o pay ]aC s ............. 54 
S b d 'thm ti 1 easy. orne oys can o ar1 e c 2 easily. . . . . . 55 
T · 3 hidden · l t om was 4 hid ill a c ose . . . . . . . . . . . . . 56 
I could have~ ::::~~~he was here ..... ,,.; .. 57 
Columbus, wondered ~ !~~~~~: he w~uld 
ever see land. . . . . . . . .. . . . . . . . . . . . . . . . 58 
Th 3 sprung t th · .c t e runners 4 sprang o err .Lee . . . ...... 59 
The ha.:m.:r:ller. as well as the hatchet ~ :_.e 
gone ................................. so 
Nancy came through the accident ~ :~~out 
hardly a scratch .............. · ....... 61 
The robins had all! :~:U south .......... 62 :, 
The. baby ~ ~~~'t hardly walk yet.. . . . . . . . 63 
M h £ 1 1 considerable b tt t d y mot er ee s 2 considerably e er o ay. 64 
W 3 didn't hardly get t t d e 4 hardly got s ar e · · · · · · · · · · · · · 65 
T ' fr' d . f t th 5 him. . om s 1en can run as er an 6 he. . . . . 66 
The~ ::_~~:~t of the twin brothers is nick-
named Tiny .......................... 67 
. d b · b 3 them • · There 1s no ou t a out 4 their wmnmg ... ss 
We'll start when ~ ;~:,re ready ........... 69 
What's to prevent i :; falling off the 
ladder? ............................. 70 
Stop. 
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TEST 5 Arithmetic Reasoning PART I 11+· 
nmECTIONS: Work an example, and then coinpare your answer with the answers which 
follow it. If your answer is one of those given, mark the answer space that has the 
same letter as your answer. Sometimes the correct answer is not-given. If you do 
not :find the correct answer, mark the space under the letter for not given. 
SAMPLES: 51 How many balls are 3 balls and 4 balls? ' 
a 3 b 4 c 7 d 12 e not given .............. 51 
52 How many books are 3 books and 2 books? 
f 2 g 3 h 4 i 6 j not given ............... 52 
1 Mother bought 3 new dresses for Mary, 4 for Jean, and 2 for Alice. How many 
dresses did she buy all together? · 
a 3 b 6 c 9 . d 10 e not given .............. 1 
!I We counted 11 carrots in one row of the garden, 6 cattots in another, and 15 carrots 
in another. How many carrots are there in the three rows? 
f 11 g 11 h 21 i 32 j not given ............ 2 
S Ben has 13 pencils and Ned has 6. Ben has how many more pencils than Ned? 
a 6 b 7 c 13 d 19 e not given ............. a 
4 Steve got 38 addition examples right and 24 subtraction examples . right. How 
many examples did he get right all together? 
f 14 g 24 h 38 i 62 j not given ............ <~. 
6 Harry has 4 marbles and 3 balls .. John has 2 marbles and 6 balls. How many 
marbles do the two boys have? 
a 4 b 6 c 9 d 15 e not given ............. ·. s . 
G Ruth has 24 lines to learn for the play. She says she will learn 4 new·ones every 
day. At that rate, how many days will it take to learn all 24 lines? 
f 4 g 6 h 8 i 24 j not given .............. 6 
· 7 Ann bought gumdrops for 19¢, a. can of peanuts for 29¢, and candy bars for 25¢. 
How much did she pay for all of them? 
a 25¢ b 48¢ c 68¢ d 74¢ e not given .... ; . . T 
8 George gathered 184 shells at the beach. If he divides them equally among 8 of his 
friends, how many will each get? 
f 23 g24 h 92 i 184 
9 How much will 6 boxes of breakfast food cost at 18¢ a box? 
. t . J no given ........... s 
a 3¢ b 18¢ c 24¢ d $1.08 e not given ....... 9 
10 Dick's father :filled his gasoline tank three times this week. It took 13 gallons, 16 gal-
lons, and 15 gallons. How many gallons ·were put in all together? 
f 34 g 43 h 44 i 47 j not given ........... 1o 
11 The 249 pupils of a school eat lunch in 3 different groups. If all 3 groups have the 
same number of pupils, how many are there in each group? 
a 80 b 83 c 249 · d 747 e not given ......... 11 
12 There are 28 children in our room. If there were exactly that many in every one of 
the 12 rooms in the school, how many children would there be all together? 
f 2 ~ g 28 h 280 i 336 j not given ......... 12 
13 Jane reads 15 pages in her book in 45 minutes. That is an average of how many 
, minutes per page? a 1 b 3 c 15 d 30 e not given ............. 1a 
14 Tom cleans windows for .35 ¢ each. How much should he get for cleaning 12 of. 
Mrs. Brown's windows? f 35¢. g 52¢ h $2.80 ~ $4.20 j not given ... 14 
[ 11 ] Go on to the next page~ 
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~TEST 5 Arithmetic Reasoning (Continued) 
15 In the' 4-H Club camp at the fair, there are 65 boys, 46 girls, and 27 parents and 
leaders. How many more girls are needed to have.an equal number of boys and girls? 
a 19 b 46 c 111 d 138 e not given ......... 15 
16 The cost of a new school flag was shared equa:Ily by 7 Scout troops of our school. 
The flag cost $3.85. How much was each troop's share? 
f 7¢ g 55¢ h $3.85 i $26.95 j not given ... 16 
17 The school library has 24 shelves. Sue counted 34 books on one shelf. If each 
shelf has the same number of books, how many books are there all together? · 
a 24 b 34 c 58 d 716 e not given ......... ·.11 
18 A coat which was priced at $49.50 last month is now on sale for $39.95. How much 
can be saved by buying at the sale price? 
f $9.55 g $10.45 h $10.55 i $39.95 j not given 18. 
19 The children saw three kinds of planes at the airport. Orie could go 400 miles per 
hour, another 250, and another 125. What was the difference in miles per hour 
between the fastest and the slowest plane? 
a 125 b 1501 c 275. d 400 e not given ...... ,19 
20 Mother bought 8 cards at 10¢ each and 23 stamps at 3¢ each. How much did all the 
cards and stamps cost? f $1.39 g $1.46 h $1.49 i $1.59 j not given 20 
21 Helen has 24 hens. She gathered 18 eggs on Monday, 16 on Tuesday, and 19 on 
Wednesday. How many eggs were gathered in all 3 days? · 
a 53 b 54 c 63 d 77 e not given ........ · ... 21 
22 Father bought 2 tickets at 87¢ each and 2 at 36¢ each. How much change should 
. he get back from $5? f $1.23 g $2.46 h $ 2.54 i $3.77 j not given22 
Read down 
. 
1:40 Carson 
2:25 Valley 
13:05 Lakewood 5:30 Baker 
6:00 Old City 
Read up 
11:15 
10:30 
9:50 
8:10 
7:30 
12+ 
23 This is part of a train timetable. At what time is 
the train from Old City due at Lakewood? 
a 3:05 b 6 :00 c 7 :30 d 9 :50 e not given 2a 
24 Each child agreed to pay t of the cost of the picnic. The total cost was $2.48. How 
much should each pay? f 30¢ g 32¢ h 48¢ i 50¢ j not given ...... . u 
25 You know what you paid for a hat. You know how much money you had left. To 
:find how much money you had before buying the hat, you would -
a add b subtract c multiply d divide e not given 25 
26-Small cakes are 2 for 15 ¢. How many will 45¢ buy? 
f 2 g 3 h 15 i 30 j not given. . . . . . . . . . . .. 26 
27 Danis buying 1-!-pounds oflarge nails and 5 ounces of small nails. How many pounds 
of nails is he buying all together? 
. 3 1 
a lib. 6 oz. b 1lb. 10 oz. c 1 4 lb. d 2 2 lb. e not given 21 
28 Anne can-play for three quarters of an hour. How ·many minutes is that? 
· f 30 g 40 ·h 45 i 60 j not given ........... 28. 
29 Don spends t of his allowance for clothes and i- for pleasure, and saves- the rest. 
What fraction of his allowance does he save? 
1 1 3 4: t . 
a 4 b 2 c 4 d 4 e no g1ven ................ 29 
30 Bob's parents are planning to buy a new freezing cabin~t. The storage space in the 
cabinet is 2 feet by 3 feet by 2t feet. How many cubic feet is that? 
f 6 g 7 ~ h 12 i 14 j not given ............. so 
[ 12 ] Go on to the next page. 
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TEST 5 Arithmetic Reasoning PART II 
DiRECTIONS: The answers to these examples can be thought out without doing any figuring 
on paper. You are to tlrink out the answer and mark the answer space that :is lettered 
the same as your choice. 
31 Which of these n~bers :is the largest? 
a 401 b 98 . ~ 357 d 199 .... : . ................ · ... 31 
32 Which of'these figures is a square? .................. 32 
33 A foot is how many inches? 
a 6 Q 12 c 18 d 36 ........... · ................. 33 
34 Which of these indicates temperature? 
e 0 f lb. g " h , .............................. 34, 
35 What part of this circle is black? 
. 1 2 1 2 . . . 
a a b a ·c 2 d 5· .................................. 35 
36 The doorknob in y~ur room is about how many inches from the :floor? 
e 3 f 12 g 24 h 36 ............................. 36 
t:l~ 14:6~~ J-. ·~· . · . . . j . 37 This chart tells how hot it was one week. ::::- _ ~- · ~ _ On which day was it ;hottest?. a SUn.. b Mon~ c Wed. d Thurs •... 37 
Sun. Mon. Tues. Wed. Thurs. Fri. Sat. 
38 Which of these :is the largest? 
1 
e 10 
1' f 40 1 goo 1 h. 20' •••••••••••••• ; ••.••• · ••••.... 38 
39 In the number 34,765, the 4 represents how many units? . 
a 4 · b 40 c 400 d. 4000 . . . . . . . . . . . . . . . .......... 39 
. 40 The value of the Roman numeral XVI is-
e 14 f 16 g 21 . h 26 ............................ 4o 
·41.What is the lowest. common denominator fort and t? 
- a 6 b 14 c 24 d 48 ..... ~ ....................... 41 
42 2 t = · e 2.50 f 2.00 ! g .2 ~. · h .002l .................... ,1,2 
43 Without working the examples, choose the one in which the quotient will be largest: 
a 382)1812 b 383)1812, c 381)1812_, d 379)1812-43 
44 How much :is half of a million? 
e 1000 f 5000 g 50,000 h 500,000 ................ 44 
4,5 In the number 35,165, the first 5 represents how many times as many .units as the last 5? 
a 10 b 100 c 1000 d 10,000 .... ~. ~ .............. 45 
. . 
Stop. 13+ 
[ 13 J 
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TEST 6 Arithmetic Computation 
DIRECTIONS: Work each example. Then com par~ your answer with the answers given 
at the right of the example. If your answer is one of those given, mark the answer 
space that has the same letter as your answer. Sometimes the correct answer is not 
given. If the correct answer is· not given, mark the answer space under the letter for 
not given. Look carefully at each example to see what it tells you to do. If you need 
to do any figuring, use a separate sheet of paper. 14 + · 
SAMPLES: 
AAdd 3 
2 
B Subtract 6 
1 
1Add 76 
72 
2 Su'Qtract 119 
66 
3 Add $3.76 
6.50 
4 Multiply 
5 8 -7-_ 2 = 
6 Add 67 
538 
47 
434 
504 
• 4 
'1 Subtract 405 
340 
s Multiply 372 
7 
9 Subtract $7.00 
6.48 
10 Subtract 323 
276 
11Add 7649 
9076 
4695 
12 846 + 89 + 8078 = 
13 32)64 
a 2 b 3 c 4 d5 e not given ................ A 
f 1 'g 2 h3 i 4 j not given ................ B 
a .138 · b 144 c 148 'd 158 e not given ........ 1 
f43 g54 h 63 i 153 j not given . . ........ 2 
a $9:26 b $10.36 c $11.16 . d $11.26 e not given 3 
f 516 g 2016 h 2046 i 2056 j not given .... ~ 
a4 b 6 c 10 d 16 e not given ............. 5 
f 976 g 986 h 1086 i 1186 j not given . . . . . t> 
a 55 b 145 c 155 d 165 e not given . . . ..... 1 
f 2504. ,.g 2594 h 2604 i 2674 j not given .. s 
a $.52 b $.62 'c $1.42 d $1.48 e not given .. 9 
f 47 g 57"' h 147 i 153 j not given ........ 10 
a 21,320 b 21,420 c 21,520 d 22,420 e not given n 
f 8013 g 9003 h 9012 i 9013 j not given ... 12 
a 2 b 3 c 11 d 20 e not given ............. i3 
[ 14 ] Go on to the next page. 
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TEST 6 Arithmetic Computation (Continued) 
I 
I 
14 Multiply 86 
I ~ 
15 3Xf= 
16 3-;-t= 
11 Add 656.45 
789.98 
49.66 
I 18 Subtract 
I 
19 13)416 
21 lultiply . 
22 42)1428 
2a lA.dd 7t 
1 2f 
24 .l.X5= 3 ' 
17,613 
·9,679 
996,092 
597,356 
704 
308 
to Multiply 403 
20 
26 Subtract 7 ~ 
3f 
t 147 g 486 h 5146 i 5246 j not given .... H 
2 b 1! 2 d6 e not given ............. 1s a~ c a-3 2 9 
1 3 h a! i 15 j not given ............ l~'-f 15 g5 5 
a· 1486.09 b 1495.09 c 1495.99 d 1496.09 
e not given .............. · ............................ 11 
f 79a4 . g 80a4 h 8044 i 8074 j not given . . 1s · 
b32 10 c a213 9 d a913 e not given ..... 19 
f a98,7a6 g 400,636 h 400,736 i 409,aa6 
j not given ........................................... 20 
a 26,752 b 216,832 c 22a,872 d 226,102 e not given 21 
f a4 
1 
. a 98 
ta 
g 36 
b 9~ 3 
a806 ..... b860 
f ac!. 24 g a!!-
8 h a621 
c 10 
. a613 ~ 21 . 
d 10! 8 
15+ 
j not given ......... 22 
e not given .......... 2a 
i 10 j not given . . ......... z;~. 
c 8060 
h a19 
24 
d 8260 
. 41 ~ -2 
e not given . . . . 2s . 
j not given ....... . z6-
1
J
2 
Cars Sold by Mr. Jones· 
D D D D D D 27 In ·which year did Mr. Jones sell the most cars? 
19h 
19~0 
1~9 
D 
D 
D 
D 
D 
D D 
D Q 
D D 
D D 
D D 
D D D D 
D D D D [.J 
D D D.D 
D D 
D ~:r 
E,ch D represents 5 cars sold by Mr. Jones. 
a 1948 b 1950 c 1951 d 1952 e not given 21 · 
28 In which year did Mr. Jones sell just 25 cars? 
f 1947 g 1948 h 1951 i 1952 j not given 28 
b..! 21 c ~ d 1! 6 7 
. [ 15 ] 
e not given ............... 29 
Go on to the next page . 
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TEST 6 Arithmetic Computation (Continue~) 
ao Multiply 2.2 
1.1 f .0242 g .242 h·2.42 i 242 j not given .... 3o · 
31 f 7 t= 1 1 1 d4 e not given ................ 31 a - b - c -9 4 3 
32 5)25.55 f .0511 g .511 h 5.11 i 511 j not given .... 32 
33Add ..i. 5 4 b ! 2 d r~ .2. a - c 1- e not given. . . . . . . . . . . . . 33 
_!_ 9 9 5 -4 
34 Subtract 3 hr. 10 min. f 2 hr. 20 min. lf 2 hr .. 30 min. h 3 hr. 20 min. 
30 min. i 3 hr. 40 min. 1 not g;~.ven ..................... 34 
35 Subtract 7 TO 
2 5 9 1 d 19 e not given .. · ......... , .. 35 a 18 b 20 c -8 2 !lO 
36 
. 4)1.64 = f .041 g .41 h 4.1 i 41 j not given ........ 36 
3'1 5)4025 d 85 b 805 c 825 d 850 e not given ........ 37 
38 
.5 X .07 = f .035 I g ,35 h 3.50 i 35 j not given ....... 38 
39 2i ...!._ 3 = 3 b 1! c 3 d 6~ e not given .. ,._ ........ 39 a -4 • . 4 3 4 
Number of Books Read Each Month 
8 -'s~e.· ~ 
~o;:/ ........ 
" 
" (;.." .... , _,/ 
l 
~ 
" 
" 
" " 
40 In March, how many more books did Sue 
read than Dot read? 
f 1 g 2 h 4 i 6 j not given .. 40 
41 How many books did Dot read in· all :five 
months? 
Jan. Feb. Mar. A-pr. ·May a 2 b 6 c 9 d 16 e not given .. 41 
42 Add 3 gal. 3 qt. 
2 gal. 3 qt. 
43 20% of $75 = 
" 5).020 
45 Find the average 16 ft. 
10ft. 
( 5 gal: 3 qt. g 6 gal h 6 gal. 2 qt. i 8 gal. 
1 not g~ven .............................•............ 42 
b $15 c $95 d $150 e not given ..... 43 
f .004 . g .04 h .4 i 4 j not given . . . . . . . . . « 
12ft. a 13ft. 
14ft. 
b 15ft. c 42 ft. · d 52 ft. . e not iiven .. 45 
16+ 
Stop . . 
[ 16 ] 
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) do 
. --i 
' .. 
90 
-· 
1e word drama brings to mind m.aizy' . .fascinating -pictures ·and ·ideas.. The dr8Jll& is a 
rted -on a stage for enterta~t and ed';1Cation.. .. _ _,_ .. _ __ ____ _ .. _ 
le drama is an oldg ~ld .form at acti:v'iv~. lh' tlifj idme Qf tlie" 'Ancieil~'-Greeks ana -
peO})le Used tO be entertained with various 1;upes of tbe ~ Some o.f 't;be ear~ 
~s were out-of-doors .. 
' 
:.tree iihose earl:y times-.~~ the drama.' has become . a wOnder.ttil 'thing'~. . lfoo-By ~ we-havit" .. 
rith mu.-sic and· daneing m beautifUl. theatres.. We still have dramas or play~ out.-.· 
~s9 espeaial:cy:-» in the summertime.. ' 
Ll of you have seen a pla1" ar drama.:,at sometime or another in schoola in a theatre, 
~vision or in some special place. 
wonder haw m.uch information you have about the drama and all its thrills and 
l.; 
- General. Information~ 
~low there are some questions about ·the drama.. Read each qll.estion caref'ull:y and 
l check mark in the space in front of the ·answer of your choice o 
) a. The action 
) bo The plot 
) e •. The stor,y 
) . do The arct 
Jerson who writes a play is calledg 
} >&·ti." fie p~iter 
) - bQ An author 
) Co A-narrator 
) ~ A performer 
~ora take the part of different peopl.e in a pl:Q"~ we call the parts they plq& 
) ao The p~ers 
) b~ Tbe,e~s 
) ~.. The' st.a.!Jrs 
) do The actors 
;>lay bas words spoken by people in :i:tj we call these words& 
) a. 
) b., 
) Co 
) do 
Speeches 
Conversation 
Dialogue 
Pantolnime 
~ 
2 
; 
3 
... l 
can look like other people in a play by" wearingg 
) a., New clothes 
) b~ Costumes 
} e., Old clothes 
) d., Wigs 
~ most exciting point or place in a play is calledg 
) ao The middle 
. ) b., The climax 
) c~ The second act 
) d., EpUogue 
~ preparation for a ~ is called& 
) a., Practice 
) b., Lesson 
) Co Demonstration 
) d., Rehearsal 
an people move in a pla;y we call itg 
) a.. Drama 
) b. Climax 
) e., Exciting 
) d.,. Action 
e~e people n s faces in a plq we use & 
) ao Make=up 
) b., Masks 
) Co l'owder 
) d., RdUge 
e feeling of a play is called itsg 
~ a~ Oolor b; Time c~ Scenery 
) do Mood 
ople who work backstage . are called t~: 
) a., Janitors 
) .· b., Stagecrew.· 
) Co Eleet.rician 
) d. Attendant 
play that i~ .f'u.ll of hwnor is called: 
) 814 A- comedy 
) bo A drama 
) c. A pantomime 
) ·do An opera. 
·ery p~ has a: 
) a.. Beginning 
) bo Beginning;, middle and end 
) Co Beginning and end · 
) d. Beginning and middle 
·Part n-Di.a.J.ogue · Selection 
. - 92.. 
ad the following storieao Place a check inark in' front o:f the answer you consider 
one4> 
a and ·J:bri are walking home ,from ~chool when ~nl;r they: see an aw.f'ul fire., llike 
ns to Jim and·a~s:· 
) lo "Look at the big fire.,nD. 
) 2~ "Wow, is that building ·burttiilgJnD. 
) 3~ · iltOome on., Jim9 let 8s, go home.,·llll· ) 4~ ii'Look at the flames and smeke shooting up in the a.i.l"~9t ) 5o -l!t'I wonder haw the fire ~tartedo ~lit 
' ' . . . .. · . - .. . ~ .;.. 
tend you and a friend are alone walking. do.wn. a lorieli g. d&rk st;oee~-when 'SuddenR" 
see . a strange person coming ~ youo ;y~ ~urn to your friend and sq-~ · 
·"Come on; let os run the rest· Of the wa;y., ~ 
·"Eeka who is that coming toward ua1~~& 
-~~m afraid.,ln 
.~~&Help X Help ~ 
·Nothing 
satturds;y morning Susan went to anawer the doorbell., -.Mro ·Jones~· the -Iiiailmari, 
ded her a. letter., Susan opened it quiel~ aiid f~·ane bid woii"'first prize 
a "Trip to DisneylandWI oonte~S~to She 'looked up hom the letter and said to 
Jones: ' · 
PiGreat news P 
.llaOh9 what wonderful· D.eWSa Mro Jonesott 
lllti won.J :I won 1 Oha ram so thrilled., w 
WI can ha.rdly. Wait to ten· all my friends.;ll9 
·lllrW:ha.t wondsrtul new.s to start the· oay.,t~& 
~~ so the atory teUs us» Ala.d.din found an old~ silver.lan!.p~ lie took the lamp 
~ and started to polish ito Aladdin rubbed very _hard to get the lilmp clean., All· 
a sudden a strange 8 huge genie appearecr in .front of lladdino !The genie bad come 
m inside the old lampo J.].addin. looked at the .genie and s~d~ · 
) 1., •'Mother » llother » come quiQkly gu 
) 2 o "Ohs Oh.!> who- are rou? . 
) 3 o tti must be seeing thinge .. 9t ) 4o -UWhat., what do you ~t?ll . ) 5.. .nToadSI and turtle$ wow8 what a. strange ~rson .. '1 
Jr&S a cold winter day as ~ and Tom were skating on :Mr o ·Blake's pondo :They were- -
·ing a lot of fUn wben sudd,e~ a small section of the ice cracked and -Tim fen· into 
pond.. Tim started yelling for help as Tom ran toward.the nearby farmhouse.. .Tom 
1 .Mro Blake outside the house and breatblessly cried out: 
) lo 
) 2o 
) 3o ) 4o ) 5o 
. .- .. .. 
"Come a quickl;y gu 
"Help8 !ifloo Blakeo Helps Mro B~ • .Jl 
-•Tim fell in the ponq'o Come quickl;y a llr'., ~),aka c u 
. ttiOm cold.o Can I wmim. up in the hQuae?~• : · · 
. 
1'Wbat shall I do? Tim feP, ~ t~ poneto~ 
' . ·, 
pose through some mwsterioua power you suddenly found youraelf ori Columbus's ship 
ling to the New World., You look in bewilderment when Columbus stands in front of' ~~; 
.and asks you who you are., You. ~r this way., · · · • 
·"I'm lost and want to go homEJo" 93 
BII 8m8 ram an Alnerican boy here· by. some strange. magiq .. ~ 
~8 you are Columbuso Wow.R." • 
Dlly name is John Smith., siro~. 
) lo 
) 2 .. 
) 3o ) 4o ) So 91Wbat a small ship this is to sail the_ o~eano Turn bac~ ~f'~~e ~ou s~o_tt· 
daT in the year 190.3 at Kitty Hawk9 North Caro~~ .Wiloor Wr~ht f.ild his brother· 
ille we1"9 thrille"' and excited as they watched tb~ .first airpl.arie success~ .f'l,;y .. 
ille ~d as he · aaid to Wilbur& · 
)
) lo itA' last we have done what everyone said was impossi~leo". 
2 o t1Qb9 oh9 Pm so tbrilJ..edo Dt · · · ) 3o 11It worksa -Wilbur! It works§ We have succeededo~ ) 4 o "Wilbur a we shall .be famous for this airp;J,ane ~ ,. . . ) So "Hooray g Hoorq get · 
was quiet and loneq in the cabin as ·Martin and SaJ4r sat- in front-- of" the fire-:. 
.ceo They were waiting for Father and Mother to return from the nearby villigeo 
7 had gone there to bu;y more supplies and gunpoWder :for anotner Indian attack 
1 expected.. A strange noise outside the cabin made Sall;y w}li~r. to Martin~ 
) lo "What was that noise? Ma;rbe it 8 s Indians ! Pm kind of frightened., 
Marti.n,o~ . . .. 
) 2o ftMart:ln9 would you like to go outside and see what made that noise?• ) 3o "IBm afraid§ IBm afraid§ Oh § Oh gu .• ) 4o ~Is the cabin door locked9 ~tin?~-) So !I9m going to make some .fudge as a. surprise for l!otber .. ~ 
t King was dressed in a splendid robe as he walked aJ.ong the streets of his k:l,ngdom .. 
t:ryone in the kingdom was shouting and cheering for they loved tbe Xin'g.. .That .is 
tryone but an old man who booed the King and called him stupid.. The people gasped 
1n they heard the old mano The King stopped suddenly and turned tQQrd. the man and 
.d& . 
) lo ifOff with his head fl 
) 2.. RWWella well9 old mana what is the meaning of all this?tf ) 3.. etStopJI Stop g Stopa calling m.e stupid .. fJ ) 4~ v.tHm! .You are a brave old manott • ) S., ~Ohg- dear mqbe ;you are right in cal] i ng me stupid .. tt 
. . 
~ty and Poll;y were walld.ng home from school discussing the· dance that was-to- De 
Ld the next dqo They' were both eager and excited for thej" each bad a date :for 
~ dance~ Polly was especiall;y tbl"ill8d because the class president bad asked 
~.. . As they discussed the class president Patty !Said to Polq-~ 
) lo 
) 2 .. 
) )o 
)) 4o So 
"Oh8 Poll;y8 stop drooli.Dg over your da~.,,. 
"I think uw date is nicer"aa 
ursm hungry and thirsty .. ~ 
"Poll;y8 gosh, stop acting as it ~e Charming bad asked you .. n 
0 I hope it doesn9t rain tomorrowou 
. ~ 
)thy and her friends .t.he Scarecrow 8 . tb8 Timoan3 and the Coward:cy Lioll wer$ in tb9 .. -
:>ne room of the Wizard of Ozo 'l'hB Wizard,;, .. hicf.d.i1l behind a. screeng asked the ns1tprs 
ID they wantedo Dorot~ was about to ask :ror ·.a journey:·~_qtc:r...,.: :lWle&a wfien Toto8 her ~- knocked over the screen., .Instead of a 1'11se a ·majestic· Wizard·· tbe visitOrs. ,salf a 
lile 1 old8 frightened m&no Dorotb1' 1n amazement shouted ou.t~ · · 
. ., . J' 
) 1., . "Who are you?" 
) 2o 11Gol.ly 8 fOU can 11t be the great wise Wizard of Oz?" 
) 3_. ~.Toto, 7=-naughty dogo . See wl1A~ 'ou bav.e·. d0l'l8c.!l-~ ) . 4.,. .: ~~~ha ~a :please forgive my dog .:CQ!'· beiDg·so peaty;;,.: ) · : 5o · iiHeliJ;§ I 9m a:fra;W.., Ql . · ·· · · · • 
·,, 
tend your teacher bas just told you that the le-ading rol.e in the sebOol pw .. .is 
rap You look proudJT for a •co~ aJJd th!J~ sq~ · · · 
' . ' 
) lo. ttTbank: you very muc!i'o \t 
). 2.. ~Oh9 gollY 8 how wonderfUl!" . ) . 3 c1 . QII juat knOJw I •u be good -in the part o..tt ) 4., U.Mclm and Dad will be ao proud of meo~- ; ) 5o liThe news makes me nervowh" · 
sixth grade class sat in the ~ditorium anxiousq awaiting the- arriVal ot t~ir · 
ori te television star., They were all exchanging latest neW's aiid-vielrs abaut· their 
l when in she cameo The class bec'ame silent as the star Smiled graciously whUe 
king toward the stage o Sud~» Pete, one of the· older sixth graders ~s~d 
ard the star and shouted Ol.lt~ · · 
) lo 
)
) 2o 
3o 
) ~­} ~ .. 
ttllay I ba.ve your autograph?11 
"Come on1 class9 let 8s all cheer OUl" guesto..-. .. _ .· 
"Go~, this is certainl;y a tbrUl beiJ,g: close to yo~f>· 
ftJ&;y I help you up i;be stage stm•?• · 
· "Jlc:arl You 0re just the same as you are on the television." 
. . 7 
:.- Major Character Identificatio:~u 
every story you read there are usually man;y people in. ito Some o.f these people or 
1rs are important to the story.. Some Qf t~ char~cters are not important bu't help-
story interesting.. People or characters ~t are necessary aJlfi impol;1i~t Fe 
ajor Cha,racters. . ' 
'.' .. ' •\';:' . 
.,. ... • ~-~-r ···'. ··:: •• 
'ple or . characters that are not necessary and important in a story:· are callefi 
~&ractel"s .. · · · ·. · 
··, . ··;· ::· -·--~--~ :~d 
.d the story-when you finish, read the question below o Place a check .nw.-k. in 
· those you think are Major Characters o · · · · • · '· 
In the story- "Ali Cog1a" we find as •jor char'aQters: 
( ) ao the merchant ( ) fo the children. ( ) .bo the merchant 9 s wife ( ) g .. people of. Bagdad 
( ) c .. Ali Cogia ( ) ho Grand Viz~r 
( ) d .. Caliph ( ) :io the·camel 
( ) e .. the boy 
· Minor Character Identificationg 
. . "' 
this question place a check mark in front of the characters you think are Nanor 
trSo 
In the story "Ali Cogia11 we find as minor cbaracterst 
( ) ao the merchant ( ~ f .. the chi]4ren ( ) bo the merchant us wife ( g .. people of Bagdad ( ) Co Ali Cogia ( } h ... Grand-'V:i~ir 
( ) do C.aliph ( ) 1o the camel 
( ) e .. the bw 
Major and Minor Obaracter Identifieationg 
.d the tollowi.ng lists of characters.. Place a (1) in front of each Major 
'r and a (2) in front of each lfi.n.or Character .. 
In the story of "Ali Cogia" we find as Major Characters and M;f.npr Characters: 
., .- I· 
( ) a .. the camel ( 1 eo the children { ) bo Ali Cogia ( fo the caliph ( ) Co the merchant ( ) go people of Ba~~ 
( ) do the mercbantVs wife ( ) ~ the young .. bQY' ( ) io tbs Gre,nd.Vizir 
· Major and :M:Lnor Scene Identiti~atiopcg 
tn a play is made from a story onl1' tbe Major or important episodes are- acted ~ 
The Minor or ~ass important episodes ·are usualq talked about b,y the people in 
".o 
the question below place a (1) in front of the ~jor episodes and place a (2} in 
~the ~r episodeso 
' i 
1'be story "Ali Cogia and the Olives". ha:s th~ .t'o+lQidng epis$(ie': 
! •. ' . ' ' 
.. ( ) a.. Ali selling his household ~1r~s ~··belongings· 
:c ) be: The merchant opens the vase o.t' ol:t'Ves - · (- .l . Co Ali 8s plan .t'Or his gold · i ( J do The merchant plans to steal the gq,;J..d 
. ( ·} e-. The return of Ali Cogia . •.· :· 
C. ) .t'·o: .Ali Cogia and the. merchs,x.lt .. ?;efore I the ~~ 
. ( J g. T. ~. children us pJ.,g.y aqont ~.n c. ,og;iA ·· ... / 
. ( J !4: ~ ir8.lk througn 'the city by the . ~lJ.ph ( · J i .. · .The JJ1erchant steals the gold ! • 
f ) jo ·A,li Cog~a wins h18'ca8ea'''. · 
96 
The story used as background for some of the 
questions in the drama test was "Ali Cogia and the 
Olivesn. This story was taken from the book-----
More People and Progress published by Scott 
~ 
Foresman Company. 
r ---~ --- ~ -- ----
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:~'-a check mark in the column which best expresses your feeling for each person in 
classo Do not place a mark beside yi:far own· name · . · 
. 4 .. 3 .. 2 .. 1 .. 
Would like In my group Like to be Would 
lild 1s natne him as one but-·not as nth him rather not Score 
- of my best a close once in a work with 
friends friend w:hile, but him ' .. 
not often .. 
.. 
" 
.. 
'-
. 
i -
.. 
. 
' 
~ . 
.. 
-
-
.. .. 
. . 
I ·--
.. 
-
: 
-
\ 
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4. 3o 2o l., Score 
WoUid like In·my group Like to be Would 
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TEE PIED PIPER 
One goldeh 9 warnt autumn dayo abQut five lmndred years ago, the quaint little 
n o! H~111elin in ~ermany was in an uproar-, The. shops·were'·•elosed, the schools 
e shut and '·even the river that .flowed. :Qast .the -b0wn:.rseemed· -to·: stop moving 
le q.ll the people of Hamelin were in the square · SID8&king:•·and ·shouting rapidly 
fiercily. Why?' Well 0 the town was overrrun by .. ra:tsl · The· people were 
perate·"'and so tffey g_athered in the square to see the-M~ and the Town 
l.OO 
neil. The time had come for something to be done about this most uncomfortable 
uatiorr. 
Mr. Beckmesser, the schoolteacher, was the leader of the group. He stood 
the steps, o:f the, Town Hall and spoke to the peopl~. 
t . 
"Fellow townspeople, at last we will get something done· about the ratst His 
.or, the Mayor and tlie. Councillors have agreed to speak to us." 
11 Good, 11 shouted the Widow Wagner. 
"It v s about time. Why, the rats have eaten all the cheese in my shop, 11 said 
Rheingold, the town grocer. 
One little girl yelled out, liThe rats have killed my-eat." 
"And don't. forget they bit my dog," another child yelled out in a strong, 
ar voi·ce. 
Mrs. Bruner, the dressmaker, quick~ added, nDon•t forge~ the nests they've 
e inside mT beautiful hats. u 
"Now, now, .fellow townspeoplell calm down. The Mayor w±ll thin¥ we are 
and of-ruff:i:ans if he sees and hears us shrieking and.sheuting," ·said Mr. 
kmesser. Before he had a chance to add a few more words the Mayor and the 
e Councillors appeared in front of the Tawn .. Hallo. ·. 
"Ah, my good people of Hamelin - how nice .to see you all on this beaut5,.ful 
Now P -what can- :t do for you7 11 
The town butcher shouted, "You can stop gettin~ fat and rid the town of the 
.s." 
11Yesl Yes g 11 yBlled the crowd. 
"Friends, please be calm. T~e Councillors and I have tried but the rats 
.1 not leave. Ha:ve patience and one day soon .they-'Wil.l all go away." 
Widow Wagner yelled out, "They won't go away but you and the Councillors 
ht go. 
"Yes·0 it is your duty. Get rid of the rats or we wil::t get rid of you,n said 
Beckmesser. 
nNow, now," the First Councillor said quietly. 
11 0h dear, whatever will I do if I lose this job," moaned the Second Councillor. 
--
nrfn~ people are truly ang;ry and annoyed, 11 repeated the Third and Fourth 
.cillors. 
The Fifth Councillor just stoog. silently shaking.,htis·head as th~ Mayor tried 
~ and over to· ca:-lm the people. B-p.t it was to no ava-il. They were. angry, 
·mf'ortable, and annoye<i. This time something had to be done. B~t,what? 
Suddenly the people grew very silent. Mr. Beckmesser poked the Mayor and 
.ted aaross· the--square to a strange lookihg man, dre"S'S'ea m clothing of 
· different colors, walking rapidly toward them. 
"Who is he7 11 asked the Mayor. 
Before Beckmesser had a ch~nce to answer the stranger was in front of' the 
1r. 
"I am- the Pied Piper, Your Honor, here to help you free;- your town of' the 
II 
'• 
The Mayor, the~Councillors, Mr. Beckmesser, and:' all the people looked 
'unded and bewildered at the stranger. Mr. Beckmesser looked the stranger 
and said, "How do you know we are troubled by rats-r 11· 
The Pied Piper smiled and answered, "I travel far and wide and all things 
lOW. I have here a wonderful pipe that makes _ all].~ving:·:th:ing~. follow me 
l I p;ay it. Of' course. I play it only to destroy things that hurt or annoy 
1le. If you will pay the price I seek, I shall rree Hamelin, forever, of 
the rats." 
"Wonderf'ull Wonderfull 11 shouted the townspeople~ 
"Why, why, for-this great deed I will gladly pay yo1'l:r-"".fee, 11 said the Mayor 
:kly. 
"I ask one thousand guilders for this de~d," arrswe~ed the-P:iper. 
The F:j..fth Councillor smiled as he remarked. 11 0n1y·· o:ne·'"thousand guilders. 11 
11 0ne.thousand guilders! Why I 1 ll pay you ten times that amount out of the 
tsury i"f- only yon rid us of these horrible rats 11 " said' the Mayor. 
The Piper smiled agai~a-s h~ said, "I only want one thousand guilders. 
agree?" 
"Yes 9 ye~, I agr~," the Mayor answered. 
"Very well, by sunset Hamelin will be free Gf all the rats,-iF· The Piper 
ced around at all the people and smiled. Then h&went walking alon~ the 
Do 
L:t"e play:tng a strange tune on his p~pe. Soon all the- r.:tts: in Hamelin starteq. 
Lawing him. Th~re were hundreds of rats in the proce~sion behind the Piper. · 
Led them to the rive::r and there ~11 the rats were drowned. 
rhe townspeople watched all of' this in amazement. Soon, however, the spell 
brokea and all the people started to cheer and shout joyously. 
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The Mayor shouted 9 11Ring_the church bells. This is a g;r::-eat day for Hamelin. 
~ats are gone forever. Clean your houses, patch up all ·damages and let us 
~t the- t~rrible pests. 11 · 
lOt' 
The townspeople shouted and cheered the Mayor. 11 Th~nk you. Thank you. My 
people. I dold you I would one day rid. Hamelin o;f .. the··rats., 11 Everyone cheered 
n excep.t Hans 9 ~he baker 1 s little lame son:. He looked bewildered as he asked 
~other, 'nwhY do the people cheer the Mayor when the Pied Piper was the one 
got r±.d: of the·rats? 11 
11The people are just so happy, Hans, they will crreer"arr,rone who speaks of this 
t deed". tt 
"I a.In:"'"going to ·cheer the Piper- when he returns, 11 sa:td ·gantS. 
11Well 9 you won~t have to wa~t very long_ to do it, for·heTB he comes now," 
:led the Widow W~gner. 
11 Hooray, Piper; n. shouted Hans. The Piper smiled at hinr" and then became 
.ous as he asked the Mayor for his money. The Mayor turned to t~e Councillors 
smiled slyly. Then he whispered to them. For a few.minutes everyone was 
:nt. The Piper once again asked for his money. This-time··-the Mayor refused 
)ay him the sum he agreed to. The Piper asked aga:in. Again the Mayor refused. 
townspeople started to whisper among themselves. When suddenly the Piper- shouted 
;he Mayor that if he did not keep his promise the town of Hamelinwoul~be sorry. 
Mayor 9 the CounC'i.llors, and all the people except Hans lattghed atthe l!iper. 
Piper became angry and warned them he would retun the next day to collect 
money •. If he did not get it the town of Hamelin would be-very, very sorry 
unhappy. The townspeople just laughed and laughed as the· Piper walked away. 
The next day as the Mayor and the Councillors were speaking to the towns-
)le the Piper appeared in the square. Once more he asked·: for his money. orice 
~he was refused and jeered at for he had disturbe..d.the:eel:ebration speeche~. 
Pied Pi}i)6r left the square and started to play. .. a.,sweet-,.·beauti.f\).1 tune on his 
~. Soon all the children in Hamelin were dancing, skipping, hopp_ing, and 
1ing after the Piper. The people looked in wonderment and· then in fear as 
:l and more children followed the Piper. 
The baker's wife called out, 11 Hans,. Hans, come baekJ··hereP · 
Another Mother shouted, "Franz and Freyda, don•t follow him. 
her." 
Cpll,\~ back to 
The Mayor b~~lowed out, 11 Gua;I;"ds 9 stop the Piper, Bring-bac·k·the children." 
But all was useless for the Piper had cast. a.spell over-··the.adults and none 
them could move. The people watched in horror. as the· ehildren ·followed the 
er until he came to the mountlti:in outside of ,Ha.ritel±n. The nrountai:h side 
teriously opened and all the children followed the Pipe~.inside. As soon as 
y were all.inside the mountain shut quickly. 
The people in the town looked at ~ll this in awe and then started to shout 
the Mayor for not giving the Piper his money. 
"We sJp.all never see our children again," moaned Mr. Rheingold. 
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"WhY didn't we keep our promise, 11 said 9 Mr.. Beckmesse-P~; 
''We should· have paid the Piper his money," screeched Wid:ow Wagner. 
11 Our c-hildren a'!'e gone l Our children are gone l" 
.A.s the· people .stood crying and moaning_ Hans came··.li..-ng·oaek to the square. 
>' Mother hugged and kissed him with joy but he .. was,.,sad~·~· · He··to:;Ld the people 
Piper had taken the children to a land o:f enchantment~ , ·Han'S··did not get there 
~ime beC'atlse· of' his lame :foot. The people gr.ew, sadder 'When'• Hans- told them 
til tne wonderful things the children were, goi.D.g.,.t.<D·,dol''-"Sud<iel'l:ly, the sky grew 
c and ~he Piper·• S' music- was. heard coming ac.ross. -tlae. •sky~~~' 'Eve~on~; stopped and 
~ened J.rr wonderment. That J.S, everyone. bq .. t..-HanS-.!o.·'·'He .. sm:r.led·· a~- he· heard the 
LC :for he could understand its melody. The .. mus:ia. stopped·" j_ust ~as· q'llickly as· 
tad started. Hans turned to his Mother and .. told her'the··II!Ilsic was a message 
1 the Piper. Hans' Mother brought him to the Mq.yor • · ·The "'Weeping. loudly listened 
fans told him the Pip~r would retmn the children -.the·•next 'day··i:f the people 
iamelin had learned t:tleir less.o:o and would keep .. a,. promise .once it is made. 
~Mayor, the Coun~illors, all the people agreed q~ck~ tha~ they had learned 
.r lesson. So Hans started walking toward the mo~tain to deliver the money 
~he Piper. 
Bright- and early the next rrlorning all the people·were,·'ip.·the·sq_uare eagerly 
.ting the return o:f Hans a~d }he .children... They .waited· a;hd·wa±.ted· but Hems and 
children did not retun. Sam~ shouted against .the Mayor.. Others yelled at 
•' Mother. They were all starting_ to become .as:.they,were·the ·day·be:fore when 
: again the sweet music o:f the' Piper was heard.. coming·'a-ero·ss•the·sk,Y~ Everyone 
.me silen,t and lQoked toward }he mountain.. Suddenly-•· .. ·the:-stm'"beamed :forth and 
the children cawe marching b~ck to H~melin sing;i.ng.·'and"·laugh±.ng. Hans was 
.r leader and he was skipping_: ~s g?-ilt. as s,ome o.f:-the.·:eth~r children. Oh, 
the people celeqrated that day. The· storY: ends here but people say that a:fte+ 
epi§od~ no one ever again b~oke a promise, once given, in Hamelin. · 
. . ! . 
PLAYMAKING 
LESsON I - ' INTROIUCTION TO. CHARACTERS 
Hi, boys and giXls, here is a delightful and exciting story for yqu to read. 
tory is called ttThe Pied Piper.~ I hope you enjoy it as much as :L did when 
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d it. As you read the story ·laugh, cry, snicker~ sigh, or gasp !light out if you 
like it .. 
Now -- go ahead and read the story. 
You seemed to enjoy the story very much. Let 1s discuss it for awhile. 
1. What are some of the things in this story that you enjoyed? 
2. When I read the story the thought came to me that it would make a won-
derful play. How many of you had the same idea? 
3. Let 1 s make this story into a play? 
Let 1 s have some fun and try to make 11The Pied Piper" into a play. When we make . 
~from a story there are certain things we have to do ·and know. All ready-- let's 
te playwrights .. 
A person who writes a play is called a playwright. I might say to you John Jones, 
1laywright or Sue Miller, the playwright. 
Say your own name and add the word playwright jJo it., It sounded rather nice. 
•er, before you can use that title you have to make a play. Let 1s begin: 
When we develop or adapt a play from a story we have to have people speak and act 
tll the story. People are very important in a play. Do you know what we call 
,arts people take in a play? ------ The parts people play are called characters. 
that 1s right the word is chro;-act.ers. Why? 'Well, in a play people become some-
~lse .. o ••• the same way you used "to become a cowboy, a pirate, or a queen when 
,layed "Let rs Make Believett a few years ago. In a play people become the 'cb.aracter 
1e story they are acting. 
Let 1 s skim through the UThe Pied Piper II and see how many characters (remember 
are people) you can find. 
Put the names of all the characters in the spaces below~ 
·. ·,·· 
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N0w, l.et t s go over the l~st of' characters you discov:~red. 
I think you have all. the important and interes~ing peopl.e:listed. 
You have started to become a playwrigbto You have been introduced to the 
charactexs-=in the next playmaking experience you are going to give the 
characters something to do and sayo 
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LESSON 2 ** Review 
You are on the way to becoming a pl~ight. In order that you might become 
a good one let 1 s go over what you have learned so far •. 
Fill in the blanks with the correct words. You may look back to the last 
lesson for help (if neccessary).. (You may use the same word more than once.) 
Piaymaking is fun.. To make an interesting play you somet:l.mes 1 
---:::----it from a story that is exciting, and good. When you develop or 2 
a story into a play you are called a 3. . • Every st.Qry made into a 
play is full of people called 4 .. These 5 tell 
through words and action the play. 
When you are finished turn this paper over and check your answer~. 
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LESSON 3 
Well, playwrights, are you ready to go on with playmaking? You have met 
the characters ---- you have the story or the plot as it is called in playmaking 
so letJs go on .. 
In a play the characters act out their parts in a certain place and at a 
certain time~ You remember the characters have to tell the story.. If a 
character doesn't have anything to do ro say to help the plot (story) until 
the end of the pl?.y we cannot have him on the stage from the very beginning of 
the play.. 'What do we do? We read the plot (story) and divide it into different 
sections.. Each section in a play is called a scene. 
-A.scene shows what is happening in a certain place and at a certain time' 
in a play., 
If we were to playmake on a stage we would" close the curtain or put out 
the stage lights to show we are going to another place and aneth~ ~~e in the 
action.. Our playmaking is in the classroom so we announce our scene' ahc..nges. 
In ttThe Pied Piper" you will find the scene changes three time.s .. 
Fill in the blanks With the scene change-s in ''The Pied Piper., tt. 
Scene 1 .. 
SCerie 2., 
Scene 3., 
LESSON 4 
Let 1 s play a gameo Below ~e listed all the factors about playmaking 
rou have learned so far. 
l. characters 
2. playwright 
3. plot 
4. scenes 
5. adapt 
In the blanks in front of the statements below place the correct number 
f:rom ·the list above which can take ·the place of the underlined word. 
( ) a. A person who writes a play is a playmaker. 
( ) b. We are going to develop ·tt'rhe Pied Piper" into a play. 
( ) c. The story of "The Pied Piper is good. 
( ) d. In a play people become someone else. 
( ) e. A play is divided into sections. 
You may check your answers on the other side of <this paper. 
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LESSON 5 
We are having an interesting time with our playmaking. We have our plot, we 
discovered the characters, and we found the scenes. 
-:~· 
Now, we must give the characters something to say. A play bas to have words 
for the characters to speak so the audience will know what it is all about. The 
characters in a play tell through their words and action the plot or story of 
the p~ay. 
·The words a character speaks in a play are called dialogue. Say the word 
out lo11d - dialogue. Dialogue must be very interesting. It is important 
because the dialogue tells the story. 
As you read liThe Pied Pipern you noticed many places where Mr. Beckrnesser, 
The Pied Piper, and the Mayor as well as others said different lines of infor-
mation .. 
Each time they said something or did something the plot (story) moved 
along from the beginning to the· middle to the end. 
See if you can find some lines of dialogue between The Pied Piper and 
tne Mayor in Scene l? 
Write some of the dialogue beside the name of the character~ 
The Pied PipeN u. ----------~~------~----~--------------------
... :; 
The Mayor~ tt · ------------------------------~--------------------
The Pied Piper: n ~------------------------------------------~----~ 
LESSON 6 110 
In our last lesson you were introduced to dialogue.. Dialogue is what the 
characters say as they act out the plot~ Some dialogue tells abo~t the characters 
but most dialogue gives action to the ploto 
Let r s look through 11The Pied Pipertt and find dialogue that tells some 
important information about the plot~ 
I will give you a clue -- the dialogue appears near the end of Scene l in 
the story .. 
Write the dialogue below placing the character 1s name to the left and the 
dialogue to the right.. You may look back to the last lesson if ypu need help 
as to how you put down dialogue.. ' · 
Character's Name 
0 
0 
Dialogue 
: tt 
------------------~--------- ---------------------------------------
.. · 
u 
LESSON 7 111 
In your last lesson you were introduced to dialogue a You al·so- did ·some 
iialogue -writing. There are many wonderful parts in ltThe Pied Pipertt for our 
}haracters to speak. · 
If you go over the story, however, you will notice that in .. certain.~cenes there 
ire places where a great deal of information and action is·written down but not 
3poken or acted by the characters. 
Our play would not be interesting or properly developed if we just read 
~hese parts or left them out completelyo Do you think you can make the play 
)etter if you write in dialogue where there isn't any in the plot? 
You seem very eager to try some dialogue writing., All right~ pick up your 
)Snell, let your imagination take over and add some dialogue to the last scene 
Ln the story that tells about the people waiting for Hans i return ... 
You become the Mayor, a townsperson or Hans' Mother -- so you can write 
iialogue that is· natural, interesting and important tb ~he plot. 
The first line is started for youe Then you are on your own. 
Mayor: UWhere is Hans? I hope he is not playing a trick on us. Where 
is he? Wby doesn't he return?" 
LESSON 8 112 
Let's work on some dialogue~ As you already know~ a lot of action in a 
play is told through the dialogue. Now; you found some important parts· of the 
story did not have dialogue so you wrote some. 
Let's. try some more.. Here iS another scene =- The Piper is before the 
Council asking for his moneyo They refuse.. The Piper becomes angry., 
Scene 2: 
A Councillor~ ttNow, Piper, take the money we offer and be satisfied. tt 
The Mayor: 
11PiperlT: 
"Yes, yes, take the moneya We cannot give you all the money 
you asked .. n 
ttYou promised!" People should always keep their promises.,tt 
Now you continue this scene~ 
t 
LESSON 9 113 
In every story you read or every play you see there is a certain time where 
the action and dialogue reaches a very high, exciting point. You would say 
it is the high spot. It is the important point of the story or play. ~his 
certain time and place has a name - we call it the· clima.::i or turning point. 
It :is the most exciting moment :in a story or play and soon after it the story 
or play comes to an end. 
"The Pied Pipertt has a climaxo Can you read through and in the blanks 
below write in your own words the point in the story you think is the· climax. 
THE CLIMAX 
I 
You might have written a different climax than someone else. Every· story 
and play as a major climax -- which :is the most exciting and impGrtant p"oint 
-- and a minor climax which is not as exciting and important but really is 
building up to the major important climax. 
Skim through ttThe Pied Pipertt again and in the blanks below write tj:te 
answers in your own wordse 
Majdr Climax 
Minor Climax 
LESSON 10 
You have had all the lessons needed to becbme a playtNright. -Now, you are 
going to prepare for the performance. 
Before you prepare for the performance let's go over our playmaking steps. 
1. Choose a story or plot that is clear, exciting and interesting~ 
2. People think, act, and speak as the characters in the play. 
3. Divide the story into scenes which wili make the plot clear and 
complete. 
4. Dialogue and action is the way we tell our plot. The characters speak 
and act the dialdgue naturally and in keeping with the plot. 
5. We build up to the climax -- then the play comes to an end. 
Now, I. am ready to make a play. 
Raymond Picozzi 
Boston University 
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This booklet of notes is 't!ritten in D. VOZ'1J sir.'lple inf'oma1 nanuer~ 
. ~ 1 lwve t.r-.ted to nake each lesao11 s s develorn.ont t.1S clef.lr Nl possible for you" 
This is a guideboolt ... plense use it as such. Feel hee to enhonce and 
expand eoch lesson as y-ou develop ito 1.nject your 'tmm, sparkling 
personality anyt1here r.1nd onytime during a lesson. 
This booklet is not the firull evenue of procedureo You, "Hith your 
lmol!rledge of the class, 'Will want to expand and em:1.oh each lesson fer 
:more thon is suggestedo DO IT ll! t Do it as otten sa you msh in en 
exciting and oreatiw mannero 
Have ftm 'td th the children vbilo they learn this skill t.Jhich oo all 
have tdthin us1 namely, the art of pleymaldngGI 
Develop each lesson with the children ri~ from their copy of the 
lessono Read each lesson with the children. 
The lessons are numbered l to lOo 
The plan belw indicates tl1e '£-reek and the lessons to be developed: 
First lTeelt - Lessons l and 2o 
Second 1o1eek - Lessons 3 and 4o 
Third ~ "" Lessons S and 6~ 
ltburtb t-roelc - Lessons 7 and s. 
Firth ueek ... Lessons 9 end lOo 
The introduction to this lesson can be ren~ aloud b,v you a.s 'Ghe clti.ld:r~:.n 
i'ollov along on their copy, or you con have them reed it silently o 
alP Jlll01tr about 10 minutes for the children to read the story<~> 
b41 Observe the reactions or the children as they read the story~ 
These reactions 'Will be your key os to the type of initial 
intl"Oduction you useo 
c. Develop each lesson vi.th the chUdren using a copy or their 
lesson as your. guide. This is a personal note to you. 
dco Hhen children are finished reeding the stoxoy- begin the initial 
introduction. 
]:!fJJ§G is....n suge;med m>~M: 
I am so glad you ell seemed to enjoy the stoeyo It ws a lot of fUn to 
watch you smllea~ :f."'rol.m, end look happy as you reed the story. (Here you 
can expand and enrich this introduction as you tdshl ) 
e. J\l.l.0\1 time tor discussion or the questions on the cbUdren 7 s 
worksheeiic 
t <;I Remember - the jo'3' of this lesson depends upon your spal'"k 
and spirit. 
g. The children '!t1ill not need too nnich help in coming to the idea 
of nak:ing a pl.ay. 
h. Be sparkling, be joy;f'ul.. 
i. The tun is just about to start. 
In this t~rea of the lesson t-19 introduce the children to the playmslcing 
idea in an easy m.onne~. It is important here to be somevhet intol'r.lel so as 
to create a friendly end productive atmosphere, This is not e lesson in 
the rigid manner, but rather en expe:r-"'J.ment in creativity~ 
\-Je c.lso cttampt here to give the children a son~e of inportnnce and 
security by the introduction of the 'YIOrd and idea of the p~te~ 
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fron a sto:ey clready \11"'itten~ 
Here .:i.n this section ue introduce the first concrete s·oop in our· plan -
11m ~ of the ,glw;:aot,E in a pl.ey. 
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Allov about 7-lO minutes for the exercise~ l·lhen the children are finished 
continuo vith the lesson~ 
Everyone ready? Let9 s go over the list ot ch..'1raeters ~u discovered,. 
nov~ let me see ho'V1 l'l1alW' ot you bad the same people. - I thintt It U 
make one class list on the blackboardG 
Give as m~ children as possible a chance to read the lista 
Then it is up to you to continue and develop a class list - so that 
the primar.v elements 'tdll ~ unifoxmo 
This part of the lesson should be a group actiVity. The questions are 
used to malte the children very conscious ot the characters. traturally, 
JD!Ill:1 anSlJers u.ill be e;ottan but it any- enstJOrs ~re not logical or in lteeping 
with the developnent of the lesson - they should be left ouho The group 
decides as to the importance nnd strength or the ensvers-. 
This first lesson sets the stage, cre~tes the atmosphere and SPP.rks 
the imaginationo 
Lesson n'Ulllber 2 is a review ... t·llotr cbout 5-l.O minutes for the 
children to till :tn the blenl~s. Check the enst-Jers 'With the childrenQ 
!!alee sure each eh:Ud understnnds the onS't·Jers li' 
2. ad.ept )o playm"ite 4 ... characters 5$ characters 
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tr'his 1e::~son or s·iiep in the clevelopent of OiL"' crefl·G:i. ve plnym.ald.ne; 
introduces the childre..11 to "'Ghe ~ ider-J briefly.. It tr..tll sui"i'ica tliot 
tttey knou the \lOrd as €1 synonym . for the sto:t'IJ of v pley ~ You rood ~long 
t.r.i.th the children the material in the lesson for Ct'lphasie ari.Cl ins·lirucrliion~ 
OUr prime objective .is to place the cht.~r.~cters in their proper per-
spective uithin the .frartwtrork of the plf:!yo This l~,cls us to the developnent 
of the sceneo 
In "The Pied Piper11 the scenes ~re naturally broken ~rith the shift of 
action !n tha ploto 
lq The arrival of the Pipera 
2Q The Piper tal-..es the children at4a.Y • 
3.o The children return to IIamalin~;-
Hare t·re must allov for a certain amount of individuelity ~ Some ch:lldren 
v.Ul pu.t ans;.rers simpl;v' as -'The village squere' .... ,.. uhile others may 11:-rite> .... 
'The f.lt"ri"ftl..1 of the str~nger•- or - 'The Pied P5.per C(F.}.es to Hsmel5.n1 o 
Discuss the ans-wers and restate tbe idee or the scene as plo.ce and time 
and. not as an incidento 
/\ftor the. 11bove has been done proceed. tdth a cla.C:'S scene list on th9 
board~ Thie, st<>p is. t.o insure a.ccru.re.te development of the lesson~ 
Lesson 4 is a quick :roviet..re l\l.l.m.r nbout 5 minutes for the children 
to do it. Th~n check and discuss the e~sveret 
AliSHBRS: (2) a. 
(S) b., 
(3) e~ (1) do 
(~.) ec 
This first parngraph is e brief check and g:1 "Vwen to make su..'!.~e e~ch child 
is .femiliar 1:1ith the material covered in tl1e ear:ey- steps" 
Here \JO begin through a brief introduction to prepare the children fo:t" 
the idea or dialogueo 
The teacher can add much more here :i.n e TJay to make the :introduction 
more interesting and fascinating. Do not go into too much detail so as to 
lose tho children in a maze of theatrics end miss the important element. 
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A suggested yay trould be to talk 'td.th them about ploys and things they 
enjoyed about theme You can bring out tL~ dull play v.tth little talking,. 
minor ection as opposed to the bright play'· 'i.th vivid conversation and aotionc. 
. Than you can proceed. 1-l'ith paragl'tlph 3. 
The ehUdren have been introduced to the term dialogue end made conscious 
of some ~ples ot it in the story. tbv :you allov them to ~ite some lines 
of dialogue right out of' the stoey. This procedure insures freedom in action 
and of r.10re value -it cllo1trs for security in the lesson~ 
Remind tho children that they must put quotation marks around the \lOrds 
people speak in dialogue. 
After a short per-.lod ot time you go over the dialogue the cbildren have 
uritteno Here you uill btlve nany different lines of dialogue since it is a 
lesson in recognition of' uhet the tem aotu.a.lly means .... 
In this next lesson the d~.ologue ~sked for is very definite~ llhen the 
children ore wrkine, ualk around and otter individu.<:~l. help if needed... The 
:rotes for the ,;nnm .!& {Cont.) ----
Here allOtJ plen·t;y of time so the children can care~ look through 
Iilia story and 't.srite the dialogue that is asked foro Some may 'tn"ite dialogue 
Ghat is not impo~ont but do not didss it - l"l;}.ther explain the directions 
:tga.iDo The dialogue asked i'or is noor the end oi' Scene 1 Yhore the Piper 
states his terms and promises to return the next; daY' G 
You all seemed to be very busy tn.-iting the dialogue asked for-
rlOt-1 toot 11re are ready - leta s talk our 11rork over and see if "t-re are ell 
sure or the parts the characters speak in the playoo 
Hhen the ch:U.dren ore ell finished proceed as before in tsldng the 
Lesson as a general one using the ~~ blackboard as the class worksheeto 
rids general discussion and \rork td1l eliminate Sl3" doUDts and erro~s 
lihat exist among the cbildreno 
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Notes for tho FOURTH ~ ---
In this step of the play moldng ue ore slot-rly building up to the actual 
t-n:oiting of dialogue l.w' the childreno They arc mde to see thot cert~in 
parts of the story are :1.n nerretive tom 't·rhich ~re not f'oesible in a pla:Vo 
At the end of eech question in this lesson there is omple time for 
discussion., The questions are also stated so thot the ensvers from the 
children 'Will be almost exact~ t-that you 1rmnt for the continued develop:1ent 
ot the playa 
Here you set the stoge tor the actual writing o£ dialogue by the 
ehildreno Once more be olert, snappy, and vital so that the. children \1ill 
be eager end m.lling to ventmre forth on their otm. within the teat1so You 
sel'VEI as a guide throughout this period. 
Here the first line is given to the children so they ·uill have a 
definite point of departure .,rhen \Jriting the dialogueo 
122' 
The dialogue developed "'.dll be different. You check it tdth the children 
to see that the,y folloved the p[ot ideao 
Lesson S is o continuation of lesson 7 o Develop the lesson in the 
sane manner. 
Allov about 20 minutes tor lJOrk - then check over results 'tdth the 
ohildreno 
the e:tel~cises in the lesson discuss ·iihe 1 climax id.ea! .. In diseussing the 
'climax idea 1 reviet>r quickly stories vrith 'torhich they ere familiar.. These 
stories may be from their reading or social studies books or other kno'tm 
materialo 
_Allow about five minutes for ·the children to do the first exercise 
in the lesson~ GO over this t-r.lth ·i;he children thoroughly. 
The next point to oo developed in the lesson is the 'major and !!linor 
clmax idea 1 .. Follo"t.r the exercise in the lesson ceref'ully nnd develop 
accordingly .. 
.Allo't-r about 10 minutes for the children to wrlc on this et this time .. 
Check the ans'W'ers carefully with the cb:l.ldren and clarif'y any doubts or 
misconceptions .. 
Lesson !Q - Develop each of the five points in this lesson very 
caretully.. This lesson is prept1ring the children for the perfomance 
of ~e Pied l!ill-!to 
l:hen you feel that the children have discussed the f'i ve points and 
are ready to perfozm allow them about t'W'enty minutes to prepare tYithin 
their group the play .. 
Impress upon the children that the develorment end actual performance 
'W'ill be :i.nformal, ,2pontaneous2 and originalo 
1-?.l~il~Il\!(} SCi=~I.,T!; 
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1~ Is ·the at,mosphere of' t.~1e play e;:;tablishccl? 
3.. Is tho pcll.k of.' clima5~ J.crica1? 
5o.. Are effec·tis such as noises o.f c;:'mrda .:;nc1 o'i:.hel' su;:mds 
used to enhance and advan.ce t.he nlvt.? 
. . . ... ·. 
6o Is ·i:,he plot. developed in a :realist:i.q &{K\ :nH"i'.n:i."a1 
tempo? 
1" Is tec:umm:r.l( evj_den:(, in the plot de'!(elopmen.t? 
Bo Does the plot. development gro~'r out of characJijer :t.'o."i:Jher 
than situation? 
9~ Is the plot dev·elopment, possible and probable? 
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II., Chm~act.e:.dzc.tion: 
l.f.o Do the characters re,real ·their "i:.},"a:t"ts, idew3, 8.~c.d 
feelings? 
5o Do ·~he characters use their· voices ·i.;o con•rey "ij)".'.e 
mood? 
6o Do the characters remain in character t.l-t.xou.ghout 
t,he play? 
7.. Do the ci:>..aracters speak clearly av.d effec·i:.ivcly? · 
8.:~ Is tearm·rork evident e.mong the charuc·i;ers? 
. 
9 o· Do t.he· characters· respond quickly but spontaneously 
to all situations in the plot? 
•.. 
ill. 
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IIIo Dialogue: 
~ ... ·--
Is t.he dialogue natural and effecrt.;ive :i.n ·t.he. pJ.ot. 
development? 
Is the dialogue r.1otivat.ed by the st.:rong 
the character? 
Did 't.he dialogue adva11ce the st.9ry? 
lias the speech pattern used ~. t,l~e d:Le.logue 
consistent 1-riJt.h the charac·~el~? 
Did the dialogue sticl{ to the point,? 
Are ·t.he emotional values of the plo'f. conveyed by 
·t.he d:i.alogue? 
Did ·i:1he dialogue reveal 'i.ihe atmosphere a.P,.d mood of 
plo-t.? 
Did the dialogue contribu·te to ma.'ll:e the clima~ effecrt .. iy~? 
Did. the. clialo~ue come f'or-·Gh in clear, .s:tmpl~ ,s~?rrt,e::lCes? 
lOo t·Jas group dialo'gue used for cJ~·amat.ic empP,asi:;;? 
... 
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IV o General Effectiveness of Speaki~ .Voi~e1 
lo Is the pitch level appropriate to .the age.of tne 
child? · · · 
2o Is meaning expressed by raising and 1.cnr¥ering the 
pitch? · c 
.3o Is the rate such that the sp.eech can be easily 
understood? · 
4o Is the rate :varied to convey appropri·ate meaJling? 
,., Is the phrasing such that words are grouped into 
thought units? · 
6o Is volume vari~d appropriately for varying situations? 
... · 
J..Adapted from Grace Tikosen, nAn Analysis of the Effectiveness of a. 
Voice Program in a Thir'd Grade Class, fl Unpublished Master •s Theaiss-
Bo~ton University$ 19S2o 
THE WISE PEOPLE OF GOTHAM 
Adaptation of an Old Tale 
his is one of the merry tales told of the simple folk who once 
in Gotham, an old town in Eng1ando It is a lively story, with 
al opportunity for varied and interesting characters and action. 
ne day, news was brought to Gotham that the king was coming that 
and that he would pass through the towno This did not please the 
f Gotham at all$ for th~y knew that the king was a cruel, bad man. 
came to their town, they would have to find food and lodging for 
nd his men; and if he saw anything that pleased him, he would be 
to take it for his ow.no What should they do~ 
hey net together to talk the matter over. 
Let us chop down ·the big trees in the woods,· so that they will block 
e highway that leads into town,"' said one of the wise men. 
1Goodr" said all the rest. 
o they went out with their axes, and soon the highway that led to 
own was filled with logs and brusho The king's horsemen would 
a hard time of it getting into Gotham. 
hen the king came, and saw that the road had been blocked, he was 
angry .. 
Who chopped those trees down in my way"l"' he asked of two col.Ultry 
that were passing byo 
:The men of Gotham, w said the lads .. 
Well, 1' said the king, tngo and tell the men of Gotham that I shall come 
my sheriff into their ·town and have all their noses cut off,."· 
-
'he two lads ran to the town as fast as they could, and made known 
the king ha~ saido 
:verybody was in great frighto The men ran from house to hou~e, 
·ing the news, and asking one another w~at they should do. 
10ur wi t'i=J have kept the king out of the town,"' said one; '" and so 
•ur wits must save our noses .. m 
uTrue, true3 n said the others. u;But what shall we do'l" 
··-~hen one, whose name was Dobbin, and who was thought to be the 
1t of them all, said, "Let me tell you something.. Many a man has 
punished because he was wise, but I have never heard of any one 
~ harmed because he was a fool.. S,o, when the king's sheriff comes, 
lS all act like fools."' 
·~ .· 
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Good, good' oft. cried the others D rtwe will all act like fools .. ft. 
-t was no easy thing for the king's men to open the road; but after 
e they succeeded in doing so.. Just before they reached the town, 
saw a queer sighto Some old men were rolling big stones up the hill 1 11 the young men were looking on, and grunting very loudly. 
he king stopped the ,horses, and asked what they were doing. 
We are rolling stones uphill to make the sun rise,"' said one of the 
.en .. 
You foolish fellow' on: said the king.. "'Don r t you know that the sun 
rise without any helpCZ" 
lh, will it!m said the old man.. mwell, I never thought of that .. 
ise you are A'! 
And what are you doing-a'" said the sheriff to the young men .. 
Oh, we do the grunting while our fath~s do the working," they 
red., 
'I see,~ said the sheriff.. WWell, that is the way the world goes 
where .. w .And they rode on toward the town .. 
hey soon came to a field where a number of people were building a 
wallo 
What are you doing'!"1 asked the king .. 
Why, master,"'. they answered, mthere is a cuckoo in this field, and 
·e building a wall around it so as to ke~p ~he bird from straying 
m 
~ou foolish peoplexm said the king.. mDon•t you know that the bird 
fly over the top of your wall, no matter how high you build it!"' 
Why, no,"' they said.. "We never thought of that.. lfow very wise you 
r· 
~hey next met a man who was carrying a door on his back .. 
'What are you doing!"' the sheriff asked .. 
~ have just started on a long journey1 m said the man .. 
rr:But whw do you carry that door~m asked the sheriff .. 
hi left my money at home .. m 
"Then why didn r t you leave the door at home toot"· 
~I was afraid of.thieves; and you see, if I have the door with me, 
cannt break it open and get in .. m 
Ut _~~t·.~· 
'You .foolish :fellow» rr· said the sheriff.. nt:rt would be sa:fer to leave 
.oor at home, and carry the money wt th you .. tt 
-
r.Ah, would it though!m said the mano ~ow, I never thought o.f thato 
re the wisest man that I ever saw.,m 
hen the king and the sheri.f.f rode on with the men; but every one 
they met was doing some silly thingo Soon the king and his·men 
all laughing .. 
Truly.~~ I believe that the people o.f Gotham are all .foolss> "' said one 
.e horsemen., · 
1That is true,"' said anothero mrt would be a shame to harm such simple· 
e .. m 
:Let us ride. back to London,"' said the kingo "They are too stupid 
nisho"! 
o they all rode back to the city and.never bothered the p~ople o.f 
m again .. 
THE STONE l:N TEE ROAD 131 
Adaptation of an Old Tale 
:ere is a good story which can be dramatized by children of any agea 
as mature as the group makes ito Simple, universal in interest~ 
of action and of meaning, rich in the opporunity it offers for 
d characters, it can be counted on to appeal to practically every 
~ Children will think of many kinds of reactions to the stone-
ous way it can be used in the dramatizationo 
here was once a Duke who lived in a fine house on the edge of a 
e villageo He was kind and generous to the village folk, and many 
.e he helped them when they were 1n trouble. 
:f the wind blew the roof off a man! s barn, the Duke would send his 
nts to help him build anothero If.there was illness and distress 
.e town, he could be counted on to ~lp unfortunate .families. 
crops were poor~ the villagers could be sure that he would not let 
go hungry,. 
~s the years passed, however, the Duke realized that people relied 
~ch on his generosityo They were becoming more and more lazy, and 
1ad of being grateful, they were envious and discontented~~ He 
.ved, therefore, to test them to find out whether there were- not at 
; a few villagers who would exert th~selves for the good of others. 
~ed in this way to make the people see themselves as they really 
ln.e moring very early he went out to the highway and pushed a large 
1 into the very middle of the roado He had to tug and pull with 
LiS might, but he would allow no one to help himo Just before he 
1d it into place, he took from under his cloak a bag of gold, and1 
•ing it to the ground, he covered it with the stoneo Then he went 
Ld a nearby hedge to watch what might happeno 
• 
~efore long a farmer came along, driving some sheep to marketo 
•uld scarcely believe his eyes when he saw the big stone blocking 
rayo 
~un ahead, lad,m he said to his son, mand see if it is really a 
~~m For it was only beginning to be light, and he thought it might 
>mething that had fallen out of an ox-carto 
0It is a stone, father,m said the boy after he had exploredo W-How 
could it have come there!m 
'w.ell, one thing is sure,m replied the farmer. -"'We:fll not try to 
ito Let the Dukeis servants get it out of the wayqm And with the 
of the boy, he drove the sheep around the stone, grumb~ing all 
vhile about the trouble it caused himo 
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lef'or& long, two country women came aiong, carrying baskets o:f eggs 
1llo They were so busy talking about the price they hoped to get 
;heir eggs and wishing" that it would be enough to pay f'or the cloth 
L new dres.s that when they saw the stone they did not at f'irst appear 
t surprised., IndeeQ., one of' them sat on it to pull up the }J.eel of' 
lhoe, and·~ discovering that she was somewhat tired, she decided to 
mtil she was rested .. Only then did; it occur to the second woman 
she had n$ver seen a stone here before. 
'Why~ a car:i-iage could never get around this thin_g, Jll .she said. 
mder that the Duke leaves it heret• : 
. . 
~t her companion, resting on its broaCl surface, was dreaming of the 
clothes she would have if she were rich like the £Uke's lady. 
~ould not know that well within her reach was a tidy sum o:f money 
would buy more dresses than she could wear in a li!'etime. 
Iour after hour a procession of' people passed along the busy highway, 
scolding about the stone, others enjoying the novelty of it, but 
offering to move it out of the road. There were laborers, well-
> merchants, soldiers; some p~oud ladies who were turned back because 
, was not room for their carriage to pass; a scholar, so deep 1n his 
lng that he stumbled over the atone; a peddler, a minstrel, a beggar. 
~he DUke had all but given up hope when, about dus~, he heard a 
vhistle in the distance.. It came f'rom the miller's son, who was 
5ing along the road with a heavy sack of' meal over his shoulder. 
~nly the whistling stopped. 
"A stone in the middle of the road!" he said to himself'. P!That ts 
~er place f'or a stone as big as thatl Someone will fall over itl"1 
ln less time than it takes to tell about it, he had put his sack_. 
'al on the ground and shoved the stone off the road. As he went 
to get the meal, he saw the bag of goldo 
111Somebody has lost 'jihis, '11 he thought. But no sooner had he. picked 
? than the Duke stepped out f'rom his hiding-place .. 
lflB.ead what is written on the bag, my boy,~, he saldo 
. 
"'For him who moves the stone,n' read the astonished lado ";Then-?" 
. ·-IJ!It is for you," said the Duke kindlyo 1111: am glad to find that 
e is one person in our village who is willing to go to some trouble 
of' thoughtfulness for othersom 
-
moh, thank you, thank you, sirtm cried the boy.. n;It wa.s a little 
g to do! You are very kind!" And of'f' he sped to_tell his mother 
is wonderf'ul f'ortune. 
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